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INTRODUCTION

The CIPEM/ INET-md (Centre for Research in Psychology of Music and Music Education/
Institute of Ethnomusicology, Centre for Music and Dance Studies) was created in 1998 by the
Music Department of the Porto Polytechnic School of Education. In 2015, it became a branch
of the INET-md, which was a major development in its history.

The International Conference IC CIPEM 2019 brings together 130 researchers from 18 coun-
tries, involved in musical education, performance and composition. These researchers are
concerned with the current challenges of music education in a changing world and are eager
to reflect on the roles of music in peoples’ lives in contemporary societies.

The Programme includes 3 well-known keynote speakers, 89 papers in parallel sessions, 4
round-tables, 7 workshops and 9 posters. The presentations in three languages - Portuguese,
English and Spanish - reflect the pluralistic and inclusive spirit of this event. The conference
is credited as continuing professional development for music teachers in both general and
music schools.

The Concert Programme includes, among others, graduates in music education from ESE-PP
with their groups, music teachers and students. They will perform mainly Portuguese music,
especially dedicated to our international audience.

We are delighted to welcome all participants to share research and musical experiences over
the three days. Finally, we convey our thanks to colleagues on the Scientific Committee and
the Organising Committee, as well as staff and students of ESE-PP who have helped make this
conference a success.

Welcome to IC CIPEM 2019!

INTRODUGAD

0 CIPEM/ INET-md (Centro de Investigacdo em Psicologia da Misica e Educacdo Musical/
Instituto de Etnomusicologia, Centro de Estudos em Mtsica e Danca) foi criado em 1998
pela Area de Misica da Escola Superior de Educacdo do Politécnico do Porto. Em 2015, tor-
nou-se um Polo do INET-md, o que representou um marco importante na sua historia.

A Conferéncia Internacional IC CIPEM 2019 retine 130 investigadores de 18 paises, envol-
vidos no ensino, na interpretacdo e na composicdo musical, preocupados com os desafios
da educacdo musical num mundo em mudanca e interessados em refletir sobre os papéis da
musica na vida das pessoas, nas sociedades contemporaneas.

0 Programa inclui 3 oradores convidados reconhecidos internacionalmente, 89 comunica-
coes em sessoes paralelas, 4 mesas-redondas, 7 workshops e 9 posters. As apresentacoes,
em trés linguas - Portugués, Inglés e Espanhol - refletem o espirito plural e inclusivo do
evento. A conferéncia esta também acreditada como formacdo continua para professores de
musica do ensino genérico e do ensino especializado.

0 Programa musical inclui, entre outros, diplomados em Educacdo Musical pela ESE-PP com
os seus grupos, professores de misica e estudantes, que apresentam sobretudo misica
Portuguesa, especialmente dedicada ao nosso publico internacional.

E um prazer receber todos os participantes para partilharem investigacio e experiéncias
musicais durante trés dias. Agradecemos os contributos dos colegas da Comissao Cientifica e
da Comissdo Organizadora, e dos funcionarios e estudantes da ESE-PP, que tornaram possi-
vel esta conferéncia.

Bem-vindos a IC CIPEM 2019!


https://www.ese.ipp.pt/investigacao/centros-de-investigacao/ese/cipem/cipem
https://www.ese.ipp.pt/investigacao/centros-de-investigacao/ese/cipem/cipem
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08.00-
09.25

Reception and Registration (Auditério ESE)

09.30-
10.00

Opening Session (Auditério ESE)
Jodo Rocha, president of the Porto Polytechnic,
Prudéncia Coimbra, president of the Porto Polytechnic School of Education,
Salwa Castelo-Branco, president of the INET-md

10.00-
11.00

Keynote: Beatriz Ilari: Music teaching and learning and prosocial behaviors in childhood
(Auditorio ESE) - Chair: Graca Boal-Palheiros

11.00-
11.30

Coffee break (Edificio Misica & Drama)

DAY 1 — THURSDAY, 19 SEPTEMBER 2019

11.30-
13.00

Red Room [B201]

Green Room [B202]

Yellow Room [B203]

Auditério Drama

Parallel Session
1 Education and
Music in the
Community
Chair: Jorge
Alexandre Costa

Parallel Session 2 Music
Teacher Education
Chair: Daniela Coimbra

Parallel Session 3
Musical Creativity,
Improvisation and
Composition
Chair: Rosane Aradjo

Workshop 1

Praticas musicais
comunitarias: um
estudo na cidade
de Salvador do Sul,
Brasil - Jusamara
Souza

Nurturing ‘Little ¢ creativity
in Portfolio Assessment for
Early Years Music Education
- Regina Murphy, Francis
Ward

MUsica contemporanea
y composicion con la
intervencion del compo-
sitor en el aula - Julia
Getino, Assumpta Valls

Casanovas

Formagao musical
no contexto
religioso catdlico:
experiéncias na
comunidade -
Michelle Arype
Girardi Lorenzetti,
Jusamara Souza

Looking for the road: The

pedagogical supervision in

music teacher education -
Mario Cardoso

La masica en los cuentos
musicados del alumnado
del Grado de Educacion
Infantil - Albano Garcia

Sénchez

Analise Musical
como ferramenta
para o desenvolvi-
mento instrumen-
tal: contribuicdes
de dois estudos
de caso - Inés
Pedroso Vieira

Perceived difficulties of
music teachers in their
teaching practice in general
schools - Graca Boal-
Palheiros, Pedro S. Boia

A criacdo como ferra-
menta pedagdgica no
ensino do piano: dando
voz ao professor-compo-
sitor - Eduardo Dias de

Barros Filho

To See Ourselves as Other(s)
See Us: Student Teacher
Reflections as Involuntary
Articulations of Ideology -
Robert Gardiner

13.00-
14.30

Lunch

16.30-
18.00

Parallel Session
7 Education and
Music in the
Community
Chair: Antonio
Vasconcelos

Parallel Session 8 Music
Performance in Different
Contexts
Chair: Maravillas Diaz-Gomez

Parallel Session 9
Music Education and
Technologies
Chair: Filipe Lopes

Workshop 3

A escrita sobre
“Mdsica na
Comunidade” em
Portugal: por uma
necessidade de
analise - Jorge
Graca

Estratégias de construcao
da performance e processos
motivacionais: um estudo
de caso - Rosane de Aradjo,
Victor Bento, Thiago
Monteiro, Leticia Burted

Educagao Musical a
Distancia no Brasil:
relacdo Ensino/
Aprendizagem - Murilo
Alves Ferraz, Alexandre
Gongalves

Praticas e con-
textos: reflexdes
sobre o perfil de
mdsicos na comu-

nidade - Pedro
Moreira, Abel Arez,

Ana Gama

Nifias/os de 8-12 afios:
autoconfianza, autoefica-
cia, miedo a la evaluacion
negativa y ansiedad - Maria
Urruzola, Elena Bernaras,

Carmen de las Cuevas

0 regente e a aplicacdo
das TIC na aprendizagem
colaborativa de um coro
adulto - Sandra Regina
Cielavin, Adriana N. A.
Mendes

Praticas do ensino
de violino para
pessoas com
deficiéncia visual -
Ellen Carolina Ott,
Valéria Liiders

La performance como estra-
tegia didactica en procesos
compositivos interdisci-
plinares - Maria Fernanda
Vifas

Aplicacdo auxiliar de
estudo de mdsica:
“Musical Practice

Companion” - Pedro

Rodrigues, José Nunes,

Ana Rita Lemos, Luisa

Jalio, Flavio Martins,
Bruno Silva

Feldenkrais as
Pedagogy in the
Music Classroom

and Teaching
Studio - Lisa M.

Burrell (1h)

Intervencao musi-
cal em contextos
de vulnerabilidade:
participacdo
da Associacao
Portuguesa
de Masica nos
Hospitais e
Instituicdes de
Solidariedade
(APMHIS) - Maria
de Fatima Freitas,
Ana Paula Gois

Lutheria digital:
Desarrollo de la creativi-
dad artistica en procesos

de creacion sonora a
través de la tecno-
logia - Adolf Murillo
Ribes, Remigi Morant
Navasquillo

14.30- Parallel Session .
. Parallel Session 6
16.00 4 Education and . . . .
Music in the Parallel Session 5 Music Musical Repertoires
. Teacher Education of Children and Young Workshop 2
Community . .
. . Chair: Rui Bessa People
Chair: Regina . .
Chair: Rosane Aradjo
Murphy
“IN/OUT, Escape Potencial didactico
through Art”: a Misica e literatura: um dia del fondo de mdsica
Methodology of . . . : . tradicional (CSIC-IMF)
. logo interminavel ao servico
Free Music for ~ . . para el desarrollo motor
da educagdo - José Antonio . .
Excellence and . .o en educacion infantil -
. . Gomes, Elisama Oliveira
Inclusion - Dirk Esperanza Clares-Clares,
Proost Alberto G6mez Marmol
' Desiani
Pedagogical " es1gr.11ng ar.l
. El canto de los nifios, la | analogic music
approaches to Cultura indigena na aula . . . :
. L. X identidad y el sentido learning game
work with young | de mdsica: desafios de uma .
. . - de pertenencia en las prototype for
rappers in a com- experiéncia na formagao . . .
. . escuelas Finlandesas (or with) music
munity context docente - Juliana Santos .
. . L. con bagaje cultural students -
- Davi Bronguel, Bischoff, Andréia Veber, . , . L.
.. . diverso - Analia Astrid Patricia
Méi-Ra St-Laurent, Helena Ribeiro Inoue . . L.
. Capponi-Savolainen Marin Jimenez,
Mikael Francoeur . .
Francis Dubé
Everyday expe- (1h)
i ith
n'ences ! . . . Misica Tradicional da
music of American A escolha da licenciatura L. .
. . Infancia e Educacao
and Tanzanian em mdsica e os reflexos na . ..
. - .. Musical num Dialogo
infants and formagdo docente - Vivianne _ ;
. . entre Geragoes - Lucilene
toddlers - Lucia Aparecida Lopes Silva
Benetti, Eugenia
Costa-Giomi
Rhythm for rea-
ding: th ibi- 0 prof a -
,“j'g € Poss1 ! La identidad docente en el K p.ro essor nf':\o. espe
lities and impacts . cialista e a misica: um
. profesorado de musica de
of enhanced music L . , estudo com professores
ors .. primaria - Maria Paz Lopez- R
tuition - J. Riikka Pelaez Casellas adventistas - Ester
Ahokas, Suvi Rodrigues Fernandes Leal
Saarikallio
16.00-
16.30 Coffee break

18.15-
18.45

Concert (Auditério Mdsica)




09.20- Keynote: Raymond MacDonald: Improvisation, distributed creativity and social processes:
10.20 meeting contemporary challenges in music education (Auditério ESE)
Chair: Pedro S. Boia
10.30- Red Room [B201] Green Room [B202] Yellow Room [B203] | Auditorio Drama
11.30 . Parallel Session 12
Parallel Session 10 . . L.
R . Parallel Session 11 Musical Creativity,
Education and Music in . .
. Education of the Improvisation and
the Community . .. e Workshop 4
. . Professional Musician Composition
Chair: Maravillas . . PR . .
. ) Chair: Maria José Artiaga Chair: Regina
Diaz-Gomez
Murphy
Toquemos juntos. - . Music first: stu-
. . Formagao Musical em uma K
Iniciativas musicales . dents constructing
. Orquestra: Expectativas, .
comunitarias en la . challenging spaces
Estratégias e Trabalho . .
escuela: el programa Pedagdaico das Familias in collaborative
MUSIQUEM - Cristina g g compositions - Pepy
. Adriana Bozzetto . .
Arriaga-Sanz Michaelides
Conceptualizing
and implementing
Educacion musical y a creative and
afecto. El topico de la _ collaborative music Como son los
. Autorregulacao da apren- .
blsqueda del amor en . . program to increase educadores
R dizagem instrumental sob e, .
canciones populares . . .. young musicians creativos ante
. . a otica sociocognitiva - . .
desde una dimension .. .. music engagement la practica
L Flavio Denis Dias Veloso | . i
didactica - Lorena in out-of-school for- musical gru-
Valdebenito Carrasco mal music education | pal? - Patricia
contexts - Francis Arenas y
Dubé, Susan 0'Neill Barrero (1h)
Importancia del audio-
visual en proyectos Computational
sociales-educativos: music analysis of
Miradas a través de improvisations:
la escucha - Noemy a comparison of
Berbel-Gomez, Maria depressed and
Elena Riafio-Galan, Adolf healthy participants
Murillo-Ribes, Maravillas - Nerdinga Letul®
Diaz-Gomez
11.30-
Coffee break
12.00
12.00- Paralel Session 15
13.00 Paralel Session 13 Paralel Session 14 Music Performance
Education and Music in Education of the in Different
. . .. Workshop 5
the Community Professional Musician Contexts
Chair: Graca Mota Chair: Pedro S Boia Chair: Maria José
Artiaga
Formacao cultural na Da aprendizagem
C, . - Career paths for exceptio- p 12, g
escola pdblica brasileira: . coletiva de instru-
. nal performance of music
uma experiéncia com . . mentos e da ecolo-
. in Portugal - Daniela . < _
projeto de arte e educa- . gia de acdo artistica
ao no Colégio Pedro IT Coimbra, Leandro de e musical - Anténio oo
e ‘ - Almeida, José Cruz " Singing and
(Brasil) - Juliana Chrispim Angelo Vasconcelos chanting
Exploring the effect without words:
Estudo exploratério P 9 . Orquestra e pablico .
of self-reflecting on . Repertoire from
acerca do abandono esco- . . - sondagem inicial Y
. . kinaesthetic movements Manual para
lar no Ensino Artistico acerca das percep- _
s . and body self-awareness . a Construcdo
Especializado (Regime .. . ¢des sobre concer- .
. in instrumental music . de Jardins
Supletivo) - Carlos . tos ao vivo - Jorge -
Gongalves, Robert Andres teachers - Annamaria Augusto Scheffer Interiores
¢ ! Minafra g - Ana Isabel
A aplicagdo do Motion Singing Repertoire Pereira (1h)
Capture na Performance for Preschoolers:
dos Golpes de Arco do What History
Violino - Ana Catarina Teaches Us -
Lopes Pinto Giovanna Carugno

DAY 2 — FRIDAY, 20 SEPTEMBER 2019

13.00-
14.30

Lunch

14.30-
16.00

Parallel Session 16
Education and Music in
the Community

Parallel Session 17
Education of the
Professional Musician

Parallel Session 18
Music Performance
in Different

Conionts Workshop 6
Chair: Antonio Chair: Maravillas . .
. , Chair: Regina
Vasconcelos Diaz-Gémez
Murphy

A influéncia das praticas
musicais socialmente
orientadas sobre a vida
de adolescentes e jovens
adultos do Québec e do
Brasil: os casos CUCA
e Amplissom - Marco
Nascimento, Francis Dubé,

Adeline Stervinou

El proceso de ensefian-
za-aprendizaje del
saxofonista en los con-
servatorios profesionales
de misica espafoles
- Oscar Estévez Garcia,
Felipe Gértrudix Barrio

The co-construc-
tion of musical
performance in the
context of a com-
munitarian choir
- Aoife Hiney

A Motivagao na
Aprendizagem Musical em
Contexto de um Projeto
Social no Brasil - Ariana
Perazzo da Nobrega, Graca

Boal-Palheiros

Motivacion del alum-
nado de conservatorios
profesionales de musica
de Pontevedra - Susana

Blanco-Novoa, Sara

Dominguez-Lloria,

Margarita Pino-Juste

Audience partici-

pation in classical
music: lessons for

composers, educa-
tors, organizers and
performers - Jutta
Toelle, John Sloboda

Koringoma: caminhos,
territorios e saberes de
pedagogias musicais
Afro-Baianas - Katharina
Doring

Validacion de las
Competencias
Profesionales del Técnico
de interpretacion al Piano
- Mikel Mate-Ormazabal,
Elena Bernaras Iturrioz,
Carmen de las Cuevas
Hevia

Sight Tuning:
observation and
interpretation of
infant’s involvement
in artistic perfor-
mances - Mariana

Vences, Miguel

Barbosa, Paulo
Maria Rodrigues,
Helena Rodrigues

0 Cancioneiro
Portugués
na Mdsica
Tradicional
da Infancia
Brasileira -

Lucilene Silva

(1h)

The opportunities of
extracurricular musical
classes for sustainable
development in education
- Edgars Vitols

La educacién musical pro-

fesionalizadora integrada

en un instituto escuela
- Maria Andreu

A flauta no con-

texto da mdsica de
camara contempo-
ranea portuguesa:
os Gltimos 40 anos

- Miriam Cardoso

16.30-
17.30

Parallel Session 19
Education and Music in
the Community
Chair: Pedro S. Boia

Parallel Session 20
Musical Repertoires
of Children and Young
People
Chair: Rui Bessa

Parallel Session 21
Musical Creativity,
Improvisation and
Composition
Chair: Jusamara
Souza

Workshop 7

Recurrent and relevant
themes in the song lea-
ding practice of pre-ser-
vice generalist teachers

- Annamaria Savona

Para além dos muros
da universidade: o livro
didatico Piano.Pérolas -
Carla Silva Reis, Liliana

Pereira Botelho

Music for Kandinsky:
The Orchestral Suite
“Kandinskyanas” -
Marcus Santos Mota

Voices to be heard:
Ex-drug addicted persons’
experiences from their
participation in a EU pro-
ject on the use of music
in detoxification and
rehabilitation - Lelouda
Stamou, Vasileios Stamou

Masicas arredondadas
e misicas pontiagudas:
relagoes entre sentidos

auditivo e visual na

experiéncia musical

- Cristiane Nogueira,

Helena Rodrigues

A performance vocal
no entrelacamento
entre linguagens -

Wania Mara Agostini

Storolli

The role of creative and
collaborative processes in
exploring the boundaries
of music: x-raying Project
X - Mariana Miguel, Paulo
Maria Rodrigues, Helena

Rodrigues

Samba de Andressa:
Composicao musical
coletiva e praticas
afro-centradas nas
aulas de mdsica -
Flavia Candusso

Mobilising
improvisation
skills in classi-
cal musicians

- Jonathan

Ayerst (1h)

16.00-

16.30

Coffee break

17.45-
18.15

Concert (Open air Amphitheatre)

20.00

Dinner (optional) - Restaurant at Ribeira




DAY 3 — SATURDAY, 21 SEPTEMBER 2019

09.20-10.20

Keynote - Estelle Jorgensen: Some challenges for music education:
What is a music teacher to do? (Auditério ESE) Chair: Graga Mota

10.30-11.30

Red Room [B201]

Green Room [B202]

Yellow Room [B203]

Parallel Session 22 Music Teacher
Education
Chair: Jusamara Sousa

Parallel Session 23 Musical Creativity,
Improvisation and Composition
Chair: Jorge Alexandre Costa

Parallel Session 24 Musical Repertoires
of Children and Young People
Chair: Graca Boal-Palheiros

Patrimonio cultural na aula de mdsica:

Representacdes Sociais de professores -

Andreia Veber, Solange Franci Raimundo
Yaegashi

Criangas que compdem suas msicas: o

que elas tém a dizer sobre os processos

de aprender e ensinar misica - Maristela
de Oliveira Mosca

Age differences in music listening: com-
parisons between teenagers and young
adults - Suvi Saarikallio, Margarida
Baltazar, William M. Randall

Identidad del profesorado de masica
en Chile: aportes de las pedagogias
latinoamericanas y la Bildung alemana -
Felipe Zamorano Valenzuela

A extensdo universitaria promovendo o
encontro das criancas com a mdsica -
Monica Zewe Uriarte, Thamiris Aparecida
Correa

Soundtracks of mobile listening: youths
daily life music listening on mobile
phones - Margarida Baltazar, William M.
Randall, Suvi Saarikallio

14.30-15.30

Repertério para piano solo no contexto

luso-brasileiro: panorama sobre tendén-

cias nas composigdes entre 1988 e 2018
- Gisele Pires de Oliveira Mota

Creating musical theatre performance
as a long-term teaching and learning
process - Gabriela Karin Konkol

11.30-12.00

Coffee break

12.00-13.00

Parallel Session 25 Music Teacher
Education
Chair: Jorge Alexandre Costa

Parallel Session 26 Music Education and
Technologies
Chair: Filipe Lopes

Roundtable 1: Research on Music and
Music Education in Portugal
Convenor: Graca Mota

Que Educacdo Musical queremos?
Realidades e desafios pela voz de alunos
portugueses - Jodo Cunha

Co-creation of music learning games
supported by technological ressources -
Astrid Patricia Marin Jimenez

Possibilidades para a observagao sis-
tematica das expressoes musicais dos
bebés - Fabiana Leite Rabello Mariano

Integrating informal learning practices
in a primary music classroom in Cyprus -
Maria Papazachariou-Christoforou

Professores de piano dos Conservatérios
de Minas Gerais/Brasil: retrato de uma
profissao - Maria Teresa de Souza Neves,
Carla Silva Reis

Aprendizagem musical via webconferén-
cia na Educacdo a Distancia - Vanessa
de Souza Jardim, Paulo Roberto Affonso
Marins

CIPEM: A coeréncia de um percurso -
Graca Mota (CIPEM/INET-md)

A misica na educacdo: porqué, para
quem e como - Manuela Encarnacdo
(APEM)

A investigacao em ensino de misica -
Maria José Artiaga (SPIM)

0 principio do mestre-amador e a neces-
sidade de uma (nova) Informalidade na
aprendizagem musical - Eduardo Lopes
(CESEM - Universidade de Evora)

Roundtable 2
Projetos desenvolvidos no ambito da
educacao artistica na Regido Autonoma
da Madeira: politicas e praticas
Convenor: Paulo Esteireiro

Roundtable 3
La expresion vocal y la percepcion
auditiva en los aprendizajes musicales
de grado profesional
Convenor: Ana Laucirica

Roundtable 4
Propuestas musicales en Educacion
General y Profesional
Convenor: Vicenta Gisbert Caudeli

A implementacdo de uma rede de par-
cerias a partir de atividades artisticas
extracurriculares: o caso do projeto
“Temporada Artistica” - Paulo Esteireiro

La calidad vocal en estudiantes de
canto. Valoracion profesional y evalua-
cién psicoacdstica - Ana Laucirica,
Ainhoa Merzero, Jose A. Ordofiana

Creciendo con mdsica Creatividad, cuen-
tos y juegos - Vicenta Gisbert Caudeli

0 modelo do projeto “Modalidades
Artisticas” na Regido Autonoma da
Madeira: desafios para o futuro - Carlos
Gongalves

Estudio exploratorio sobre el impacto de
la olfaccion como recurso pedagégico
para la mejora de la calidad vocal en
estudiantes de canto - Marisa Roca,

Miquel Amador; Pere Godall

A aprendizagem do contrabaixo e a
idade precoce: Uma nova linguagem
- Ruth Alonso-Jartin, Rocio Chao
Fernandez

Fases do Ensino Genérico na Regido
Autonoma da Madeira: Proposta de uma
Visdo Historica (1980-2019) - Natalina

Cristovao

Evaluacion de las habilidades musi-
cales al iniciar el grado profesional
de misica en Catalufia - Pere Godall,
Imma Ponsati, Maria Andreu, Joaquim
Miranda, Miquel Amador, Lara Morcillo,
Daniel Cassu

0Oido creativo en Educacion Secundaria -
Vicente Castro Alonso

Posters Bue Room
[B204]

15.30-16.00

Concert (Auditério Masica)

13.00-14.30

Lunch

16.00-16.30

Closing & Port and Soft Drinks (Auditério ESE)




KEVYNOTE SESSIONS
SESSOES PLENARIAS



NiUSIC TEACHING AND LEARNING AND PROSOCIAL
BEHAVIOURS IN CHILDHOOD

The world is going through times of uncertainty that are marked by climate change, political
reorientation and change, high levels of poverty, forced migrations, and intolerance. Among
the many challenges that humans now face is the strengthening of social relationships
between individuals and groups. A question that permeates our lives in the contemporary
world is: How can we co-exist in a harmonious and pacific way given the uncertainties of the
future? To this question, I add: Can music education contribute in any way for the develop-
ment of a more cohesive, harmonious and solidary world?

In academic circles, there is much discussion about the role of prosocial behaviors or volun-
tary actions that benefit others such as helping, cooperation, sharing and comforting in the
development of harmonious relationships and societies. Prosocial behaviors are staples of
social competence, being directly linked to self-requlation, executive functioning and moral
reasoning. Such behaviors emerge early in life and are shaped by children’s interactions with
family, schools and communities.

Given the central role of schooling in children’s socialization and the view of learning transfer
(near and far) as an educational goal, and based on earlier works by Clayton (2016), Small
(1998), DeNora (2000), Cross (2005), and Koelsch (2013), in this talk I problematize the role
of music teaching and learning on the development of prosocial behaviors in early and middle
childhood. Here I present data from three empirical studies conducted with three groups of
American children aged 3-10, who took part in different collective music education programs:
(1) an EL Sistema-inspired program serving underprivileged children from age 6; (2) a com-
munity-based early childhood music program serving middle-class, preschool-aged children;
and (3) a short-term, in-school music program serving Kindergarten children in a low-income
neighborhood of a large urban center. Following the presentation of findings from these stu-
dies, I explore their implications for child development and for music teaching and learning
as a whole, always aiming to contribute to the conversation about the social role of music
education in current times.

zback to contents

0 ENSINO DA MUSICA E 0S COMPORTAMENTOS PRO-
SOCIAIS NA INFANGIA

Atravessamos momentos de incerteza, marcados por mudancas climaticas e politicas, e pelo
aumento da pobreza, das migracdes forcadas e da intolerancia. Entre os muitos desafios que
a espécie humana enfrenta neste periodo estd o convivio social. A pergunta que se coloca
é: como podemos conviver de forma harmoniosa e pacifica diante de um futuro incerto?
Pode a educacdo musical contribuir, de alguma maneira, para o desenvolvimento de uma
sociedade que seja mais coesa, harmoniosa e solidaria?

Atualmente, muito se fala a respeito dos comportamentos pro-sociais, isto é, daquelas acoes
voluntarias que visam a beneficiar ‘o outro’, tais como ajudar, compartilhar, confortar e
cooperar. Os comportamentos pro-sociais emergem no inicio da vida e ganham forma nas
interacdes entre a crianca, a familia, a escola e a comunidade. S3o considerados “marcos”
da competéncia social humana, estando diretamente ligados ao funcionamento da mente, a
auto-requlacdo, ao controle executivo, e ao desenvolvimento da consciéncia moral.

Partindo da premissa de que um dos principais objetivos da educacdo é a transferéncia

de aprendizado (préximo ou distante), e tendo como referéncia os trabalhos teéricos de
Clayton, Small, DeNora, Cross, Koelsch e Tomasello, esta palestra problematiza o papel do
ensino de musica no desenvolvimento dos comportamentos pro-sociais na idade escolar,
tendo por base dois estudos experimentais realizados com criancas entre 4 e 10 anos que
participavam de dois programas coletivos de ensino musical destinados a populacdes de
baixa renda em Los Angeles: (1) o de cordas friccionadas inspirado no El Sistema venezue-
lano durante 5 anos consecutivos; e (2) um programa de 5 semanas de musicaliza¢do infan-
til em duas escolas da rede pablica. Apds apresentar os dados desses programas, pretendo
explorar as implicacdes de seus resultados para o desenvolvimento infantil e para o ensino
de masica, sempre com o intuito de contribuir para o debate sobre o papel pro-social da
educacdo musical em nossos tempos.
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SOME CHALLENGES FOR MUSIC EDUCATION: WHAT IS A
NiUSIC TEACHER TO DO?

Music teachers at all instructional levels from early childhood to post-doctoral education are
preoccupied with immediate instructional objectives and approaches, mandated curricula and
program requirements, and doing just that which is immediately in front of us. There is little
time and energy to step back and look at the big picture, at the broader social and cultural
challenges that music teachers and their students face. In this talk, I examine some of these
matters and how they can apply to what we do and how we do it. Western democracies that
aspire to be civil and free are under attack, confronted by authoritarian leaders and regimes.
Massive technological shifts, large population migrations, economic dislocations caused by
the forces of globalism, resistance to these forces from people who feel adrift from their
home traditions and cultures, evidence of abuse especially of young and old in religious,
political, and educational institutions, de-valuing of the contributions of educators in socie-
ty-at-large, and the corporatization of educational institutions are among the forces that are
putting music education at risk. Yet, at a time in which music educators too often feel margi-
nalized and disempowered, the humane and spiritual qualities we need to bring to culture and
society are needed more than ever. What is a music educator to do in facing these challenges?
My talk will focus on this question and propose some possible courses of action.

zback to contents

ALGUNS DESAFIOS PARA A EDUCAGAD MUSICAL: 0 QUE
PODEM FAZER 08 PROFESSORES DE MUSICA?

Professores de misica de todos os segmentos educativos, desde a infancia até ao nivel de
pos-doutoramento, manifestam-se preocupados com a imediatez de objetivos e abordagens
a aprendizagem, requisitos de programas e curricula nacionais, e com a agdo urgente de
dar resposta aquilo que a cada momento se coloca a sua frente. Nesta apresentacdo ana-
liso algumas destas questdes, e as implicacdes que elas podem ter para o que fazemos e
como fazemos. Geralmente, existe pouco tempo e pouca energia para dar um passo atras e
procurar perceber “todo o quadro” que contextualiza as praticas de educacdo musical, e os
desafios sociais e culturais mais alargados que os professores de misica e os seus alunos
enfrentam. As democracias ocidentais que aspiram a uma cidadania responsavel e a demo-
cracia estdo sob ataque, confrontadas com lideres e regimes autoritarios. Por outro lado,
as mudancas tecnoldgicas massivas que tém vindo a ocorrer, as grandes migracdes popu-
lacionais, os deslocamentos econdémicos causados pelas forcas da globalizacdo, e a propria
resisténcia a essas forcas por parte de pessoas que se sentem perdidas e afastadas das suas
tradicdes e culturas, a evidéncia de abusos, especialmente entre jovens e idosos em insti-
tuicoes religiosas, politicas e educativas, a desvalorizacdo das contribuicdes dos educadores
para o desenvolvimento da sociedade, e a corporalizacdo das instituicdes educativas, sdo
algumas das forcas que neste momento colocam em risco a educacao musical.

Assim, numa época em que os professores de musica se sentem, tantas vezes, marginali-
zados e sem poder, as qualidades humanas e espirituais que precisamos de trazer para a

cultura e a sociedade, sdo necessarias, mais do que nunca 0 que pode fazer um professor
de masica para enfrentar estes desafios? A minha apresentacio focar-se-a nesta questao,
propondo alguns caminhos possiveis para a acao.
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IMPROVISATION, DISTRIBUTED CREATIVITY AND SOCIAL
PROCESSES: MEETING CONTEMPORARY CHALLENGES IN
NViUSIC EDUCATION

In recent years there has been a significant growth of interest in improvisation, not just as
a feature of jazz, but as an accessible, unique, spontaneous, social and creative process that
can facilitate collaboration between many musical genres and across disciplines. This presen-
tation highlights how improvisation can be utilized as a contemporary approach to creative
engagement within educational contexts that can facilitate the development of musicality
and creativity. A number of current key challenges for Music Education and ways in which
improvisation can help meet these challenges are discussed. Issues such as skill acquisition,
conceptual development and enhancing critical thinking are highlighted as areas where
improvisation can have a key role.

A framework, based on psychological findings, for understanding improvisation as a universal
capability and an essentially social behaviour, with implications for education, contemporary

artistic practice, therapy and the psychology of social behavior is also presented. A number of
research projects that investigate the fundamental features of improvisation will be outlined.

Musicians’ critiques of their own improvisations are discussed and key links with music educa-
tion are made.

A model is presented for the process of choice that individuals undertakes when improvising,
with examples provided to illustrate how the model functions. The presentation also outlines
a comprehensive set of options children, or any improviser, may take over the course of a
musical collaboration to allow a group to generate music. This way of conceptualising impro-
visation has utility across all forms of music and across different art forms. It also offers a
less daunting challenge to the novice improviser, and a potential way round a ‘block” for crea-
tive practitioners. The implications are discussed in relation to broader educational concepts,
social issues and cultural change.

Keywords: improvisation, collaborative creativity, musical identities

zback to contents

IMPROVISAGAD, CRIATIVIDADE DISTRIBUIDA E
PROCESS0S SOCIAIS: INDO AD ENCONTRO DOS DESAFIOS
CONTEMPORANEOS EM EDUCACAD MUSICAL

Recentemente, tem havido um crescimento significativo no interesse pela improvisacao,
ndo apenas como uma caracteristica do jazz, mas também como um processo acessivel,
Gnico, espontdneo, baseado em processos criativos e de interacdo social que podem faci-
litar a colaboracdo entre diversos géneros musicais, em varias disciplinas. Nesta comuni-
cacdo salienta-se a forma como como a improvisacao pode ser utilizada numa abordagem
contemporanea ao envolvimento criativo em contextos educativos, que pode facilitar o
desenvolvimento da musicalidade e da criatividade. Sdo apresentados também uma série de
desafios-chave atuais para a educacao musical e discutidas diferentes formas através das
quais a improvisacdo pode ajudar a enfrentar estes mesmos desafios. Sdo destacadas ainda
questdes como a aquisicao de competéncias, ou o desenvolvimento concetual e do pensa-
mento critico, enquanto areas em que a improvisacdo pode assumir um papel fundamental.

E também apresentado um quadro concetual, baseado em resultados provenientes de estu-
dos cientificos realizados na area da psicologia, que pode ajudar a compreender a improvi-
sacdo como uma capacidade universal e como um comportamento intrinsecamente social,
com implicacdes para a educacdo, a pratica artistica contemporanea, a terapia e a psicolo-
gia do comportamento social. Serdo delineados diversos projetos de investigacdo centrados
nos aspectos fundamentais da improvisacdo. Serdo também discutidas criticas de masicos as
suas proprias improvisacdes e apresentadas ligacoes-chave a educacao musical.

E ainda apresentado um modelo que procura explicitar o processo de escolha que os indi-
viduos utilizam ao improvisar, com exemplos que ilustram o funcionamento do modelo.
Esta apresentacdo descreve também um conjunto abrangente de opcdes que as criancas,
ou qualquer outro improvisador, podem assumir ao longo de uma colaboracdo musical de
forma a facilitar a emergéncia de ideias musicais num grupo de participantes. Esta forma
de concetualizar a improvisacdo é til em diversos contextos musicais e praticas artisticas.
Além disso, corporiza também um desafio menos intimidante para quem esta numa fase
inicial do seu processo de improvisacdo e um caminho que tem potencialidades para contor-
nar “bloqueios” que possam surgir durante o processo criativo. Finalmente, sdo discutidas
implicacdes em relacdo a conceitos educativos mais amplos, a questdes sociais e a mudan-
cas culturais.

Palavras-chave: improvisacao, criatividade colaborativa, identidades musicais
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COMUNICAGOES



A aplicagdo do motion capture na performance dos golpes de arco do violino

A autorregula¢do da aprendizagem instrumental sob a dtica sociocognitiva

A comparison between musical improvisations of depressed and healthy participants

A criagdo como ferramenta pedagdgica no ensino do

piano: dando voz ao professor-compositor

A escolha da licenciatura em mdsica e os reflexos na formagdo docente

A escrita sobre “Mdsica na Comunidade” em Portugal: por uma necessidade de andlise

A extensdo universitdria promovendo o encontro das crian¢as com a masica

A flauta no contexto da mdsica de cdimara contempordnea Portuguesa nos Gltimos 40 anos

Age differences in music listening: comparisons between teenagers and young adults

A grafia do som: uma experiéncia sonora e visual

A implementagdo de uma rede de parcerias a partir de atividades artisticas

extracurriculares: o caso do projeto “Temporada Artistica”

A investigacdo em ensino de mdsica

A motivag¢do na aprendizagem musical em contexto de um projeto social no Brasil

A mdsica na educagdo: porqué, para quem e como

Andlise musical como ferramenta para o desenvolvimento

instrumental: dois estudos de caso

A performance vocal no entrelacamento entre linguagens

Aplicacdo auxiliar de estudo de mdsica: “Musical Practice Companion”

Aprendizagem musical via webconferéncia na educagédo a distdancia

Audience participation in classical music: lessons for

composers, educators, organizers and performers

Autoconfianza, autoeficacia, miedo a la evaluacion

negativa y ansiedad en nifios de 8-12 afios

Career paths for exceptional performance of music in Portugal

CIPEM: a coeréncia de um percurso

Co-creation of music learning games supported by technological ressources

¢ Como son los educadores creativos ante la prdctica musical grupal?

Comparativa de competencias profesionales entre las tecnicaturas de

piano de Argentina y el titulo de técnico de piano de Espana

Conceptualizing and implementing a creative and collaborative music program to increase

young musicians” music engagement in out-of-school formal music education contexts

Creating musical theatre performance as a long-term teaching and learning process

Creciendo con mdsica: creatividad, cuentos y juegos

Criancas que comp6em suas mdsicas: o que elas tém a dizer

sobre os processos de aprender e ensinar misica

Cultura Indigena na aula de misica: desafios de uma experiéncia na formagdo docente

Da aprendizagem coletiva de instrumentos e da ecologia de acdo artistica e musical

Designing an analogic music learning game prototype for (or with) music students

Dos desafios da literatura sobre praticas corais inclusivas ao “canto livre”



Educacdo musical a distdncia no Brasil: relacdo ensino-aprendizagem

Educacion musical y afecto. El topico de la bdsqueda del amor en canciones populares

El aprendizaje del contrabajo en edades tempranas: un nuevo lenguaje

El canto de los nifios, la identidad y el sentido de pertenencia

en las escuelas Finlandesas con bagaje cultural diverso

El proceso de ensefianza y aprendizaje del saxofonista en los

conservatorios profesionales de misica Esparioles

Empleabilidad y competencias de las ensefianzas técnicas de piano en Espaiia y Argentina

Estratégias de construgdo da performance e processos motivacionais: um estudo de caso

Estudio exploratorio sobre el impacto de la olfaccion como recurso

pedagaogico para la mejora de la calidad vocal en estudiantes de canto

Estudo exploratério acerca do abandono escolar no Ensino

Artistico Especializado (regime supletivo)

Evaluacion de las habilidades musicales al iniciar el

grado profesional de misica en Catalufia

Evaluacion de las habilidades musicales al iniciar el

grado profesional de mdsica en Catalufia

Everyday experiences with music of American and Tanzanian infants and toddlers

Experiéncia de prdtica, criacdo e gravagdo musical em

um projeto de ensino no Colégio Pedro II

Exploring the effect of self-reflecting on kinaesthetic movements

and body self-awareness in instrumental music teachers

Expressdo vocal: ampliando a vocalidade na criagdo musical

Fases do Ensino Genérico na Regido Autonoma da

Madeira: Proposta de uma visdo historica

Feldenkrais as pedagogy in the music classroom and teaching studio

Formacgdo cultural na escola pdblica brasileira: uma experiéncia

com projeto de arte e educagdo no Colégio Pedro II

Formagdo musical em uma orquestra: expectativas,

estratégias e trabalho pedagogico das familias

Formagdo musical no contexto religioso Catolico: experiéncias na comunidade

Identidad del profesorado de mdsica en Chile: aportes de la

pedagogia latinoamericana y la Bildung alemana

Importancia del audiovisual en proyectos sociales-

educativos: miradas a través de la escucha

Improvisation, distributed creativity and social processes:

meeting contemporary challenges in music education

Influéncia das prdticas musicais socialmente orientadas na vida de adolescentes

e jovens adultos do Québec e do Brasil: os casos CUCA e Amplisson

“IN/OUT, Escape Through Art”: a methodology of free music for excellence and inclusion

Integrating informal learning practices in a primary music classroom in Cyprus

Intervengdo musical em contextos de vulnerabilidade: participacdo da Associagdo

Portuguesa de Mdsica nos Hospitais e Instituicbes de Solidariedade (APMHIS)

Is diversity of religions a challenge for a music educator?

Koringoma: caminhos, territorios e saberes de pedagogias musicais Afro-Baianas



La calidad vocal en estudiantes de canto. Valoracion

profesional y evaluacion psicoacustica

La educacion musical profesionalizadora integrada en un instituto escuela

La identidad docente en el profesorado de mdsica de Primaria

La mdsica en los cuentos musicados del alumnado del Grado de Educaciéon Infantil

La puesta en escena como estratégia diddctica en procesos compositivos interdisciplinares

Looking for the road: The pedagogical supervision in music teacher education

Lutheria digital: Desarrollo de la creatividad artistica en

procesos de creacion sonora a través de la tecnologia

Mobilising improvisation skills in classical musicians

Motivacion del alumnado de conservatorios profesionales de mdsica de Pontevedra

Mdsica contempordnea y composicion con la intervencion del compositor en el aula

Mdsica e literatura: um didlogo intermindvel ao servico da educagdo

Mdsicas arredondadas e misicas pontiagudas: relagées entre os

sentidos auditivo e visual na experiéncia de apreciacdo musical

Mdsica tradicional da infdncia e educagdo musical num didlogo entre geracoes

Music first: students constructing challenging spaces in collaborative compositions

Music for Kandinsky: the orchestral suite “Kandinskyanas”

Music teaching and learning and prosocial behaviours in childhood

Nosvozeles na misica: coadjuvagdo em mdisica no ambito do projeto “Porto de Criancas”

Nurturing ‘Little ¢’ creativity in portfolio assessment for early years music education

0 cancioneiro Portugués na mdsica tradicional da infancia Brasileira

Oido creativo en educacion secundaria

0 modelo do projeto “Modalidades Artisticas” na Regido

Auténoma da Madeira: desafios para o futuro

0 Principio do mestre-amador e a necessidade de uma

(nova) informalidade na aprendizagem musical

0 professor ndo especialista e a mdsica: um estudo com professores Adventistas

0 regente e a aplicagdo das TIC na aprendizagem colaborativa de um coro adulto

Orquestra e pdblico: sondagem inicial acerca das percepgbes sobre concertos ao vivo

Para além dos muros da universidade: o livro diddtico Piano.Pérolas

Patriménio cultural na aula de mdsica: representacées sociais de professores

Pedagogical approaches to work with young rappers in a community context

Pedagogical use of Kaiku Music Glove

Perceived difficulties of music teachers in their teaching practice in general schools

Possibilidades para um modelo de observagdo sistemdtica

das express6es musicais dos bebés

Potencial diddctico del Fondo de Misica Tradicional (CSIC-

IMF) para el desarrollo motor en educacion infantil

Prdticas do ensino de violino para pessoas com deficiéncia visual



Pradticas e contextos: reflexées sobre o perfil de misicos na comunidade

Prdticas musicais comunitdrias: um estudo na cidade de Salvador do Sul, Brasil

Professores de piano dos conservatérios de Minas Gerais, Brasil: retrato de uma profissdo

Projetos desenvolvidos no ambito da educacdo artistica na

Regido Autonoma da Madeira: politicas e prdticas

Que Educacdo Musical queremos? Realidades e desafios pela voz de alunos Portugueses

Recurrent and relevant themes in the song leading

practice of pre-service generalist teachers

Repertério para piano solo no contexto luso-brasileiro: panorama

sobre tendéncias nas composicoes entre 1988 e 2018

Rhythm for reading. The possibilities and impacts of enhanced music tuition

Samba de Andressa: composicdo musical coletiva e

pradticas Afro-centradas nas aulas de mdsica

Sight Tuning: observation and interpretation of infant’s

involvement in artistic performances

Singing and chanting without words: repertoire from “Manual

para a Construcdo de Jardins Interiores”

Singing repertoire for preschoolers: what history teaches us

Some challenges for music education: What is a music teacher to do?

Soundtracks of mobile listening: youth’s daily life music listening on mobile phones

The co-construction of musical performance in the context of a communitarian choir

The opportunities of extracurricular musical classes for

sustainable development in education

The role of creative and collaborative processes in exploring

the boundaries of music: x-raying Project X

Timbric Perception in children from 8 to 12 years old

Toquemos juntos. Iniciativas musicales comunitarias en la escuela: el programa MUSIQUEM

To see ourselves as other(s) see us: student teacher reflections

as involuntary articulations of ideology

Validacion de las competencias profesionales del técnico de interpretacion al piano

Variations in the initial and middle phase of song-leading in pre-service teachers

Voices to be heard: ex-drug addicted persons’ experiences from their participation

in a EU project on the use of music in detoxification and rehabilitation
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LUTHERIA DIGITAL: DESARROLLO DE LA CREATIVIDAD
ARTISTICA EN PROCESOS DE CREACION SONORA A TRAVES
DE LA TECNOLOGIA

En este estudio se describe una experiencia de creacion sonora en un aula de Educacion
Secundaria a través del uso de tecnologias digitales. Esta experiencia forma parte de un
proyecto de Arte Ciudadano financiado por la fundacion Daniel y Nina Carasso con el nombre
de Valencia Music Art Magnets que tiene como objetivo favorecer la participacion de los
estudiantes en proyectos artistico-educativos que ademas generen sinergias con otros centros
e instituciones con una duracién de 3 afios (2016-2019). Se articula a través de 5 grandes
acciones y cada accion es trabajada a través de diferentes talleres y actividades en las aulas
contando con la colaboracion de artistas en residencia y profesorado de mdsica de cada cen-
tro. En este caso concreto, se analiza el desarrollo de una actividad vinculada a la creacion
de instrumentos digitales a través de la exploracion, manipulacion y transformacion digital de
objetos sonoros cotidianos, asi como la generacion de librerias virtuales que posteriormente
son utilizadas para diferentes formatos creativos, como puede ser la sonorizacién de cuentos
o la composicion de piezas audiovisuales. En el planteamiento de las actividades realizadas
en el aula se favoreci6 el trabajo colaborativo con la intencion de reconectar diferentes len-
guajes (Vecchi, 2010), como el visual, sonoro, lingiiistico e intrapersonal donde se tuvo en
cuenta una mirada multidisciplinar y colaborativa.

El enfoque de la investigacion se optd por un disefio cualitativo y los resultados se obtuvie-
ron por medio de entrevistas a los participantes, el analisis documental de todo el material
curricular, cuestionarios pre y post planteados mediante preguntas abiertas, asi como la
observacion participante por parte de uno de los investigadores. Los resultados permiten
evidenciar que los usos tecnoldgicos con un enfoque mas creativo y participativo favorecen
planteamientos innovadores, que llevados al aula ayudan a que afloren respuestas mas dis-
ruptivas y motivadoras para el alumnado, surgidas de los usos inesperados de la tecnologia
(Ruokonen, 2018). Del mismo modo, la generacion de diferentes escenas didacticas empleadas
en el desarrollo del proyecto ayudaron a una mejor organizacion de los tiempos y potenciaron
la colaboracidon, exploracion y experimentacion en los procesos de creacion, siendo elemento
clave para la mejora de las practicas musicales mediadas por las tecnologias digitales.

zback to papers

DIGITAL LUTHERY: DEVELOPMENT OF ARTISTIC CREATIVITY
IN SOUND CREATION PROGESSES THROUGH TECHNOLOGY

This study describes an experience of sound creation in a Secondary Education classroom
through the use of digital technologies. This experience is part of a Citizen Art project
financed by the Daniel and Nina Carasso Foundation under the name of Valencia Music Art
Magnets, which aims to encourage student participation in artistic-educational projects
that also generate synergies with other centers and institutions with a duration of three
years (2016-2019). It is articulated through five major actions and each action is worked
through different workshops and activities in the classrooms with the collaboration of
artists in residence and music teachers from each center. In this specific case, the develop-
ment of an activity linked to the creation of digital instruments through the exploration,
manipulation and digital transformation of everyday sound objects is analysed, as well as
the generation of virtual libraries that are subsequently used for different creative formats,
such as the sonorization of stories or the composition of audiovisual pieces.

In the approach of the activities carried out in the classroom, collaborative work was
favoured with the intention of reconnecting different languages (Vecchi, 2010), such as
visual, sound, linquistic and intrapersonal where a multidisciplinary and collaborative
approach was taken into account.

The research approach was chosen for a qualitative design and the results were obtained
through interviews with the participants, documentary analysis of all the curricular mate-
rial, pre- and post-questionnaires posed through open questions, as well as participant
observation by one of the researchers.

The results show that technological uses with a more creative and participative approach
favour innovative approaches that, when taken to the classroom, help to bring out more
disruptive and motivating responses for the students, arising from the unexpected uses of
technology (Ruokonen, 2018). In the same way, the generation of different didactic scenes
used in the development of the project helped to better organize the times and promoted
collaboration, exploration and experimentation in the creation processes, being a key ele-
ment for the improvement of musical practices mediated by digital technologies.
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FORMAGAO MUSICAL EM UMA ORQUESTRA:
EXPECTATIVAS, ESTRATEGIAS E TRABALHO PEDAGOGICO
DAS FAMILIAS

0 objetivo deste trabalho, recorte da tese de doutorado (Bozzetto, 2012), envolve refletir e
discutir sobre a formacdo musical de criancas e jovens em uma orquestra, configurada como
uma proposta de inclusdo social desenvolvida no sul do Brasil, na cidade de Porto Alegre, RS.
Em espaco marcado por intensa rotina de ensaios, aulas e apresentagdes, a orquestra reconfi-
gurou a vida dos alunos participantes e de suas familias, oriundas dos meios populares. Nessa
perspectiva, interessa revelar e compreender expectativas e concepgdes das familias sobre

a aprendizagem musical desenvolvida com seus filhos, em um projeto que tem como foco a
formacao de futuros mdsicos profissionais. De que formas a instituicao familiar opera como
interlocutora do projeto musical em que seus filhos participam? Quais estratégias educativas
sdo promovidas para que os filhos continuem aprendendo mdsica na orquestra? 0 que mudou
na rotina familiar? As familias veem a misica como um futuro para os filhos? No ambito da
pesquisa qualitativa, a base teorica do estudo oportunizou reflexdes e problematizacdes a
partir das discussdes de autores como Lahire (2008), Gayet (2004), Papadopoulos (2004) e
Setton (2012). Dentro do amplo campo da Histdria Oral, o estudo contemplou observagdes

e entrevistas a partir dos depoimentos orais de 27 familias e dos 28 alunos participantes da
orquestra. Compreendendo a instituicdo familiar como uma primeira insténcia socializadora,
os resultados contribuem para uma reflexdo critica sobre o projeto educativo de pais, suas
expectativas em relacdo a aprendizagem musical dos filhos e como o ndcleo familiar reconfi-
gura-se a partir de projetos musicais dessa natureza. Na rotina das familias envolvidas, novos
compromissos, responsabilidades e controle de horérios reconfiguraram o movimento da vida
cotidiana, a partir da socializagao intensiva dos filhos na orquestra. 0 estudo discute o papel
ativo que a familia exerce como interlocutora do projeto em que seus filhos aprendem msica,
para que os mesmos permanecam na orquestra. Compreendem o conhecimento musical como
um capital, um dos bens mais valorizados pelas familias entrevistadas, e revelam praticas
pedagdgicas familiares baseadas no suporte afetivo e emocional para que as criancas e jovens
ndo desistam e tenham, na misica, a oportunidade de virem a ser transfugas de classe. Nessa
direcdo, o estudo colabora para uma reflexao critica do impacto que projetos sociais na area
de misica tém sobre as familias envolvidas.

Palavras-chave: projeto educativo de familias, formacao musical, socializacao, orquestra
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MUSICAL TRAINING I AN ORCHESTRA: EXPECTATIONS,
STRATEGIES AND PEDAGOGICAL WORK OF FAMILIES

The aim of this work, based on the doctoral thesis (Bozzetto, 2012), involves reflecting
and discussing the musical formation of children and young people in an orchestra created
to provide social inclusion in South of Brazil, in the city of Porto Alegre, RS. Located in

a room marked by intense routine of rehearsals, classes and presentations, the orchestra
reconfigured the lives of the participating students and their families, from low income
background. In this perspective, it is important to reveal and understand families” expec-
tations and conceptions about the musical learning developed with their children, in a
project that focuses on the training of future professional musicians. In what ways does
the family institution operate as an interlocutor of the musical project in which its chil-
dren participate? What educational strategies are promoted so that the children continue
to learn music in the orchestra? What has changed in the family routine? Do families see
music as a future for their children? In the scope of qualitative research, the theoretical
basis of the study provided opportunities for reflections and problematizations based on
the discussions of authors such as Lahire (2008), Gayet (2004), Papadopoulos (2004) and
Setton (2012). Within the broad field of Oral History, the study included observations and
interviews from the oral testimonies of 27 families and the 28 students participating in the
orchestra. Understanding the family institution as a first socializing instance, the results
contribute to a critical reflection on the educational project of parents, their expectations
regarding the musical learning of the children and how the family reconfigures itself from
musical projects of this nature. In the routine of the families involved, new commitments,
responsibilities and control of schedules reconfigured the daily life movement, from the
intensive socialization of the children in the orchestra. The paper discusses the active role
of the family as a project interlocutor in which their children learn music, so that they
remain in the orchestra. They understand musical knowledge as a capital, one of the assets
most valued by the families interviewed, and reveal familiar pedagogical practices based
on affective and emotional support so that children and young people do not give up and
have, in music, the opportunity to ascend of social class. In this direction, the study con-
tributes to a critical reflection of the impact that social projects in the music area have on
the families involved.

Keywords: educational project of families, musical training, socialization, orchestra
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LA MUSICA EN LOS CUENTOS MUSICADOS DEL ALUMNADO
DEL GRADO DE EDUCACION INFANTIL

El cuento musicado es un trabajo grupal de clase presentado por el alumnado de la asigna-
tura Desarrollo de la Expresion Musical en Infantil del primer curso del Grado de Educacion
Infantil que se oferta en la Facultad de Ciencias de la Educacién de la Universidad de Cordoba
(Espafia) durante el primer cuatrimestre. Esta actividad consiste en la dramatizacion de una
historia original creada a partir de la unién del sonido, la palabra y el movimiento -tres ele-
mentos que en esencia son concomitantes entre si- con el fin de favorecer una accion comu-
nicativa mas eficaz (Garcia, 2017). Con ella se persigue ofrecer al alumnado una herramienta
atil para su futuro como docente, la cual se cimenta, entre otros, sobre los siguientes princi-
pios metodoldgicos: participacion activa del alumnado, uso de la mdsica como un medio en
vez de como un fin en si mismo, poder hacer mdsica sin necesidad de saber de musica y hacer
mUsica para compartirla con los demas.

A partir de la lectura de los trabajos entregados por el alumnado durante los cursos 2010/11
y 2016/17, asi como del visionado de las grabaciones en video de los mas de ochenta cuen-
tos musicados representados en el salén de actos de la facultad, la presente comunicacion
pretende, tras un analisis exhaustivo de dichas fuentes, mostrar cuales han sido para ellos las
distintas funciones que dentro del cuento musicado ha tenido la mdsica en base a los siguien-
tes usos establecidos previamente por el docente: mapa sonoro, audicion activa, mdsica inci-
dental y cancién motriz.

Los resultados obtenidos revelan la existencia de un alto grado de creatividad entre el alum-
nado en cuanto a las funciones de la musica en los cuentos musicados pudiéndose observar

una gran riqueza de posibilidades, principalmente en el uso de las canciones motrices.

Palavras-chave: cuento sonoro, mapa sonoro, audicion activa, mdsica incidental, cancion
motriz
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MUSIC IN MUSIGAL STORYTELLINGS FOR STUDENTS OF
EARLY CHILDHOOD EDUCATION DEGREE

Musical storytelling is a group work activity performed by the students in the subject
Didactica de la Expresion Musical en Infantil taught in the first course of the Teaching in
Early Childhood Education degree (Cérdoba University) during the first term. This activity
consists on the dramatization of an original story created from the combination between
sound, word and movement -three elements that are essentially concomitant with each
other- with the aim to promote a more effective communicative action (Garcia, 2017). The
purpose of this activity is to offer students a useful tool for their future job as teachers.
This activity has, among others, these methodological principles: active participation of
the students, the use of music as a tool, and the enabling of music playing without formal
training or playing music to share with others.

After analysing student projects developed during the academic years 2010/11 and
2016/17, and using video recordings of more than 80 musical storytelling performances
that took place in the University Assembly Hall, we intend to show the different roles that
music can play in musical storytelling, having previously established its uses in the class-
room: sound map, active listening, incidental music and moving song. The results show a
high level of creativity among the students in terms of the different functions of the music
in the storytelling, mainly in the use of the movement songs.

Keywords: sonic storytelling, sound map, active listening, incidental music, moving song
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A APLICAGAO DO MOTION CAPTURE NA PERFORMANCE
DOS GOLPES DE ARCO DO VIOLINO

Investigacdes anteriores (Pinto, 2016) demonstram que a técnica do arco representa um
dos maiores desafios para os violinistas. No sentido de se tentar aferir de que forma é que
a Tecnologia de Captura de Movimento (Motion Capture) pode auxiliar o processo de ensi-
no-aprendizagem da performance dos golpes de arco do violino, foi realizada uma pesquisa
empirica, partindo de uma investigacao experimental em laboratério que envolveu 30
violinistas (15 profissionais e 15 estudantes do ensino superior). Todos os violinistas que
realizaram a experiéncia no Motion Capture interpretaram 42 excertos musicais. Os excertos
foram criteriosamente selecionados e representam ao pormenor cada golpe de arco de cada
uma das familias propostas por Carl Flesch (1928), alguns dos golpes de arco referentes as
técnicas estendidas, bem como excertos musicais provenientes de cada um dos seguintes
periodos musicais: barroco, classicismo, romantismo e “musica moderna (1900 -)” (Burrows,
2007, p.381). Através dos questiondrios implementados apds a experiéncia no laboratério

e da analise da experiéncia, pode concluir-se que os participantes, de forma geral, sentem
algumas dificuldades em compreender a nomenclatura dos golpes de arco e que, na maioria,
desconhecem a Tecnologia de Captura de Movimento (90%). Quando questionados sobre a
pertinéncia da utilizacdo desta tecnologia no processo de ensino-aprendizagem, todos os
participantes (100%) referiram que esta poderia ser muito ttil, apontando como principais
motivos: a simplificacdo da aprendizagem dos golpes de arco; a possibilidade de visualiza-
cdo, compreensdo, correcao e consciencializacdo do proprio gesto por cada violinista; e a
possibilidade de corrigir a postura e de, consequentemente, prevenir lesdes. Esta pesquisa
concretizou-se no ambito do projeto de doutoramento em curso no CITAR intitulado: “A
Padronizacdo Gestual dos Golpes de Arco para o Ensino-Aprendizagem do Violino”, cujo
principal objetivo se centra na compreensdo dos movimentos somaticos necessarios para a
reproducdo dos diferentes golpes de arco no repertério mainstream do violino, com o obje-
tivo final de se alcancarem padronizacgdes gestuais de cada golpe de arco (através da tecno-
logia de Motion Capture), coadjuvando violinistas, professores e estudantes de violino.

Palavras-chave: ensino-aprendizagem do violino, arco, golpes de arco, motion capture
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THE APPLICATION OF MOTION CAPTURE IN THE
PERFORMANCE OF VIOLIN BOW STROKES

Previous research (Pinto, 2016), shows that the bow technique represents one of the
biggest challenges for violinists. In the sense of trying to determine how Motion Capture
Technology can help the teaching-learning process of the violin's bow strokes, an empirical
research was carried out, starting from an experimental investigation which involved 30
violinists (15 professionals and 15 students of higher education). All violinists who par-
ticipated in the Motion Capture experience performed 43 musical excerpts. The excerpts
were carefully selected and detail each bow stroke of each one of the families proposed

by Carl Flesch (1928), some of the bow strokes related to the extended techniques, as

well as musical excerpts from each of the following musical periods: baroque, classicism,
romanticism and “modern music (1990 -)"” (Burrows, 2007, p.381). Through the question-
naires implemented after the experience in the laboratory, can be concluded that the
participants, in general, felt some difficulties in understanding the nomenclature of the
bow strokes and they were unaware of the technology of Motion Capture (90%). When
participants were questioned about the pertinence of the use of this technology in the
teaching-learning process, all the participants (100%) said that this could be very useful,
pointing out as main reasons: the simplification of the learning of the bow strokes; the
possibility of visualization, understanding, correction and awareness of the own gesture by
each violinist; and the possibility to correcting the posture and, consequently, preventing
injuries. This study is being carried out under the PhD in Science and Technology of the
Arts (CITAR) entitled: “The Gestural Standardization of Bow Strokes for the Teaching-
Learning of Violin”, whose main goal is to understand the somatic movements necessary
for achieving standardized gestures of each bow stroke (using Motion Capture technology),
assisting violin interpreters, students and teachers.

Keywords: teaching-learning of violin, bow, bow strokes, motion capture
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EL CANTO DE LOS NINOS, LA IDENTIDAD V EL SENTIDO
DE PERTENENCIA EN LAS ESCUELAS FINLANDESAS CON
BAGAJE CULTURAL DIVERSO

Esta investigacion cualitativa explora los significados del canto en las escuelas rapidamente
diversificadas de la Finlandia actual, donde parece necesario construir un nuevo sentido de per-
tenencia y de comunidad. Es precisamente durante los primeros afios escolares cuando la misica
y el canto pueden ser cruciales para asistir a los nifios en sentirse seguros, conectados con ellos
mismos y con los demas e integrados en la comunidad escolar. Por esa razon, el canto puede
ser particularmente Gtil en formar nuevas comunidades de nifios que tienen valores, visiones del
mundo, normas y expectativas diversas.

Este estudio pretende explorar el potencial del canto como actividad colectiva en la construccion
de la identidad individual y social de los alumnos de primer grado de una escuela primaria cul-
turalmente diversa del area capital de Finlandia. El estudio forma parte de ArtsEqual (grupo Art
School), coordinada por la Universidad de las Artes de Helsinki, Sibelius Academia y financiada
por el Strategic Research Council de la Academia de Finlandia. Asimismo, el estudio funciona
como continuacién de un estudio anterior de Sibelius Academia, en el cual se investig6 la agen-
cia musical de alumnos inmigrantes de tres escuelas secundarias de las capitales de Finlandia,
Suecia y Noruega (Karlssen, 2013).

El estudio se enfoca principalmente en las perspectivas de los nifios para con el canto y en como
los nifios pueden ‘ganar voz en y a través del canto mientras construyen su propia identidad y
desarrollan su agencia en contextos individuales y colectivos. El marco teérico general de esta
investigacion se basa en la nocién de democracia de John Dewey (1899-1924), como una ‘forma
de vida" y como una forma culturalmente significativa de ordenar la vida colectiva en una forma
ética.

En esta investigacion narrativa (Bruner, 1996) se entrevistaron aproximadamente 30 nifios de
entre 7 y 8 afos que asisten a una escuela culturalmente diversa de la zona capital de Finlandia.
Se utilizaron dibujos, figuras armables y otros recursos en las entrevistas, para facilitar la con-
versacion con los nifios y para que los nifios puedan relatar sus historias o compartir sus expe-
riencias. Las entrevistas se combinaron con observaciones extendidas en la escuela. También se
entrevist6 a las maestras de estos nifios. Si bien el analisis narrativo se encuentra actualmente
en proceso, se presentaran ideas preliminares que surgen de las entrevistas con los nifios y de
las observaciones extendidas en la escuela.

Palabras clave: canto, nifios, identidad, escuela, diversidad cultural
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CHILDREN'S SINGING, IDENTITY AND THE SENSE OF
BELONGING IN THE CULTURALLY DIVERSE FINNISH SCHOOL

This qualitative research study explores the meanings singing can have in fast-diversi-
fying Finnish primary schools, where it is important to build a new sense of community
and belonging. It is precisely during the first years of school when music and singing can
play a critical role assisting children in feeling secure, connected with themselves and
with others and integrated into the school community. Thus, singing may be particularly
useful in forming new communities of children with diverse values, worldviews, norms and
expectations.

The study explores the potential of singing in the construction of the individual and social
identity of students of first grade of one culturally diverse school of the capital area of
Finland. The study is part of the ArtsEqual research initiative (group Arts-School) coor-
dinated by the University of the Arts Helsinki and financed by the Academy of Finland's
Strategic Research Council. The study also functions as a continuation of a previous study
carried out at the Sibelius Academy, in which the musical agency of immigrants students of
three secondary schools of the capital areas of Finland, Sweden and Norway were investiga-
ted (Karlssen 2013).

The focus of this study is on children’s perspectives of singing and on how children can
‘gain voice’ in and through singing while constructing their own identity and developing
agency in individual and collective contexts. The overarching theoretical framework draws
from John Dewey’s notion of democracy (1899-1924), as a “way of life” and as a culturally
significant way of ordering collective life ethically.

In this narrative study (Bruner, 1996) approximately 30 children of 7-8 years old who
attend a highly culturally diverse school of the capital area of Finland were interviewed.
Artifacts such as drawings, figures and other materials were used to facilitate the conver-
sation with the children. This was important for children to tell their stories and share
their experiences during the interviews. These children’s teachers were also interviewed.
Interviews were combined with extended observations in the school.

Whilst narrative analysis is currently on-going, preliminary ideas which arose from the
children’s interviews and of the extended observations in the school will be presented.

Keywords: singing, children, identity, school, cultural diversity
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PATRIMONIO CULTURAL NA AULA DE MUSICA:
REPRESENTAGOES SOCIAIS DE PROFESSORES

Esta comunicacdo tem como objetivo discutir a formacdo docente em mdsica a partir das
Representacdes Sociais de professores sobre patriménio cultural e misicas de culturas popula-
res na perspectiva da educacao patrimonial e internacionalizacao.

Por um lado, a experiéncia da pesquisadora enquanto formadora, ao deparar-se com discursos
constantes de professores nos quais patrimonio cultural é associado diretamente as manifes-
tacdes de cultura popular. Por outro, ha um movimento voltado a criacdao de uma comunidade
global de educacdo musical culturalmente sensivel (Kertz-Welzel, 2018), uma globalizacdo que
valorize distintas culturas e o espaco das minorias (Santos, 2002). Assim, constituiram-se os
questionamentos: qual a identificacdo dada por professores de musica a constituicao de patri-
monio cultural e mdsicas de culturas populares na escola? E quais os impactos perceptiveis
nos processos de educacdo patrimonial, desde a formacgdo a pratica com o ensino de mdsica
na escola?

0 aporte tedrico-metodolégico esta na Teoria das Representagdes Sociais (RS) de Serge
Moscovici (1961), por duas abordagens: Estrutural (Abric, 1994) e Cultural, apoiando-se em
Jodelet (2017). A investigacdo contempla dois grupos sociais: um brasileiro, outro chileno.
As ferramentas foram questionario sociodemografico, teste de associacdo livre de palavras
(TALP) e entrevista semiestruturada.

Consideram-se os resultados parciais acerca do termo “patrimoénio cultural” apresentando
elementos que possivelmente estejam na composicdo do ndcleo central das representacoes
dos grupos sociais da pesquisa. Observando falas como: “patriménio cultural é o que foi feito
pelos antepassados, que é do povo, e deve ser preservado para as geragdes futuras” (profes-
sor, Brasil, 3), “patrimdnio cultural é o que é nosso, que deve ser preservado para garantir sua
manutencdo e histéria” (professor, Chile, 2) e considerando os resultados da analise prototi-
pica das evocagdes que traz como grupo semantico central “Conservacao e historia”, pode-se
dizer que a centralidade das representacdes sociais esteja associada a patriménio cultural
enquanto associado a “historia” e a “heranca cultural intergeracional”,

Considerando as discussdes contemporaneas no campo da Educacao Patrimonial, cruzando-as
como as representacdes sociais dos participantes, identificamos a urgéncia de discutir a for-
macao docente neste campo, desenvolvendo estratégias que conciliem elementos histéricos
as mudancas da sociedade contemporanea. Sob a perspectiva das politicas mundiais para a
educacao, em especial, aquelas advindas da UNESCO, o campo da educacdo patrimonial vem
ganhando territorio, atentando para as mudancas da sociedade atual e seus processos de
globalizacao e internacionalizacdo. Estas Gltimas, se consideradas desde a formacao até a
atuacdo, permitem visualizar um processo de colaboracao e a participacao ativa e criativa na
formacdo de bens patrimoniais que sejam vivos e representativos para as comunidades local e
global.

Palavras-chave: patriménio cultural, culturas populares, formacao docente, ensino de misica
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CULTURAL HERITAGE IN' THE CLASSROOM: SOCIAL
REPRESENTATIONS OF TEACHERS

The objective os this paper is to discuss the formation of teachers in music departing from
Social Representations of teachers about cultural heritage and music of popular cultures in
the perspective of heritage education and internationalization.

On one hand, the experience of the researcher in formation of teachers come across cons-
tant discourse of teachers in which cultural heritage is associated directly to the manifes-
tations of popular culture. On the other hand, there is a movement directed towards the
creation of a global community of music education culturally sensible (Kertz-Welzel, 2018),
a globalization that value distinct cultures and the space for minorities (Santos, 2002). In
this way, the following questions are raised: what is the identification attributed by music
teachers to the constitution of cultural heritage and music from popular cultures at school?
And which are the perceptible impacts in the processes of heritage education, since the
formation to the practice with the teaching of music at school?

The theoretical-methodological basis is at the Social Representation Theory (SRT) of Serge
Moscovici (1961), via two approaches: Structural (Abric, 1994) and Cultural, leaning on
Jodelet (2017). The investigation includes two social groups: one Brazilian, the other
Chilean. The tools were: sociodemographic questionnaire, free-word-association test and
semi-structured interview.

The excerpted presented considers the partial results concerning the theme “cultural heri-
tage” presenting elements that can be at the composition of the central core of the repre-
sentations of the social groups of the research. Observing reports as: “cultural heritage is
what has been done by our ancestors, that is from the people, and must be preserved for
future generations” (Teacher, Brasil, 3), “cultural heritage is what is ours, that must be
preserved to guarantee its preservation and history” (teacher, Chile, 2) and considering the
results of the prototypical analysis of evocations that brings “Conservation and History”

as central semantic group, we can state that the social representations are centrally asso-
ciated with cultural heritage, more specifically “history” and “inter-generational cultural
heritage”.

Considering the current discussion in the field of Heritage Education, crossing them with
the social representations of the participants, we identify the urgency of discussing teacher
formation in this field, developing strategies that conciliate historical elements to the
changes of contemporary society. Under the perspective of global policies for education,
especially of those from UNESCO, the field of educacdo patrimonial has been gaining
terrain, paying attention to the changes on society and its processes of globalization

and internationalization. The last two, if considered since formation to actuation, allow

us to to visualize a process of collaboration and active and creative participation in the
formation of patrimonial values that are alive and representative to the local and global
communities.

Keywords: cultural heritage, popular cultures, teacher formation, music teaching
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EXPLORING THE EFFECT OF SELF-REFLECTING ON
KINAESTHETIC MOVEMENTS AND BODY SELF-AWARENESS
IN INSTRUMENTAL MUSIC TEACHERS

This research aims to explore how professional musicians could develop their body self-awa-
reness in playing by applying kinaesthetic movements and self-reflection. When playing,
musicians often focus on listening to the sound they are making or interpretation issues
(Dogantan-Dack, 2011), rather than concentrating on how their body affects this produc-
tion. Musicians may use their body and gestures in ‘pre-reflective self-awareness’ (Zahavi,
1998), automatizing their movements without controlling them through an explicit process
of thought (Holgersen, 2010). This could be an underlying factor in the tensions and pain
experienced during playing (Wynn Parry, 2004). In the neurophenomenological perspective,
cognition appears embodied having its root in movement since it occurs through ‘perception
and action” (Varela et al., 1993). This process also arises in music performance in which there
is a continuous body-mind engagement. However, little research had been undertaken on
the relationship between touch and sound consciously coordinating movement and gestures
through a mental process.

In order to address these issues, qualitative data were collected by applying the phenome-
nological First-person method with mediator (Vermersch, 2002) through semi-structured
interviews, observation, and audiovisual materials. Participants were twenty-two musician
instrumental teachers. They were asked to choose a short, easy, and slow piece of music to
perform from memory twice during the interview. The first time the piece was performed with
no intervention, while before performing the second time, the musicians were asked to simu-
late the movements of playing without their instrument.

After each performance, they were required to describe their feelings, breathing, physical
tensions, and mental images. The whole procedure was video recorded.

Verbal and nonverbal data were analysed combining thematic analysis (Braun & Clarke, 2006)
with Interpretative Phenomenological Analysis (Smith, 2004).

The findings showed that all of the musicians were affected by the simulation which aroused
a range of feelings. The simulation seemed to generate kinaesthetic and sensory-motor fee-
dback assisting the musicians in shaping their thoughts and developing body self-awareness
even when expressing negative feelings. When being guided to describe their movements
during the verbalization process, the musicians slowed down their mental activity and appea-
red to consciously execute the simulation of playing. In doing that action, they changed the
quality of their verbalization and consciously re-lived the same physical tactile and kinetic
sensations experienced during the simulation. In receiving kinaesthetic feedback some of
them seemed re-discovering pleasant feelings that appeared to have been unconsciously
stored when pre-reflexively playing. This may increase the desire of practicing and playing,
reducing frustration and developing awareness of physical tensions, wrong postures, breathing
and specific parts of the body involved in playing.

Keywords: instrumental music teachers, body self-awareness, kinaesthesia, phenomenological
approach.
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EXPLORANDO 0 EFEITO DA AUTO-REFLEXAO SOBRE 0S
MOVIMENTOS CINESTESICOS E A AUTOGONSGIENCIA
CORPORAL DOS PROFESSORES DE INSTRUMENTO

0 presente estudo tem como objetivo explorar como os musicos profissionais podem desen-
volver a consciéncia do seu proprio corpo ao tocar um instrumento, utilizando movimentos
cinestésicos e a autorreflexdo. Ao tocar, os musicos geralmente concentram-se na escuta do
som que estdo a produzir e na interpretacdo (Dogantan-Dack, 2011), ao invés de se focarem
na forma como o corpo e o seu movimento afetam essa producdo. Os musicos podem usar o
corpo e o gesto numa “autopercepc¢do pré-reflexiva” (Zahavi, 1998), automatizando os seus
movimentos sem os controlar através de processos explicitos de pensamento (Holgersen,
2010). Esta questdo pode ser um fator subjacente as tensdes e dores experienciadas em
momentos de performance (Wynn Parry, 2004). Na perspectiva neurofenomenolégica, a cog-
nicdo é incorporada, indissociada portanto, do corpo, e tem a sua raiz no movimento, uma
vez que ocorre através de linhas de “percepcao e acdo» (Varela et al., 1993). Esse processo
é o mesmo que se desenvolve durante a performance musical, onde existe um envolvimento
continuo entre corpo e mente. No entanto, até agora, foram realizados poucos estudos
sobre esta martéria, mais especificamente sobre a relacdo entre o toque e o som, e a coor-
denacao consciente do movimento e dos gestos através de processos mentais.

Para abordar essas questdes, foram recolhidos dados qualitativos a partir de uma perspetiva
fenomenoldgica - primeira pessoa com mediador (Vermersch, 2002) - através de entrevistas
semi-estruturadas, observacdo e materiais audiovisuais. Participaram neste estudo vinte e
dois masicos e professores de instrumento. Estes professores foram convidados a escolher
uma peca musical curta, facil e lenta para tocarem de memoéria duas vezes durante a entre-
vista. A primeira vez, a peca foi executada sem intervencdo do investigador. A segunda vez,
os musicos foram convidados a simular os movimentos ao tocar essa mesma peca, sem 0
instrumento, e sem producdo de som.

Apos cada apresentacao foi pedido aos participantes para descrever os seus sentimentos,
respiracao, tensoes fisicas e imagens mentais. Todo este procedimento foi gravado em
video.

0s dados foram analisados combinando a analise tematica (Braun & Clarke, 2006) com a
Andlise Fenomenolégica Interpretativa (Smith, 2004).

Os resultados sugerem que todos os misicos se sentiram afetados pela simulagdo, que espo-
letou neles uma série de sentimentos. A simulacdo parece ter ajudado a gerar um feedback
cinestésico e sensoério-motor, auxiliando os musicos a moldar os seus pensamentos e a
desenvolver a autoconsciéncia do corpo, mesmo no caso da expressao de sentimentos nega-
tivos. Ao ser-lhes pedido que descrevessem os seus movimentos, os masicos parecem ter
diminuido a velocidade da sua atividade mental, executando conscientemente a simulacao
da peca tocada. Com isto, parecem ter modificado a qualidade dos seus comentarios verbais,
revivendo de forma consciente as mesmas sensacdes fisicas tateis e cinéticas experienciadas
durante a simulacdo. Ao receber feedback do ponto de vista cinestésico, alguns dos parti-
cipantes parecem ter redescoberto sensacoes agradaveis que aparentemente estavam arma-
zenadas de forma inconsciente ao longo do processo de execucdo da peca. Este aspeto pode
aumentar o desejo de praticar e tocar, reduzindo a frustracdo e desenvolvendo a consciéncia
de tensdes fisicas, posturas erradas, respiracdo e partes especificas do corpo envolvidas na
execucao musical.

Palavras-chave: professor de instrumento, autoconsciéncia corporal, cinestesia, abordagem
fenomenoldgica

25

Annamaria Minafra

PhD-Independent researcher, Italy
a.minafra.14@alumni.ucl.ac.uk

REFERENCES

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology.
3 (2): 77-101.

Dogantan-Dack, M. (2011). In the beginning was Gesture: piano touch and the phenomenology of the
performing body. In A. Gritten & E. King (Eds.), New perspective on musical gesture. Farnham: Ashgate.
pp. 243-265.

Holgersen, S.-E. (2010). Body Consciousness and Somaesthetics in Music Education. Action, Criticism &
Theory for Music Education. 9(1): 32-44. http://act.maydaygroup.org

Smith, J. A. (2004). Reflecting on the development of interpretative phenomenological analysis and its
contribution to qualitative research in psychology. Qualitative Research in Psychology. 1: 39-54.

Varela, F. J., Thompson, E. & Rosch, E. (1993). The embodied mind: Cognitive science and human experience.
Cambridge: MIT Press.

Vermersch, P. (2002). Introspection as practice. In F. J. Varela & J. Shear (Eds.), The view from within.
First-person approaches to the study of consciousness. Thorverton: Imprint Academy. pp. 17-42.

Wynn Parry, C. (2004). Managing the physical demands of musical performance. In A. Williamon (Ed.), Musical
excellence: Strategies and techniques to enhance performance. Oxford: Oxford University Press. pp. 41-60.

Zahavi, D. (1998). The fracture in Self-awareness. In D. Zahavi (Ed.), Self-awareness, temporality and
alterity. Dordrecht: Kluwer Academic Publishers, pp. 21-40.



zback to contents

RECURRENT AND RELEVANT THEMES IN THE SONG
LEADING PRACTICE OF PRE-SERVICE GENERALIST
TEACHERS

Song singing is a cultural practice that introduces children into music-linguistic rules

and rituals to share and regulate affective states. In several regions of Switzerland, it is
through generalist teachers that children first experience music in a formal learning context.
Therefore, these teachers” development as professional song leaders in the classroom deser-
ves further study. Our project aims to contribute to current research in this field. We focus

on 16 pre-service generalist teachers, whose task is to teach a new song to children aged
four to eight. We follow the pre-service teachers’ experiences over a 3-year period, including
videos of lessons taught once a year during their internship, interviews done while viewing
the filmed lessons together, and field notes. We analyse this data corpus at various levels,
starting with individual cases. Devising a graphic representation of the temporal organisation
of each lesson, we code the relevant actions of each pre-service teacher during a lesson. We
integrate the transcription and acoustic analysis of the teachers’ singing to describe in detail
significant and decisive moments during song leading. In addition, we transcribe both the
verbal instructions during the lessons and the interviews with each teacher. The data collec-
ted so far highlights that the pre-service generalist teachers mainly focus on the song’s lyrics,
metre, and pulse. They pay little or no attention to the other cornerstone of the grammar of
children’s songs, namely teaching the melody and modelling it correctly. Through dialogical
reflections, these teachers have been increasing awareness of their song leading practice.
Preliminary results allow us identifying recurrent individual and general themes of teaching a
song in class.

Keywords: pre-service generalist teacher, song leading, song singing, music education
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TEMAS RECORRENTES E RELEVANTES NO ENSINO DE
CANCOES, POR PROFESSORES GENERALISTAS ESTAGIARIOS

Cantar cancdes é uma pratica cultural que introduz as criancas regras e rituais musico-lin-
guisticas para partilhar e regular estados afetivos. Em diversas regides da Suica é sobretudo
através dos professores generalistas que as criancas vivenciam a masica pela primeira

vez num contexto de aprendizagem formal. Assim, o desenvolvimento profissional destes
professores de canc¢des enquanto profissionais, merece ser estudado de forma atenta e
sistematica. O nosso projeto tem por objetivo contribuir para a investigacdo neste campo.
Para isso, focamo-nos em 16 professores generalistas estagiarios cuja tarefa é ensinar uma
nova cancdo a criancas com idades compreendidas entre os quatro e os oito anos de idade.
Para isso acompanhamos os professores ao longo de um periodo de 3 anos, utilizando gra-
vacoes video de aulas que ocorreram uma vez por ano, durante o estagio dos professores,
entrevistas que decorreram durante o visionamento conjunto de aulas filmadas, e notas de
campo. Os dados foram analisados a varios niveis, comecando com casos individuais. Depois
de criarmos uma representacao grafica da organizacdo temporal de cada aula, iniciamos um
processo de categorizacdo das acdes relevantes de cada professor estagiario nesse periodo.
Integramos também a transcricao e analise actistica do canto dos professores para descrever
em detalhe momentos decisivos e especialmente significativos na conducdo da mdsica.
Além disso, transcrevemos as instrucoes verbais dadas durante as aulas e as entrevistas com
cada professor. Os dados recolhidos até agora destacam que os professores generalistas esta-
giarios, ao ensinarem a cancao, se concentram principalmente na letra, em padrdes ritmicos
e na pulsacdo, prestando pouca ou nenhuma atencdo a uma outra pedra angular da grama-
tica das cancdes para a infancia: o ensino da melodia e do seu contorno correto. Através de
reflexdes conjuntas, estes professores tém vindo a aumentar a consciéncia de sua propria
pratica de lideranca musical. Os resultados preliminares permitem-nos identificar diversos
temas ligados ao ensino de uma cancdo na sala de aula.

Palavras-chave: professor generalista estagiario, ensinar canc¢des, cantar canc¢oes, educacao
musical
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DA APRENDIZAGEM COLETIVA DE INSTRUMENTOS E DA
ECOLOGIA DE AGAD ARTISTICA E MUSICAL

As artes em geral e a misica em particular, tém vindo a assumir papéis diferenciados na
reconfiguracdo das identidades de plblicos vulneraveis mobilizando modalidades e processos
participativos e criativos em que as criancas, os jovens e os adultos ndo sao meros agentes
passivos, mas ocupam uma centralidade na co-construcdo do trabalho artistico e formativo. A
aprendizagem individual de um instrumento, dominante no sistema educativo portugués, con-
trapde-se a aprendizagem coletiva que questiona ndo sé varias dimensdes politicas, artisticas,
técnicas e sociais da educacdao musical com também abre perspetivas de reflexdo mais con-
sentaneos com as complexidades, ambiguidades e incertezas das sociedades contemporaneas
e que exigem a educacdo, e em particular a educacdo artistica e musical, outros olhares teo-
ricos e praticos que fomentem as praticas musicais nos interior das escolas (Barret & Webster,
2014; Joly & Joly, 2011; Mota & Lopes, 2017) .

Neste contexto, o projeto “Outras bandas - Instrumentos de Inclusdo” é um projeto de inter-
vencao e de investigacdo, promovido pela Camara Municipal de Almada, em que se criaram

um conjunto de cinco agrupamentos de sopros em Agrupamentos de Escolas do concelho

de Almada, e que procurou, através da aprendizagem coletiva de instrumentos e de praticas
musicais de conjunto e colaborativas, contribuir para a reconstrucdo das identidades de crian-
cas e jovens, entre os 10-15 anos, oriundos de contextos desfavorecidos e com problemas ao
nivel do sucesso escolar e da sua (re)ligacdo com os saberes.

Assim, partindo deste projeto e da analise de um conjunto diversificado de material, esta
comunicacao tem um duplo objetivo. Por um lado, problematizar a aprendizagem coletiva de
instrumentos e das praticas musicais coletivas como modalidades possiveis na reconfiguracao
da mdsica no interior das escolas e do reolhar para os desafios que se colocam a Educacéo
Musical e, por outro, discutir teérica e politicamente o que designo por “uma ecologia de
acado artistico-musical” em que, mobilizando conceitos de diferentes geografias académicas e
intelectuais, procuro defender a ideia de que a reconfiguracao das praticas musicais no inte-
rior das escolas assenta num outro quadro paradigmatico baseado na existéncia de narrativas
e ideias partilhadas e na reciprocidade cooperativa e colaborativa entre os diferentes tipos de
comunidades de praticas artisticas e musicais (Vasconcelos, 2004; Wenger, 2016).

Palavras-chave: aprendizagem instrumental coletiva, participacdo, ecologia de acao
artistico-musical
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THE COLLECTIVE INSTRUMENTAL LEARNING AND THE
ECOLOGY OF ARTISTIC AND MUSICAL ACTION

Arts in general and music in particular play different roles in reconfiguring the identities
of vulnerable audiences by mobilizing participatory and creative modalities and processes
in which children, young people and adults are not merely passive agents but occupy a
centrality in the co-construction of artistic and formative work. The collective learning of
an instrument raises questions in terms of political, artistic, technical and social dimen-
sions on music education, and opens perspectives for reflection more in line with the
complexities, ambiguities and uncertainties of the contemporary societies that demand
education, and in particular artistic and musical education, other theoretical and practical
perspectives that foster musical practices within schools (Barret & Webster, 2014, Joly &
Joly, 2011, Mota & Lopes, 2017) .

In this context, the project “Other Bands - Instruments of Inclusion” is an intervention
and research project, promoted by the Almada City Council, in which a group of five wind
groups were created in Almada Schools and through collective learning of instruments and
collective and collaborative musical practices, sought to contribute to the reconstruction
of the identities of children and young people, aged 10-15, from disadvantaged contexts
and problems in terms of school success and your (re)connection with different kinds of
knowledge

Thus, starting from this project and from the analysis of a diverse set of material, this
communication has a dual purpose. On the one hand, intends to problematize the col-
lective learning of instruments and collective musical practices as possible modalities in
the reconfiguration of music within schools and to look at the challenges facing Music
Education and, on the other, to discuss theoretically and politically what I designate “an
ecology of artistic-musical action” in which, mobilizing concepts from different academic
and intellectual geographies, I seek to defend the idea that the reconfiguration of musi-
cal practices within schools is based on another paradigmatic framework based on the
existence of shared narratives and ideas and in cooperative and collaborative reciprocity
between the different types of communities of artistic and musical practices (Vasconcelos,
2004; Wenger, 2016).

Keywords: collective instrumental learning, participation, ecology of artistic-musical
action
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THE CO-CONSTRUCTION OF MUSICAL PERFORMANCE 1NV
THE CONTEXT OF A COMMUNITARIAN CHOIR

This paper discusses the artistic processes and experiences involved in co-constructing musi-
cal performances of Mario Castelnuovo-Tesdesco’s Romancero Gitano for choir and guitar in
the context of a communitarian choir.

In the context of this research, a communitarian practice is understood as one in which a
group of people join together to create a common good, something which can be shared.
Furthermore, according to Etzioni (1996), a unique relationship between order and autonomy
is maintained in communitarian practices, termed ‘inverting symbiosis. Hence, in the specific
case of a communitaran choir, the choir members join together to work towards performances,
in which they share the common good they have created, i.e. the choral performance itself.
In the context of this research, the relationship between order and autonomy is discussed in
relation to the involvement of the conductor and each individual singer in making collective
artistic decisions during the co-construction of a performance. Therefore, the main objective
of this research is to explore the artistic processes and experiences in co-constructing perfor-
mances in the context of a communitarian choir.

This on-going research project comprises three stages of data production. The first stage
(April - June 2018), involved the development of autoethnographic practices. During this
stage, the participants individually described and analysed their experiences and processes of
rehearsing and performing the Romancero Gitano for the first time. These autoethnographies
were subsequently compiled and analysed. The second stage (October 2018 - March 2019)
involved recording our rehearsals and discussions leading up to our second and third perfor-
mances of the same work as a means of documenting and accompanying the collective deci-
sion-making processes. The third stage, scheduled to begin in September 2019, will involve
collective analysis and discussion of our rehearsals and performances leading up to our last
scheduled performance of the work in December 2019.

Although this project is currently inconclusive, preliminary findings suggest that a rela-
tionship of inverting symbiosis between order and autonomy in a communitarian choir
contributes towards a democratic, dialogic process of collectively making artistic decisions
in co-constructing musical performances. It is expected that the final results will contribute
towards a better understanding of the artistic processes and experiences of non-professional
choral singers and of new methodologies that lead to collective knowledge construction, in
order to inform future rehearsal and performance optimization strategies.

Keywords: performance contexts, communitarian, collective knowledge construction, artistic
processes
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A CO-CONSTRUGAO DA PERFORMANCE MUSICAL NO
CONTEXTO DE UM CORO COMUNITARIO

Nesta comunicacdo sdo discutidos os processes e experiéncias que ocorreram durante a
co-construcao de uma interpretacao musical da obra Romancero Gitano de Castelnuovo-
Tedesco, para guitarra e coro, no contexto de um coro comunitario.

No contexto deste estudo, uma pratica comunitaria designa uma pratica na qual um grupo
de pessoas se juntam para criar um bem comum, algo que pode ser partilhado. Além disso,
segundo Etzioni (1996), existe uma relacdo Ginica entre ordem e autonomia nestas prati-
cas comunitarias, chamada ‘inverting symbiosis’ Portanto, no caso especifico de um coro
comunitario, os elementos do coro trabalham em conjunto para criar actuagdes, nas quais
partilham o bem comum que criaram, ou seja, a propria actuaciao. No ambito deste estudo,
a relacdo entre ordem e autonomia é abordada consoante o empenho do regente e de cada
participante no coro no que toca as decisdes artisticas colectivas na co-construcao da per-
formance. Assim sendo, o objectivo principal desta investigacdo é compreender melhor os
processes e experiéncias artisticas na co-construcdo de interpretacdes no contexto de um
coro comunitario.

Este projecto, ainda em curso, compreende trés fases de producao de dados. Na primeira
fase (Abril - Junho, 2018) foram desenvolvidas praticas de autoetnografia. Nesta fase,

os participantes descreveram e analisaram as suas proprias experiéncias ao ensaiar e
interpretar a obra Romancero Gitano pela primeira vez. Os textos autoetnograficos foram
compilados e analisados. A segunda fase (Outubro de 2018 - Marco de 2019) centrou-se na
gravacao audio-visual de ensaios e discussdes tidos durante a preparacdo da nossa segunda
apresentacao desta obra, para registrar e acompanhar o processo de decisdes colectivas. A
terceira fase, cujo inicio esta previsto para Setembro de 2019, tera como enfoque a discus-
sdo e analise colectiva dos registos audio-visuais dos ensaios e concertos até a nossa ultima
apresentacao prevista para esta obra.

Sendo um projecto em curso, os dados ainda sdo inconclusivos. No entanto, as analises
preliminares indicam que uma relacdo de ‘inverting symbiosis’ entre ordem e autonomia
num coro comunitario podera contribuir para um processo dialdgico e democratico de
decisoes artisticas na co-construcao de interpretacdes musicais. Prevé-se que os resultados
finais irdo contribuir para uma melhor compreensdo dos processos e experiéncias artisticas
dos participantes em coros ndo-profissionais e de novas metodologias que promovam a
construcdo colectiva de conhecimento, para informar estratégias de ensaio e a optimizacao
de performance.

Palavras-chave: contextos de performance, coro comunitério, construcdo colectiva de
conhecimento
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A MOTIVAGAD NA APRENDIZAGEN MUSICAL EM CONTEXTO
DE UM PROJETO SOCIAL NO BRASIL

Esta investigacdo teve como objetivo compreender os fatores relacionados com a motivacao

na aprendizagem musical de criancas e jovens do projeto social NEOJIBA, bem como o signi-
ficado e o reflexo dessa experiéncia na vida dos participantes e na comunidade, considerando
aspetos psicolégicos e socioculturais.

0 projeto social NEOJIBA foi fundado em 2007 pelo pianista e regente Ricardo Castro e tem
sede na cidade de Salvador-Bahia, no Brasil. Beneficia mais de 4.500 criancas e jovens, que
em sua maioria encontram-se em contexto social desfavorecido (NEOJIBA, 2016). Tem como
objetivo atingir a exceléncia musical e a integragao social por meio do ensino coletivo da
mUsica. As orquestras do NEOJIBA tém realizado turnés no Brasil, na Europa e nos Estados
Unidos, com apresentacdo em importantes salas de concerto e com a participacao de solistas
internacionais.

0 modelo de motivacdo em misica de Susan Hallam (2002, 2005, 2016) foi adotado como
enquadramento tedrico deste estudo. Utilizando abordagens qualitativas e quantitativas, os
métodos de recolha de dados foram a analise documental, entrevistas semiestruturadas, notas
de campo e observacdo dos ensaios, aulas e concertos.

Os resultados desta investigacdo sugerem uma intensa interacdo entre os fatores individuais
(crengas, metas, autoconceito e comportamento) e ambientais (pais, familia, professores,
pares e projetos), influenciando a motivacado dos alunos durante o processo de aprendizagem.
A pratica musical coletiva revelou promover um grande envolvimento e o desenvolvimento de
competéncias diversas nos participantes.

Estes projetos parecem proporcionar a satisfacdo das necessidades de realizacao, numa pers-
pectiva de aprendizagem e crescimento pessoal, fortalecendo os vinculos afetivos, as relacoes
interpessoais, o autoconceito, a eficacia e o bem-estar. Os projetos sdo considerados uma
oportunidade Gnica de mudanca de vida, proporcionando também uma maior socializacdo e
integracdo dos alunos na sua propria familia e comunidade e uma maior democratizacao do
ensino e da cultura musical.

Por outro lado, observou-se que um nivel de exigéncia demasiado elevado pode levar a frus-
tracdo, a desmotivacdo e ao afastamento dos objetivos sociais. O estudo também mostrou
que as experiéncias de aprendizagem musical vivenciadas nestes contextos contribuiram para
desenvolver nos jovens competéncias emocionais, sociais e cognitivas, além de musicais.

Os resultados deste estudo pretendem contribuir para a educagao musical, ao procurar trazer
reflexdes e perspectivas sobre estratégias pedagdgicas que promovam a motivacao do aluno,
contribuindo para a pedagogia musical e instrumental, aplicadas especificamente aos projetos

sociais.

Palavras-chave: educacdo musical, mdsica comunitaria, motivacao, projetos sociais
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MOTIVATION FOR MUSIC LEARNING IN A SOCIAL PROJECT
IN BRAZIL

This study aimed to investigate factors related to motivation in music learning of children
and adolescents, in the social project NEOJIBA. It also aimed to understand the meaning
and the impact of that experience on the lives of both the participants and the commu-
nity, regarding psychological and sociocultural aspects.

The project NEOJIBA was founded in 2007 by the pianist and conductor Ricardo Castro,

in the city of Salvador-Bahia, in Brazil. It benefits more than 4.500 children and young
people, most of whom come from disadvantaged social backgrounds (NEOJIBA, 2016). Its
objective is to achieve musical excellence and social integration through collective music
teaching and learning. The orchestras of NEOJIBA have have been touring in Brazil, Europe
and the United States, performing in important concert halls, with the participation of
international soloists.

The model of musical motivation by Susan Hallam (2002, 2005, 2016) was adopted as the
theoretical background of this study. The method used both quantitative and qualitative
approaches: documentary analysis, semi-structured interviews, field notes and observation
of the lessons, rehearsals, and concerts.

The results suggest an intense interaction between individual factors (beliefs, goals, self-
-concept, and behaviour) and environmental factors (parents, family, teachers, peers and
projects), influencing pupils” motivation during the learning process. Collective musical
practice has shown to promote a great involvement, as well as the development of various
skills in the young participants.

These projects seem to promote the satisfaction of fulfilment needs, from a perspective of
learning and personal growth, as well as strengthen emotional bonds, interpersonal rela-
tionships, self-concept, effectiveness and well-being. The projects are regarded as a unique
opportunity for changing the participants’ lives, for enhancing socialization and inte-
gration of the pupils in their own families and communities, and for promoting a greater
democratization of musical education and culture.

It was observed that too high a level of demand could lead to frustration, demotivation
and distancing from the social goals. The study has also shown that the musical learning
experiences in those contexts have contributed to the development of emotional, social
and cognitive skills, along with musical skills.

The results of this research aim to contribute to music education, by stimulating reflec-
tions and perspectives about pedagogical strategies that promote pupils’ motivation,
thereby contributing to a musical and instrumental pedagogy specifically applied to social
projects.

Keywords: music education, community music, motivation, social projects
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CO-CREATION OF MUSIC LEARNING GAMES SUPPORTED BY
TECHNOLOGICAL RESSOURCES

Today’s young students have grown up alongside new technologies that have revolutionized
the way they engage in learning and have broadened their opportunities to make, or to be

in contact with music. In fact, young people between the ages of 11 and 18 years old, spend
about 4 hours a day listening to music outside of school (Williams, Geringer and Brittin,
2019) and they also report that music is important for them (IFPI, 2016). Curiously, this
strong engagement toward music differs enormously from the commitment they have for their
formal musical learning. One of the factors that could explain this phenomenon, is the predo-
minance of a “conservatory” or “master-student” teaching approach (Sloboda, 1996, 2000) in
out-of-school music learning contexts. This pedagogical approach could affect young people’s
engagement in learning, since it limits the diversification of music learning opportunities and
young students’ creativity (O'Neill, 2011). Therefore, there is a pressing need for instrumental
teachers to diversify their teaching strategies by opting for approaches that 1) encourage
students to fully engage in their musical learning; 2) provide opportunities for active, crea-
tive, and autonomous learning and 3) adapt to the 21st century’s modes of thinking. To
address these concerns, the use of music learning game co-creation combined with techno-
logy resources could be one way, among others, to face this need.

In this regard, this communication presents three pedagogical experiences focused on the
co-creation of music learning games with young music students (10-12 years old) issued

from three summer camps (two weeks each), where participants worked in teams to co-create
and test original music learning games. Their games targeted beginner music students and
intended to improve ear training, note value, and music genre recognition. More specifically,
this presentation aims 1) to present the stages of music learning game co-creation followed
with the participants; 2) to present the technological tools that facilitated the process and
helped to integrate the music learning objective into the gameplay; and 3) to present the
positive observations and challenges experienced through the three experiences as well as
critical aspects regarding this approach. Key observations suggested the adaptability of the
music learning context to a game co-creation approach, the showcasing of students’ creativity
during the process, and students” engagement towards learning by using this approach during
and after the experience. In addition, this communication provides a guide to integrate game
co-creation supported by technologies into a music learning context.

Keywords: game-based pedagogy, music learning game, game co-creation, creativity,
engagement
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CO-CRIAGAD DE JOGOS MUSICAIS EDUCATIVOS APOIADOS
POR RECURSOS TECNOLOGICOS

Os jovens estudantes de hoje cresceram junto com novas tecnologias que revolucionaram o
modo como se engajam no aprendizado e ampliaram suas oportunidades de fazer ou entrar
em contato com a musica. De fato, os jovens entre 11 e 18 anos passam cerca de 4 horas
por dia ouvindo misica fora da escola (Williams, Geringer e Brittin, 2019) e também rela-
tam que a musica é importante para eles (IFPI, 2016).

Curiosamente, esse forte engajamento com a musica difere enormemente do comprometi-
mento que eles tém com o aprendizado musical formal. Um dos fatores que poderia explicar
esse fenomeno é o predominio de uma abordagem de ensino “conservatério” ou “mestre-
-aluno” (Sloboda, 1996, 2000) em contextos de aprendizado musical fora da escola. Esta
abordagem pedagogica pode afetar o envolvimento dos jovens na aprendizagem, uma vez
que limita a diversificacdo das oportunidades de aprendizagem musical e a criatividade dos
jovens estudantes (0'Neill, 2011). Portanto, ha uma necessidade urgente de professores
instrumentais diversificarem suas estratégias de ensino, optando por abordagens que: 1)
incentivam os alunos a se envolverem plenamente em seu aprendizado musical; 2) oferecem
oportunidades de aprendizado ativo, criativo e auténomo e 3) adaptem-se aos modos de
pensar do século XXI. Para abordar essas consideracoes, o uso da co-criacdo de jogos de
aprendizado de musica combinada com recursos de tecnologia poderia ser uma forma, entre
outras, para enfrentar essa necessidade.

A este respeito, esta comunicacdo apresenta trés experiéncias pedagogicas focadas na
co-criacdo de jogos de aprendizagem musical com jovens estudantes de masica (10-12 anos)
em trés acampamentos de verdo (duas semanas cada um), onde os participantes trabalha-
ram em equipas para co-criar e testar jogos musicais educativos originais. Seus jogos eram
voltados para alunos iniciantes de musica e pretendiam melhorar o treinamento de ouvido,
o valor das notas e o reconhecimento do género musical. Mais especificamente, esta apre-
sentacdo tem como objetivo 1) apresentar os estdgios da co-criacdo de jogos de aprendiza-
gem musical seguidos pelos participantes; 2) apresentar as ferramentas tecnoldgicas que
facilitaram o processo e ajudaram a integrar o objetivo da aprendizagem musical no jogo;

e 3) apresentar as observacgdes positivas e os desafios vivenciados pelas trés experiéncias,
bem como os aspectos criticos relativos a essa abordagem. As principais observagdes sugeri-
ram a adaptabilidade do contexto de aprendizagem musical a uma abordagem de co-criagao
de jogos, a apresentacdo da criatividade dos alunos durante o processo e o envolvimento
dos alunos no aprendizado usando essa abordagem durante e apds a experiéncia. Além
disso, essa comunicacdo fornece um guia para integrar a co-criacdo de jogos suportada por
tecnologias em um contexto de aprendizado musical.

Keywords: pedagogia do jogo, jogos educativos musicais, co-criacdo, criatividade,
engajamento
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PARA ALEM DOS MUROS DA UNIVERSIDADE: 0 LIVRO
DIDATICO PIANO.PEROLAS

Este texto apresenta um relato de experiéncia acerca da génese do livro didatico “Piano.
Peérolas — quem brinca jd chegou”, um dos desdobramentos do Piano.Pérolas, um projeto de
extensdo universitaria que visa a formacao inicial e continuada de professores de piano e é
desenvolvido, desde 2015, na Universidade Federal de Sao Jodo Del Rei (UFSJ/Brasil).

A proposta é de um livro de repertério por imitacdo (“pattern pieces”) - acompanhado de
videos e instrucdes pedagogicas - para iniciantes de piano. Em nosso processo de composi-
cdo, procuramos criar um caleidoscopio musical, tanto pela variedade das competéncias técni-
co-musicais abordadas, quanto pela diversidade do carater e da atmosfera sonora de cada uma
das pecas. As obras (solos e duos) estdo organizadas em ordem crescente de dificuldade, das
primeiras experiéncias ao teclado até o inicio da fase intermediaria do aprendizado do piano.
Destacamos também a utilizacdo de géneros musicais brasileiros como o baido, o xote, a mar-
chinha de forré e o samba, que ndo sao comumente contemplados nesse tipo de publicacdo
didatica. A escolha desse tipo de repertorio vai ao encontro do conceito de “giro deconserva-
torial” (Pereira, 2018) ao propor a inclusdo e a valorizacdo dos géneros musicais populares no
ambito das instituicdes académicas.

A experiéncia do projeto nas plataformas digitais (Youtube; Facebook e Instagram) nos mos-
trou que essa abordagem para a aprendizagem do repertério - que se fundamenta no conceito
de Misica como “arte aural” - ainda é pouco conhecida, e por vezes estigmatizada, no con-
texto brasileiro. Pelo fato de a abordagem prescindir da leitura musical, ela é considerada

por alguns professores de piano como condescendente e, portanto, prejudicial ao desenvol-
vimento musical do aluno. No entanto, acreditamos que tal critica ndo procede, uma vez que
a abordagem por imitacdo nao se pretende exclusivista, além de nos permitir enfocar outros
importantes aspectos do aprendizado do instrumento como, por exemplo, as competéncias
técnico-musicais basicas, a compreensdao musical e a desenvoltura performatica. Nosso
embasamento tedrico advém principalmente das propostas dos seguintes educadores musicais:
Shinichi Suzuki, que prioriza o desenvolvimento da escuta em relagdo a habilidade de leitura
(Gerling, 1989; Louro, 1997); Carl Orff, que propde um engajamento na experiéncia musical
em qualquer nivel de desenvolvimento técnico-musical (Alfaya, Parejo, 1987); e Swanwick
(2003), que preza pela fluéncia na experiéncia musical, adquirida por praticas como imaginar
a mdsica, tocar por imitacao, tocar de ouvido e improvisar.

Como resultados preliminares da utilizacdo do livro, pudemos constatar a aplicabilidade do
repertério para diferentes faixas etarias, de criancas a adultos (alunos de outras habilitacdes
do Curso de Licenciatura em Misica da UFSJ). Outro aspecto a ser ressaltado é a experiéncia
oferecida aos licenciandos de piano que, ao atuarem como estagiarios no projeto, desenvol-
vem suas habilidades como pianista acompanhador e como professor de piano. A aceitacao
do livro tem sido bastante positiva, tanto por parte da comunidade académica, quanto pela
comunidade externa, o que reforca nossa convicgao na importancia da extensao universitaria
para a formacgao continuada dos professores de piano.

Palavras-chave: ensino do piano, pattern pieces, extensdo universitaria, pedagogia do piano
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BEVOND THE UNIVERSITY WALLS: THE BOOK PIANO.
PEROLAS

This text presents an experience report on the genesis of the textbook “Piano.Pérolas -
quem brinca ja chegou”, one of the unfoldings of the Piano.Pérolas, a university extension
project that aims at the initial and continuing formation of piano teachers which has been
developed, since 2015, at the Federal University of Sdo Jodo Del Rei (UFSJ/Brazil).

The proposal is a rote teaching repertoire book (“pattern pieces”) - accompanied by videos
and pedagogical instructions - for piano beginners. In our composition process, we seek
to create a musical kaleidoscope, both by the variety of technical-musical skills addressed,
as well as for the diversity of character and sound atmosphere of each pieces. The pieces
(solos and duos) are organised in increasing levels of difficulty, from the first experiences
on the keyboard to the early intermediate level of the piano practice. We also highlight
the use of Brazilian musical genres such as baido, xote, marchinha de forré and the samba,
which are usually contemplated on this kind of didactic publication. The choice of this
type of repertoire meets the concept of “deconservatorial turn” (Pereira, 2018) for pro-
posing the inclusion and valorization of the popular musical genres within the academic
institutions.

The experience of the project in the digital platforms (YouTube, Facebook and Instagram)
has shown that this approach on repertoire teaching - which is based on the concept of
Music as “aural art” - is still little known and, every so often, stigmatized in the Brazilian
context. Due to the fact that this approach forgoes music reading, it is considered by

some piano teachers as condescending and, therefore, detrimental to the learners” musi-
cal development. However, we believe that such critique is unfounded, since the rote
teaching approach is not meant to be exclusive, besides, it allows us to focus on other
important aspects of the instrument’s learning such as the basic technical-musical skills,
musical comprehension, and performance dexterity. Our theoretical basis comes mainly the
following music educators: Shinichi Suzuki, who prioritises listening development over the
reading skill (Gerling, 1989; Louro, 1997); Carl Orff, who proposes engaging in music expe-
rience at any level of technical-musical development (Alfaya & Parejo, 1987); and Swanwick
(2003), who values fluency in the musical experience, acquired through practices such as
imagining a piece of music, playing by imitation, playing by ear, and improvising.

As primarily results from the use of the book, we could observe the applicability of the the
repertoire to different age ranges, from kids to adults (students of different qualifications
at the Course of Music Education at UFSJ). Another aspect to be stressed is the experience
offered to the piano education graduates who, through participating as trainees in the
project, have developed their skills as pianist accompanists and as piano teachers. The
reception of the book has been very positive, both by the academic community, as well as
by the external community, which reinforces our conviction in the importance of the uni-
versity extension programs for the continuing formation of piano teachers.

Keywords: piano teaching, pattern pieces, university extension, piano pedagogy
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ESTUDO EXPLORATORIO ACERCA DO ABANDONO ESCOLAR
NO ENSINO ARTISTICO ESPECIALIZADO (REGIME
SUPLETIV0)

Esta comunicacgdo é o resultado de um estudo contextual exploratdrio, realizado por uma
equipa de investigadores que integram os quadros do Conservatoério — Escola Profissional das
Artes da Madeira, Eng.° Luiz Peter Clode, utilizando métodos de pesquisa quantitativa. O obje-
tivo geral passa por avaliar as razdes da inscricdo no Ensino Artistico Especializado da Mdsica
(EAE), bem como os motivos do abandono escolar neste tipo de ensino, em regime supletivo.
Pretende-se identificar as razdes do decréscimo acentuado na frequéncia do EAE em regime
supletivo, e se este desfecho advém mais de fatores endégenos ou exdgenos a escola, bem
como compreender de que forma as expectativas e conviccdes dos alunos, no que ao ensino
vocacional da musica diz respeito, contribuem para explicar os resultados observados.

Foram aplicados questiondrios aos varios grupos participantes (alunos, encarregados de edu-
cacdo e professores) e tratados estatisticamente, para se tentar cumprir com os objetivos do
estudo: 1) analisar as causas atribucionais para a inscricdo nos cursos de masica do Ensino
Artistico Especializado; 2) apurar possiveis correlacdes entre variaveis; 3) perceber até que
ponto a inscricdao no Ensino Artistico Especializado fundamenta-se na convic¢do vocacional
do aluno; 4) identificar, a partir da anélise dos principais motivos do abandono, as areas

de intervencdo prioritarias e os fatores conducentes a prossecucdo de estudos nesta area
artistica.

Depois do enquadramento historico e legal, foi efetuado o enquadramento teérico e a apre-
sentacdo do método e dos resultados da pesquisa. Para colocar os dados da pesquisa num
contexto pratico, segue uma analise para verificar em que medida estes contribuiram para res-
ponder aos objetivos do estudo, originalmente propostos. Apresenta-se, entdao, um resumo de
resultados mais evidentes, em funcdo da resposta a cada objetivo, seguido por uma conclusao
que apresenta varias recomendagdes que podem vir a ser (teis no combate ao abandono esco-
lar e promocao do prosseguimento de estudos dos alunos no Ensino Artistico Especializado.

Palavras-chave: ensino artistico especializado, ensino vocacional da musica, abandono esco-
lar, insucesso escolar
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AN EXPLORATORY STUDY OF DROP OUT I SPECIALIZED
ARTISTIC EDUCATION

This presentation addresses the pupils’ dropout in specialized artistic education in music
(supplementary regime) and the research on which it is based was conducted by a team of
four researchers at the Conservatory - Vocational School of Arts of Madeira (Portugal) in
2017-2018, using quantitative research methods. It has been noted during the past decades
that the dropout rate in specialized music education, when administered in supplementary
regime (separate to general education) is relatively high, particularly when compared to
the articulated regime, where music disciplines become a part of the general education
curriculum.

Different questionnaires were administered to participating groups (pupils, parents, tea-
chers) and were statistically processed, in order to try to respond to the goals of the study:
1) analyse the related causes for enrolment into Specialized Artistic Education courses in
music; 2) identify possible correlations between the variables; 3) understand how much the
enrolment into Specialized Artistic Education is based upon vocational self-determination
of the pupil; 4) relying on the analysis of main reasons for dropping out, identify primary
intervention areas and the factors conducive to maintaining the enrolment in this artistic
area.

The results obtained show the importance of, among other factors, parents” academic pro-
file, vocational orientation given to pupils, and beginning the study at the earliest legally
admissible age. The presentation closes with various ensuing recommendations on impro-
ving the continuation rate of pupils and, as such, can be pertinent for all music education
institutions of primary and secondary level.

Keywords: specialized artistic teaching, vocational music teaching, school dropout, school
failure
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MUSICAS ARREDONDADAS E MUSICAS PONTIAGUDAS:
RELAGOES ENTRE 05 SENTIDOS AUDITIVO E VISUAL NA
EXPERIENCIA DE APRECIAGAO MUSICAL

No ambito das pesquisas sobre correspondéncias intermodais, diversos estudos tém forne-
cido evidéncias da natureza multissensorial da msica (Tan, Pfordresher, & Harré, 2010), ou
seja, da sua capacidade de evocar e integrar diferentes dominios percetivos. Assim sendo, o
presente trabalho busca compreender mais profundamente a conexao entre os sentidos visual
e auditivo, buscando referéncias em um dos primeiros testes envolvendo correspondéncias
intermodais, desenvolvido no contexto da psicologia Gestalt, e conhecido como “Efeito Kiki-
Bouba” (Kohler, 1947; Ramachandran & Hubbard, 2001a, 2001b).

Em sua esséncia original, o Efeito Kiki-Bouba evidencia uma conexdo entre estimulos linguis-
ticos/ sonoros e visuais, a partir da relacdo entre as palavras sem sentido “kiki” e “bouba”

e duas imagens abstratas distintas (Shukla, 2016). Na literatura revista, a imagem de Kiki
(de contornos pontiagudos) tem sido associada a sons agudos, fortes, andamentos rapidos e
timbres estridentes, em contraste com a imagem Bouba (de contornos arredondados) que tem
sido associada a sons mais graves e suaves, andamentos mais lentos e calmos e timbres mais
encorpados (Adeli, Rouat & Molotchnikoff, 2014; Murari, Schubert, Roda, Da Pos & De Poli,
2017; Blazhenkova & Kumar, 2018).

0 presente estudo teve como objetivo verificar se se pode encontrar esse tipo de associacao
em relacdo a excertos musicais. Participaram do estudo um total de 42 participantes, sendo
30 estudantes universitarios (15 do sexo feminino e 15 do sexo masculino), com idades com-
preendidas entre os 18 e 39 anos, com backgrounds musicais diversificados, e 12 individuos
escolhidos aleatoriamente (06 do sexo feminino e 06 do sexo masculino) com idades com-
preendidas entre 17 e 51 anos, de diferentes areas do conhecimento. Os materiais usados no
estudo sdo 42 excertos musicais que dois juizes independentes consideraram unanimemente
poder ser associados as imagens de Kiki e Bouba. Os dados foram recolhidos através da aplica-
cdo de um questionario de mdltipla escolha associado a uma atividade de apreciacdao musical.
Para cada trecho musical ouvido, os participantes escolheram uma imagem que melhor o
representava, dentre as opcdes oferecidas, incluindo uma figura arredondada e uma figura
pontiaguda.

Uma analise preliminar dos resultados parece indicar que aspetos como a harmonia e a den-
sidade musical poderdo também integrar as caracteristicas associadas as imagens “kiki” e
“bouba”. E, ndo obstante o caracter subjetivo da experiéncia musical, parece também verifi-
car-se tendéncias semelhantes as efetuadas pelo painel de juizes, de associacdao entre misica
e imagem em alguns trechos musicais especificos. Estas observagdes preliminares encorajam
a realizacdo de estudos do Efeito Kiki-Bouba estendendo a associacdo das imagens a excertos
musicais. Com este tipo de estudo espera-se fomentar debates no campo metodoldgico e esti-
mular praticas de ensino de mUsica numa perspetiva mais holistica.

Palabras clave: efeito kiki-bouba, musica e imagens, apreciacdao musical, correspondéncia
intermodal
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ROUNDED MUSIC AND POINTED MUSIC: RELATIONS
BETUEEN AUDITORY AND VISUAL SENSES IN THE
EXPERIENGE OF MUSICAL APPRECIATION

In the research on crossmodal correspondence, several studies have provided evidence of
the multisensorial nature of music (Tan, Pfordresher, & Harré, 2010), that is, its ability
to evoke and integrate different perceptual domains. Thus, the present work seeks to
understand more deeply the connection between the visual and auditory senses, seeking
references in one of the first tests involving crossmodal correspondences, developed

in the context of Gestalt psychology, known as the “Kiki-Bouba Effect” (Kohler, 1947;
Ramachandran & Hubbard, 2001a, 2001b).

In its original essence, the Kiki-Bouba Effect evidences a connection between linguistic

/ sonoric and visual stimuli, from the relation between the meaningless words “kiki” and
“bouba” and two distinct abstract images (Shukla, 2016). In the reviewed literature, Kiki
image (with jagged and pointy contours) has been associated with sharp, strong sounds,
fast pacing and strident timbres, in contrast to the Bouba image (with rounded contours)
that has been associated with softer sounds, slower and calmer rhythms and more intense
tones (Adeli, Rouat & Molotchnikoff such features as pitch, loudness, light intensity, visual
size, and color characteristics have mostly been used in studies of audio-visual correspon-
dences. Moreover, in most studies, simple stimuli e.g., simple tones have been utilized.

In this experiment, 23 musical sounds varying in fundamental frequency and timbre but
fixed in loudness were used. Each sound was presented once against colored shapes and
once against grayscale shapes. Subjects had to select the visual equivalent of a given sound
i.e., its shape, color (or grayscale, 2014; Murari, Schubert, Roda, Da Pos & De Poli, 2017;
Blazhenkova & Kumar, 2018).

The present study aimed to verify if this type of association can be found in relation to
musical excerpts. A total of 42 participants, 30 university students (15 females and 15
males), ranging from 18 to 39 years old, with diversified musical backgrounds, and 12
randomly selected subjects (06 females and 06 males) between the ages of 17 and 51 from
different areas of knowledge participated in the study. The materials used in the study are
42 musical excerpts which two independent judges unanimously considered being able to
be associated with the images of Kiki and Bouba. Data were collected through the applica-
tion of a multiple-choice questionnaire associated with a musical appreciation activity. For
each piece of music heard, participants chose an image that best represented it, among the
options offered, including a rounded figure and a pointed figure.

A preliminary analysis of the results seems to indicate that harmony and musical density
are also integrated as characteristics associated with “kiki” and “bouba” images. And,
notwithstanding the subjective character of the musical experience, there seems to be
similar tendencies, to those made by the panel of judges, of association between music
and image in some specific musical passages. These preliminary observations encourage the
study of the Kiki-Bouba Effect by extending the association of images to musical excerpts.
With this type of study, it is hoped to foment debates in the methodological field and to
stimulate practices of music teaching in a more holistic perspective.

Keywords: kiki-bouba effect, music and images, musical appreciation, crossmodal
correspondence
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TOQUEMOS JUNTOS. INICIATIVAS MUSICALES
COMUNITARIAS EN LA ESCUELA: EL PROGRAMA
NVIUSIQUEN

Cada vez son mas frecuentes las iniciativas que promueven modelos pedagdgicos que incluyen
la practica musical conjunta para el desarrollo personal y social de nifios (Rimmer, 2018). La
capacidades inherentes de la mdsica la convierten en un vehiculo 6ptimo para el desarrollo de
competencias interpersonales y el didlogo con la diversidad (Giraldez Hayes, 2003; Joseph &
Southcott, 2009).

En esta linea de trabajo se desarrolla en un centro de Educacion Primaria de Castellon
(Espafia) el programa MUSIQUEM, que promueve la practica musical conjunta como elemento
de comunicacion, convivencia positiva y entendimiento intercultural.

Se partié de una revision de investigaciones centradas en el analisis de los beneficios de la
practica musical comunitaria, identificandose las caracteristicas didacticas y la metodologia
de investigacion. Se concluyd que el modelo educativo es clave en los beneficios sobre el
individuo a nivel socioemocional.

Consecuentemente, se disefid un modelo centrado en el estudiante, con actividades dirigidas
a crear un clima de confianza y participacion, fomentando la participacion y el trabajo cola-
borativo. Se implementaron dinamicas inclusivas para fomentar la cooperacion, el trabajo en
equipo, el aprendizaje experiencial y significativo y el juego como estrategia de ensefianza-

-aprendizaje. Se disefaron actividades centradas en el conocimiento del barrio y actividades
artisticas y musicales relacionadas con la interpretacion y creacion en residencias de tercera
edad, conservatorio, y diferentes lugares pablicos.

Esta investigacion documenta el programa, asi como la percepcion acerca del mismo de
diferentes agentes participantes. Para ello, desde el principio de complementariedad metodo-
l6gica (Pérez Yuste, 2006; Cool y Reicardt, 1986) parte de una evaluacién de programas utili-
zando la metodologia cuantitativa y cualitativa. Nos centramos aqui en datos cualitativos.

A través de la observacion participante, diario del profesorado y entrevistas se pretende cono-
cer la valoracion de los agentes implicados en el proceso, actualmente en fase de analisis.
Los tdpicos investigados incluyen valoracion de las actividades musicales y competencias

interpersonales.

Palavras-chave: educacion musical primaria, participacion comunitaria, aprendizaje-servicio
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LET'S PLAY TOGETHER! COMMUNITY MUSICAL ACTIVITIES
IN THE SCHOOL: THE MUSIQUEM PROGRAM

Increasingly, initiatives promoting pedagogical models that include joint musical practice
for the personal and social development of children become more common (Rimmer, 2018).
The inherent capacities of music make it an optimal vehicle for the development of inter-
personal skills and the dialogue with diversity (Girdldez Hayes, 2003; Joseph & Southcott,
20009).

In this line of work, the educational program Musiquem is developed in a primary school in
the city of Castellé (Spain). Musiquem promotes community musical practice as an element
of communication, positive coexistence and intercultural understanding.

The starting point was a review of research focused on the analysis of the benefits of com-
munity musical practice, identifying the didactic characteristics and research methods in
each study. The conclusions show that the educational model is the key point to identify
benefits at a socio-emotional level.

Consequently, a student-centred model was designed with activities aimed at creating

a climate of trust and participation, encouraging participation and collaborative work.
Inclusive dynamics were implemented to foster cooperation, teamwork, experiential and
meaningful learning and an educational environment that uses playing as a teaching-lear-
ning strategy. Activities were designed to increase students” knowledge of the neighbou-
rhood, to perform and create music in different settings such as the senior center, the
conservatoire and other different public spaces in the neighbourhood.

This research documents the programme, as well as the perception of it by different parti-
cipating agents. To this end, from the principle of methodological complementarity (Pérez
Yuste, 2006; Cool and Reicardt, 1986) it starts from an evaluation of the program using
quantitative and qualitative methodology. We focus here on the qualitative data.

Through participant observation, the teacher’s diary and interviews, the aim is to ascertain
the assessment of the agents involved in the process, which is currently in the analysis
phase. The topics researched include assessment of musical activities and their impact on
students’ interpersonal skills.

Keywords: primary music education, community participation, service-learning
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CAREER PATHS FOR EXCEPTIONAL PERFORMANCE OF
NIUSIC IN PORTUGAL

Musicians need to process complex musical information which requires cognitive skills (sight
reading, music analysis or memorisation), motor skills (high levels of coordination for instru-
mental or vocal control), social skills (synchrony with fellow performers, ability to cope with
the potential stresses and demands of different venues and types of audience). Moreover,
they must shape these performances into events both that are musically informed and that
offer novel artistic insight. Clearly, the mental and physical demands facing musicians in
today’s music profession are vast. Therefore, although intellectual characteristics may be
expected to affect the degree to which performers tackle their task, one may well ask whe-
ther certain psychological characteristics are associated to the attainment of excellence in
musical performance. Of the existing studies, some rigorous projects have pursued topics such
as the personality of musicians, motivation and development of expertise, the performer’s
wellbeing or the performance enhancement. Still, the scholarship offers less information on
studies that address these aspects during different stages of the musician’s careers. Despite
consensus regarding the broad characteristics which seem to define musicians of excellence,
the psychological skills and characteristics of these people appear to apply themselves
decisively and differently to the challenges and requirements of the different stages and the
respective transitions in their paths towards developing this excellence. Moreover, unders-
tanding which characteristics are suitably developed or neglected during the different stages
of development, will enable specific lines of action to be drawn up in order to enhance their
performance and develop excellence. Therefore, based on the results of international research,
acknowledging that there are exceptional musicians in Portugal, and given the scarcity of
Portuguese research in this domain, we propose to undertake an exploratory study, which will
be new and innovative within this national context. We identified four national musicians of
excellence during four stages of their professional career - specialization, mastery, maturity
and disengagement, and carried out extensive interviews about their career development pro-
cesses in order to identify some of the most relevant psychological characteristics associated
with excellence, namely passion about their work, emotional requlation and coping strategies,
deliberate practice and the development of practice strategies. In summary, we are looking at
how the excellent are and what do they do.

Keywords: music excellence, career paths, career stages
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TRAJEGTORIAS DE EXCELENGIA NO DOMINIO MUSIGAL EM
PORTUGAL

Os misicos processam informacdes musicais complexas que exigem capacidades cogniti-
vas (como leitura de partituras, analise musical ou memorizacdo), capacidades motoras
(envolvendo altos niveis de coordenacdo para atingir o controlo instrumental ou vocal) e
capacidades sociais (desenvolvendo sincronia entre os colegas intérpretes, ou a capacidade
de lidar com a ansiedade na performance ou com as exigéncias dos diferentes locais de
concerto e tipos de piblico). Além disso, devem construir performances que oferecam uma
nova visdo artistica.

E assim claro que as exigéncias mentais e fisicas que os misicos enfrentam na profissio sio
vastas. Assim, embora se possa esperar que as caracteristicas intelectuais afectem o grau
com que os artistas cumprem sua tarefa, pode também questionar-se se certas caracteris-
ticas psicologicas estdo associadas a obtencdo de exceléncia na performance musical. Dos
estudos existentes, alguns projectos rigorosos tém abordado topicos como a personalidade
dos musicos, a motivacdo e o desenvolvimento de conhecimentos, o bem-estar do artista
ou o aprimoramento do desempenho. Ainda assim, a literatura oferece menos informacdes
sobre estudos que abordam esses aspectos em diferentes estadios das carreiras do misico.
Apesar do consenso sobre as caracteristicas amplas que parecem definir musicos de excelén-
cia, as capacidades e caracteristicas psicologicas dessas pessoas parecem aplicar-se decisiva
e diferentemente aos desafios e exigéncias das diferentes etapas e as respectivas transicdes
nos seus caminhos para o desenvolvimento dessa mesma exceléncia.

A compreensdo de quais caracteristicas sdo adequadamente desenvolvidas ou negligenciadas
durante as diferentes etapas do desenvolvimento permitira a elaboracdo de linhas de accdo
especificas, que permitirdo optimizar o desempenho musical e desenvolver a exceléncia.
Desta forma, com base nos resultados de pesquisas internacionais, reconhecendo que
existem musicos excepcionais em Portugal, e dada a escassez de investigacdao Portuguesa
neste dominio, propomos realizar um estudo exploratério e inovador no contexto nacional.
Identificamos quatro musicos nacionais de exceléncia em quatro etapas da sua carreira pro-
fissional - especializacdo, dominio, maturidade e sabedoria, e realizamos extensas entrevis-
tas sobre os processos de desenvolvimento das suas carreiras, de modo a identificar algumas
das caracteristicas psicologicas mais relevantes associadas a exceléncia, a paixao pelo seu
trabalho, as estratégias de regulacdo emocional ou a forma como desenvolvem a sua pra-
tica. Em resumo, pretendemos compreender como sdo e o que fazem os excelentes.

Palavras-chave: exceléncia musical, trajectorias de exceléncia, desenvolvimento de carreira
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PEDAGOGICAL APPROACHES TO WORK WITH YOUNG
RAPPERS IN A COMMUNITY CONTEXT

People’s engagement with music has changed in several ways over the last decades, affecting
how people consume and make music (Hargreaves & Lamont, 2017). New digital technologies,
for example, offer 21t century learners autonomy to their music making and learning ventures
(O'Neill, 2012). Furthermore, these changes underpin new conceptions of musicianship (e.g.
Rickard & Chin, 2017), manifesting different modes of engagement with music (Brown, 2015).
Alongside these phenomena, community music initiatives provide opportunities for citizens to
actively engage in “music making and musical knowing outside of formal teaching and lear-
ning situations” (Higgins, 2012, p. 4). As part of a Canadian-Brazilian joint research project
aimed at studying the impact of community music activities on at-risk youth (Nascimento,
Dubé & Stervinou, 2017), this communication focuses on the pedagogical approaches adopted
by the Cuca Mondubim community centre (i.e. one of the research sites) in Fortaleza, Brazil,
to work with young rappers. This community centre serves as a space for members of the
surrounding rap scene to showcase and record their music as well as develop their musical
skills. In particular, the Cuca Mondubim music studio technician holds the role of a facilitator,
designing and conducting workshops for these rappers, and guiding them into music profes-
sionalization. Following a case study method (Yin, 2014), data collection included multiple
sources of information (Creswell & Poth, 2018), such as individual and group semi-structured
interviews with the facilitator and the young rappers, non-participant observation during
recording sessions and rap battles, and consultation of online materials (e.g. rap groups
social media webpages). Content and thematic analysis shows as preliminary results that the
pedagogical approaches to work with young rappers at Cuca Mondubim fall into two types of
actions: those focused on developing musical skills that are meaningful to these youth (e.g.
elementary sound recording techniques and rap beat creation) and those conceived to instill
in them a sense of professionalism (e.g. entrepreneurship). A discussion of these results will
reflect on how the pedagogical approaches described are in tune with new realities music
educators may encounter when getting youth to engage in community music contexts.

Keywords: community music pedagogical approaches, youth rappers, music engagement
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ABORDAGENS PEDAGOGICAS PARA TRABALHAR COM
JOVENS RAPPERS EM UM CONTEXTO COMUNITARIO

0 engajamento das pessoas com a misica mudou de varias maneiras nas dltimas déca-

das, afetando o modo como as pessoas consomem e fazem musica (Hargreaves & Lamont,
2017). Novas tecnologias digitais, por exemplo, oferecem aos aprendizes do século XXI
autonomia para seus projetos de criacdo e de aprendizado musical (0'Neill, 2012). Além
disso, estas mudancas sustentam novas concep¢des do senso musical (p. ex. Rickard &
Chin, 2017), manifestando diferentes modos de envolvimento com a musica (Brown,

2015). Paralelamente a estes fendmenos, iniciativas de musica na comunidade oferecem
oportunidades para os cidaddos se envolverem ativamente no “fazer e [no] conhecimento
musicais fora de situacdes formais de ensino e aprendizagem” (Higgins, 2012, p. 4). Como
parte de um projeto de pesquisa canadense-brasileiro que visa estudar o impacto de ati-
vidades de misica na comunidade em jovens em situacdo de risco (Nascimento, Dubé, &
Stervinou, 2017), esta comunicacdo enfoca as abordagens pedagdgicas adotadas pelo centro
comunitario Cuca Mondubim (isto & um dos locais da pesquisa de campo) em Fortaleza,
Brasil, para trabalhar com jovens rappers. Este centro comunitario serve como um espaco
para os membros da cena rap da regido apresentarem e gravarem suas mdsicas, bem como
desenvolverem suas habilidades musicais. Em particular, o técnico de estiidio de misica do
Cuca Mondubim assume o papel de facilitador, concebendo e ministrando ateliers para estes
rappers, e orientando-os para a profissionalizacdo na area da misica. Sequindo um método
de estudo de caso (Yin, 2014), a coleta de dados incluiu miltiplas fontes de informacdo
(Creswell & Poth, 2018), como entrevistas semiestruturadas individuais e em grupo com o
facilitador e os jovens rappers, observacdao nao participante durante sessdes de gravacao e
batalhas de rap e consulta de materiais on-line (p. ex. paginas dos grupos de rap em midias
sociais). Resultados preliminares de uma analise de contetdo e tematica mostram que as
abordagens pedagogicas para trabalhar com jovens rappers no Cuca Mondubim se enqua-
dram em dois tipos de acoes: aquelas focadas no desenvolvimento de habilidades musicais
que sdo significativas para estes jovens (p. ex. técnicas basicas de gravacdo de dudio e
criacdo de beats) e aquelas concebidas para incutir neles um senso de profissionalismo (p.
ex. empreendedorismo). Uma discussdo destes resultados refletird sobre como as abordagens
pedagogicas descritas estdo em sintonia com novas realidades que educadores musicais
podem encontrar ao envolver os jovens em contextos de musica na comunidade.

Palavras-chave: abordagens pedagdgicas de musica na comunidade, jovens rappers, engaja-
mento musical
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“IN/OUT, ESCAPE THROUGH ART”: A METHODOLOGY OF
FREE MUSIC FOR EXGELLENCE AND INCLUSION

IN/OUT is a multidisciplinary art project that has been running in Belgium for the last nine
years. It draws in participants from a diverse range of backgrounds and levels of experience,
including professional artists, students from the Antwerp Conservatoire, school students, refu-
gees, prisoners and vulnerable members of society.

The project starts IN(side) with artistic experimentation and workshops in prison which are
filmed or recorded. These experiments are musical (classical or pop music), but also involve
choreography, painting, story-telling and poetry.

OUT(side) these films are used to stimulate artistic responses from the other participants.
These responses are then performed in a live concert setting, with video from the prison
workshops projected as well.

In this paper I will reflect on the experience of facilitating IN/OUT. In particular I will exa-
mine the effectiveness of creating a dialogue between those ‘inside” prison walls and those
‘outside’. While there are many artistic projects that focus on prisoners, there are fewer that
look at getting these projects over the walls, and the benefits doing this may have for all
participants. I will also look at how a ‘free music’ methodology, with an emphasis on play,
can connect people who developed classical music education with those without any music
education. I will also look at the social benefits of these connections.
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“IN'/ OUT, ESCAPE ATRAVES DA ARTE”: UMA
METODOLOGIA DA MUSICA LIVRE PARA EXCELENCIA E
INGLUSAD

IN / OUT é um projeto de arte multidisciplinar que funciona na Bélgica h& nove anos.

Ele atrai participantes de diversas origens e niveis de experiéncia, incluindo artistas pro-
fissionais, estudantes do Conservatério de Antuérpia, estudantes de escolas, refugiados,
prisioneiros e membros vulneraveis da sociedade. O projeto comeca IN(side) [em(lado)] com
experimentacdo artistica e oficinas na prisdao que sao filmadas ou gravadas. Esses experi-
mentos sdo musicais (misica classica ou pop), mas também envolvem coreografia, pintura,
narracdo de historias e poesia. OUT (side) esses filmes sdo usados para estimular respostas
artisticas dos outros participantes. Essas respostas sdo entao realizadas numa performance
ao vivo, com videos das oficinas da prisdo também projetados.

Neste artigo vou refletir sobre a experiéncia de facilitar IN / OUT. Em particular, examinarei
a eficacia da criacdo de um dialogo entre as paredes internas da prisao e as do lado de fora.
Embora existam muitos projetos artisticos voltados para os prisioneiros, ha menos pessoas
que analisam esses projetos e os beneficios que isso pode ter para todos os participantes.
Também verificarei como uma metodologia de ‘mtsica livre’, com énfase no jogo, pode
conectar pessoas educadas na masica classica com pessoas sem nenhuma educagdo musical.
Também observarei os beneficios sociais dessas conexdes.
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THE OPPORTUNITIES OF EXTRACURRICULAR MUSICAL
CLASSES FOR SUSTAINABLE DEVELOPMENT IN EDUCATION

Sustainability is determined by attitude. It is based on a system of values that can be
developed by improving emotional intelligence. The precondition for the development of
sustainability is a change in personal, corporate and global way of thinking. Therefore, the
dominant role should be given to the kind of education, where the axiological aspect toge-
ther with emotional intelligence development constitutes the basis for sustainable thinking.
Sustainable Development Education as a part of developmental/global education is meant

for obtaining knowledge about the interdependence of social, economic and environmental
spheres. However, it may prove to be insufficient in the absence of a corresponding human
resource for the implementation of real ideas. Sustainability and social responsibility are rela-
ted concepts that include responsible behavior in relation to any personal manifestation.

The objective is to determine what kind of features and values are desirable for a real partici-
pant of the sustainable development, what are the educational opportunities for developing
and nurturing them in extracurricular musical classes. Besides theory analysis of psychology,
pedagogy and music pedagogy, the method includes pedagogical reflection of the author,
Bar-On emotional intelligence test, and thematic survey of the choir members for establishing
priority values.

The paper discusses the possibilities of youths” emotional intelligence and the perfection of
value system in high school extracurricular musical activities, focusing on evaluating such
properties and capabilities as: social responsibility, empathy, cooperation skills, self-actuali-
zation, positivism, etc. The results will be presented of the research of these characteristics
in the youth choir.

Keywords: emotional intelligence, ESD, human values
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OPORTUNIDADES DE AULAS DE MUSICA
EXTRACURRICULARES PARA 0 DESENVOLVIMENTO
SUSTENTAVEL NA EDUCAGAD

A sustentabilidade é determinada pela atitude. E baseada num sistema de valores que
podem ser desenvolvidos ao aperfeicoar a inteligéncia emocional. A precondicio para o
desenvolvimento da sustentabilidade é uma mudanca na forma de pensar a nivel pessoal,
empresarial e global. Assim sendo, a funcdo dominante deve ser atribuida ao tipo de edu-
cacdo, onde o aspeto axiolégico em conjunto com o desenvolvimento da inteligéncia emo-
cional constitui a base para o pensamento sustentavel. A Educacdo para o Desenvolvimento
Sustentavel como uma parte da educacdo desenvolvimentista/global tem como objetivo

a obtencdo de conhecimentos sobre a interdependéncia das esferas social, econémica e
ambiental. No entanto, pode revelar-se insuficiente na auséncia de um correspondente
recurso humano para a implementacao de ideias factuais. A sustentabilidade e a respon-
sabilidade social sdo conceitos que estdo relacionados e que incluem um comportamento
responsavel em relacdo a qualquer manifestacao pessoal.

0 objetivo é determinar o tipo de recursos e valores que sdo desejaveis para uma participa-
cao factual do desenvolvimento sustentavel, quais sdo as oportunidades educacionais para
os desenvolver e estimular em aulas musicais extracurriculares. Para além da analise tedrica
da psicologia, pedagogia e pedagogia da misica, o método inclui a reflexdo pedagdgica do
autor, o teste de inteligéncia emocional Bar-On, e o levantamento tematico dos membros
do coro para estabelecimento de valores prioritarios.

0 estudo discute as possibilidades da inteligéncia emocional dos jovens e a perfeicdo do
sistema de valorizacdo das atividades musicais extracurriculares no ensino secundario,

com foco na avaliacao de recursos e capacidades como: responsabilidade social, empatia,
competéncia de cooperacao, autorrealizacdo, positivismo, etc. Os resultados da investigacao
destas caracteristicas no coro de jovens serao apresentados.

Palavras-chave: Inteligéncia emocional, ESD (Especialista em Educagdo), valores humanos
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A CRIAGAO COMO FERRAMENTA PEDAGOGICA NO ENSINO
DO PIANO: DANDO VOZ AO PROFESSOR-CONMPOSITOR

As praticas criativas - arranjo, composicao e improvisacao - constituem importantes ferra-
mentas pedagdgicas no ensino do piano e integram os novos paradigmas da pedagogia do
instrumento. No entanto, observamos que a maioria dos trabalhos académicos que abordam
essa tematica tem como objeto de estudo as praticas criativas do aluno, e nao as do profes-
sor. Tendo como premissa a importancia da figura do professor como referéncia mais préxima
durante o processo de aprendizado do instrumento, essa pesquisa se propds a investigar a
génese e a praxis das atividades de arranjo, composicao e improvisacao no cotidiano de pro-
fessores de piano.

Para tanto, foram utilizadas distintas abordagens metodologicas. Primeiramente, foi realizada
uma extensa revisao de literatura sobre a formacao e atuacdo do professor de piano frente aos
desafios contemporéaneos, principalmente no que tange a diversidade dos perfis e interesses
dos alunos. Em seguida, foram feitas entrevistas semiestruturadas com trés professores-com-
positores da atualidade, cujos trabalhos tém atingido diferentes niveis de alcance, a saber:
Hudson Neves (Minas Gerais, Brasil), Laura Longo (Brasil) e June Armstrong (Irlanda). Por fim,
foi elaborado, pelo pesquisador, um produto artistico-pedagdgico contendo pecas didaticas
para piano, a fim de descrever o processo de criacdo musical, como também incentivar outros
professores de piano.

Os resultados apontam que a utilizacdo de praticas criativas emergiu principalmente das
novas demandas que o aluno contemporaneo apresenta, exigindo que o professor atenda a
distintos interesses estéticos sem abrir mao do viés didatico. Os entrevistados também desta-
caram que a formagdo académica contribuiu apenas indiretamente para o desenvolvimento de
suas habilidades de composicdo, uma vez que a énfase estava na execucao do repertorio.

Palavras-chave: praticas criativas, pedagogia do piano, ensino do piano, repertorio didatico
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CREATING AS A PEDAGOGICAL TOOL FOR PIANO TEACHING:
GIVING VOICE TO THE TEACHER-COMPOSER

The creative practices - such as arrangement, composition and improvisation - are impor-
tant pedagogical tools in piano teaching and integrate the new pedagogical paradigms of
the instrument. However, we observe that most academic works that approach this subject
have as purpose of study the pupil’s creative practices, and not those of the teacher. Based
on the premise that considers the teacher as the closest reference during the learning
process of the instrument, this research aimed to investigate the genesis and the praxis of
activities that involves musical arranging, composing and improvising on a daily basis of
piano teachers.

For this purpose, different methodological approaches were used. Primarily, an extensive
literature review was carried out concerning the training and performance of the piano
teacher in face of contemporary challenges, especially regarding the diversity of students’
profiles and interests. Subsequently, there were semi-structured interviews with three
teachers-composers, whose works have reached different levels of acknowledgment: Hudson
Neves (Minas Gerais, Brazil), Laura Longo (Brazil) and June Armstrong (Ireland). Finally,
the researcher developed an artistic-pedagogical outcome containing didactic pieces for
piano, in order to describe the process of musical creation, as well as to encourage other
piano teachers.

The results indicate that the use of creative practices emerged mainly from the new
demands presented by the contemporary student, requiring that the teacher attends to
different aesthetic interests without giving up on the didactic bias. The interviewees also
pointed out that their academic formation contributed only indirectly to the development
of their composition skills, since the emphasis was on the execution of repertoire.

Keywords: creative practices, piano pedagogy, piano teaching, didactic repertoire
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PRATICAS DO ENSINO DE VIOLINO PARA PESSOAS COM
DEFIGIENCIA VISUAL

0 presente trabalho apresenta um estudo sobre o ensino de violino para pessoas com deficiéncia
visual, pertencentes a comunidade do entorno da Universidade Tecnolégica Federal do Parana,
uma universidade pablica do sul do Brasil. Esse estudo relaciona a pratica de ensino com violino
por meio da “performance” interdisciplinar, da psicologia e dos métodos ativos em educacao
musical, referenciado nos seguintes autores: Fazenda (1994-), apresentando os principios da
interdisciplinaridade para facilitar a agdo do professor, e Vigotski (1896-1934), apontando que,
a partir da interacdo com o outro, ha a possibilidade de atuar sobre si mesmo, ressaltando a
relevancia da mediacdo do processo de aprendizagem. Nessa perspectiva, a deficiéncia visual

é significada por meio de experiéncias dadas pela interacao social, favorecendo agdes educa-
tivas e pedagdgicas inclusivas, enfatizadas no trabalho proposto. Quanto aos métodos ativos,
Dalcroze (1865-1950) apresenta uma proposta que relaciona a mdsica ao movimento corporal
para estimular o ritmo, solfejo e improvisacao. 0 aluno se expressa livremente, trabalha com o
inesperado, num estilo novo que vai dar condicdo de se expressar diante o grupo. Kodaly (1882-
1967) propde uma pratica vocal em grupo, treinamento da audicao, solfejo e musica folclorica
que podem ser aplicados a diferentes experiéncias culturais. Para o educador, é relevante fixar

a relacdo intervalar entre as notas musicais, proporcionando o desenvolvimento da percepcao
auditiva, capacitando os alunos para reproduzirem no violino. No estudo aqui apresentado,
participaram seis alunos cegos com idade entre 30 e 55 anos no periodo de 18 meses de aula.
Na pesquisa foram desenvolvidas quatro abordagens: 1. Técnica do arco e qualidade do som, na
qual os alunos apresentavam dificuldades em deslizar o arco na regido do taldo e manter o arco
paralelo ao cavalete. Em funcdo dessa dificuldade, foram propostos trés exercicios. O primeiro
foi inverter o arco para sentir o peso na ponta, na tentativa de deslizar todo o arco, seguido
pelo exercicio de distanciar a mao do taldo para aproximar as arcadas até o taldo e, como ter-
ceiro exercicio foi proposto de tocar encostando o cotovelo e o ombro na parede para manter

o arco reto sempre com auxilio do professor. 2. Afinacdo, que consistiu na pratica pelos alunos
com varios ritmos cada nota, até a mao ficar moldada na altura ideal da afinacdo, contando

com o recurso das marcas em relevo no braco do violino. 3. Ritmo, improvisacdo e solfejo, na
qual, sentados em circulo para um ouvir o outro, foram realizadas improvisagdes ritmicas com
percussao e praticas de solfejo, momento lidico e interativo. 4. Pratica das cancdes folcloricas,
uma atividade em que tais praticas foram realizadas compasso por compasso com inmeras repe-
ticoes. As atividades foram desenvolvidas com éxito e os alunos se mostraram motivados e inte-
ressados em criar uma orquestra com pessoas com deficiéncia para dar continuidade ao projeto.

Palavras-chave: deficiéncia visual, ensino, psicologia, interdisciplinaridade, violino
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VIOLIN TEACHING PRAGTICES FOR VISUALLY IMPAIRED
PEOPLE

The present paper presents a study about violin teaching for people with visual impairment
in the community in the vicinity of Federal Technological University of Parana, a public
university in the south of Brazil. The study connects violin teaching practice through
interdisciplinary “performance”, psychology and active methods in music education, refe-
rencing the following authors: Fazenda (1994), presenting the principles of interdisciplina-
rity to ease teacher’s action, and Vigotski (1896-1934), pointing that, from the interaction
with the other, it is possible to act over oneself, highlighting the relevance of mediation
in the process of learning. In this perspective, the visual impairment is signified through
experiences given by social interaction, which favors inclusive pedagogical and educational
actions, emphasized in the proposed work. About the active methods, Dalcroze (1865-
1950) presents a proposal that relates music to body movement to stimulate rhythm, sol-
fege and improvisation. The students express themselves freely, work with the unexpected
in a new style that will give them the ability to express themselves in front of the group.
Kodaly (1882-1967) proposes a group vocal practice, aural training, solfége and folklore
music that can be applied to different cultural experiences. For the educator, it is relevant
to determine the interval relation between musical notes, providing the development of
aural perception, enabling the students to reproduce it on the violin. Orff (1895-1982)
proposes the speech rhythm, vocal activities and group classes of percussion instruments,
stating that improvisation motivates students to make music since the early stages. In the
study presented here, 6 visually impaired students, aged between 30 and 55 years, parti-
cipated in lessons during a period of 18 months. In the research, four approaches where
developed: 1. The bow technique and quality of sound: the students presented difficulties
in sliding the bow on the frog region and maintaining the bow parallel to the bridge.
Focusing on this problem, three exercises were suggested: the first one was inverting the
bow in order to feel the weight on the tip, in an effort of sliding the whole bow, followed
by the exercise of distancing the hand from the frog to approximate the bowing close to
the frog and, as a third exercise, it was suggested playing with the elbow and the shoulder
touching the wall in order to maintain the bow straight with the help of the teacher. 2.
Tuning: consisted in practice by the students with various rhythms in each note, until the
hand became molded into the ideal height of tuning, using the resource of finger place-
ment marks on the fingerboard of the violin. 3. Rhythm, improvisation and solfége: sit in
a circle to hear each other, rhythmic improvisations were done with percussion and solfége
practice, which was a playful and interactive moment. 4. Practice of the folklore songs: an
activity in which practice was executed bar by bar with numerous repetitions. The activi-
ties were developed with success, and the students showed motivation and interested in
creating an orchestra with impaired people to continue the project.

Keywords: visual impairment, teaching, psychology, interdisciplinarity, violin
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POTENCIAL DIDACTICO DEL FONDO DE MUSICA
TRADICIONAL (CSIC-IMF) PARA EL DESARROLLO MOTOR
EN EDUCACION INFANTIL

ELl Fondo de Mdsica Tradicional (FMT) es una web que alberga una base de datos con 20.000
melodias procedentes de 163 fuentes distintas (https://musicatradicional.eu/es/home).

El caracter infantil de muchas de las melodias comprendidas en el FMT lo convierte en un
recurso con un extraordinario potencial didactico, no sélo desde el punto de vista musical
(Clares-Clares, 2016) sino también para el desarrollo de la psicomotricidad. Esta comunicacion
tiene como objetivo analizar el potencial didactico del Fondo de Misica Tradicional segln su
contribucion al desarrollo motor en Educacién Infantil.

El juego motor durante la edad infantil es una forma de relacion espontanea propia de la
naturaleza humana (Huizinga, 2012). Las conductas motrices implicitas en el acto de jugar
contribuyen a la evolucion de las habilidades cognitivas, afectivas, sociales y motrices. En
este Gltimo caso, permiten el paso de patrones de movimiento mas elementales hacia otros
mas desarrollados (Goémez-Marmol, 2012). En esta investigacion se ha selecionado, para su
analisis, el Cuaderno 37 del FMT, que es una coleccion de melodias y letras de canciones y
cantos tradicionales de la comarca de Villena (Alicante, Comunidad Valenciana). El repertorio
de este Cuaderno abarca una amplia gama de manifestaciones musicales de esta poblacion.
Compuesto en dos partes (Seccion musical y Seccion literaria), el Cuaderno cuenta con 254
partituras y 2.467 textos de género tan diversos como canciones infantiles, romances, rimas,
coplas y sequidillas, entre otros. El repertorio infantil ocupa una parte muy significativa, ya
que supone el 77,2 % de todo el Cuaderno. Aunque todo el FMT podria considerarse como un
valioso recurso didactico para el aula, el Cuaderno 37 destaca por la calidad de sus melodias.
El autor incluyé al final del Cuaderno un listado de los principales informantes del cancionero,
lo que demuestra cierta exhaustividad en su recopilacion. En esta investigacion se ha ana-
lizado si, tradicionalmente, el canto de cada una de estas melodias se realizaba ligado a un
juego motor y, en caso afirmativo, las habilidades motrices implicitas en su practica. Asi, en
funcion del grado de dificultad motriz para su ejecucion efectiva a partir de las consideracio-
nes comprendidas en el manual de Conde y Viciana (1998), se ha podido hacer una estimacion
sobre a qué edades se pueden utilizar como recurso para el desarrollo motor.

De las 254 piezas del Cuaderno 37, 122 se asocian al juego motor, siendo predominantes
aquellas en las que sélo se realizan desplazamientos manteniendo la posicién de corro (70;
57,4 %) que se podrian trabajar desde el primer curso de Educacién Infantil (3 afios). Por

el grado de dificultad motriz, en este curso también se podrian utilizar otras 17 (13,9 %)
sumando un total de 87 (71,3 %). Para el segundo curso (4 afios), se recomiendan otras
piezas que implican, principalmente, saltos (canciones de comba), especialmente con los dos
pies y a la pata coja, ascendiendo hasta las 23 (18,9 %), mientras que las 12 (9,8 %) restan-
tes se practicarian en el altimo curso (5 afios), al implicar la realizacion de, por ejemplo, el
bote sin desplazamiento.

Palabras clave: misica de tradicion oral, habilidades motrices, psicomotricidad

zback to papers

DIDACTIC POTENTIAL OF TRADITIONAL MUSIC S0URCE
(CSIC-IMF) FOR MOTOR DEVELOPMENT IN EARLY
CHILDHOOD EDUCATION!

The Traditional Music Source (FMT) is a website that comprises a database with almost
20.000 melodies from 163 different sources (https://musicatradicional.eu/es/home). The
childhood character of most of them makes FMT become a resource with an extraordinary
didactic potential, not only from a musical point of view (Clares-Clares, 2016) but also for
psychomotor development. This paper aims to analyse the didactic potential of FMT accor-
ding to its contribution to motor development in Early Childhood Education.

Motor games during childhood are a mean for spontaneous relationships, characteristics of
the human nature (Huizinga, 2012). The motor behaviours in the action of playing con-
tribute to the evolution of cognitive, affective, social and motor abilities. With regard to
motor skills, playing allows the transition from elemental movement patterns toward other,
much more developed patterns (Gémez-Marmol, 2012).

In this research, the Book number 37 has been selected from the FMT. It has 254 melodies,
which have been analysed according to this work goal. We have analysed whether, tradi-
tionally, singing each one of these melodies was part of a motor game or not and, when it
actually was, the motor skills involved. Regarding the motor difficulty to its effective prac-
tice, we have made an estimation about what ages are suitable to use them as a resource
for motor development.

From the 254 pieces that Book number 37 comprises, a total of 122 are associated with
motor games; in most of them there are only movements keeping a circle disposition (70;
57,4 %) that are appropriate to be used since the first grade of Early Childhood Education
(3 years old). Regarding the motor difficulty level, there are other 17 pieces that could be
appropriate to be used, so it reaches a total of 87 pieces (71.3 %). For the second grade (4
years old), those 23 (18.9 %) pieces that imply, mainly, jumping (skipping songs), espe-
cially with both feet at the same time, or only with one, are recommended, while the rest
(12; 9.8 %) would be used in the last grade (5 years old), since they imply the practice of,
for instance, bouncing without moving.

Keywords: oral tradition music, motor skills, psychomotricity
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0 PROFESSOR NAO ESPECIALISTA E A MUSICA: UM
ESTUDO COM PROFESSORES ADVENTISTAS

Este trabalho, parte da pesquisa de doutorado em andamento, tem como principal objetivo a
investigacdo da mdsica na formacao e atuacao do professor unidocente e ndo especialista da
rede adventista de ensino. Busca-se a compreensao de como as experiéncias musicais nas his-
torias de vida dos docentes podem repercutir em sua pratica docente. Apesar da indiscutivel
presenca da mdsica na pratica dos professores nao especialistas, responsaveis pela docéncia
multidisciplinar na Educacdo Infantil e séries iniciais do Ensino Fundamental, sua formagéo
musical, nos cursos de Pedagogia, tem sido apontada por pesquisadores como insuficiente ou
até mesmo inexistente, com pouquissimas excecoes.

Autores como Bellochio (2001, 2004), Bellochio et al (2017), Figueiredo (2001, 2003, 2004a,
2004b, 2005, 2007, 2017), Spavanello e Bellochio (2005), Diniz e Del Ben (2006), Requido
(2015, 2016 e 2017) e Carvalho (2017) tém desenvolvido pesquisas com temas que procu-
ram investigar ndo somente a formagao musical como também a atuacdo dos professores
unidocentes.

A pesquisa em andamento se concentra nos professores unidocentes da regido sudeste do
Brasil, da rede adventista de ensino. Os docentes dessa rede supostamente possuem um con-
tato mais frequente com a mdsica através do canto congregacional e comumente fazem parte
de grupos vocais como corais e/ou ministérios de louvor da denominacao.

A metodologia adotada é a pesquisa narrativa, por meio da abordagem da histoéria de vida,
investigando a trajetdria desse professor com a misica e o impacto que sua vivéncia pode
ter na atuacdo profissional, conforme apontam Clandinin e Connelly (2011), Névoa (1995) e
Josso (2004). A historia de vida, como um procedimento metodolégico da abordagem biogra-
fica, tem sido adotada nas pesquisas em educacao, pois tem como referéncia o relato e tam-
bém a reflexao da pratica como principal contributo formativo. Espera-se, apds a analise dos
dados, contribuir na formacao académico-profissional dos professores unidocentes.

Palavras-chave: educacdo musical, professor unidocente, formacao musical
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THE NON-SPECIALIST TEAGHER AND MUSIC: A STUDY
WITH ADVENTIST TEACHERS

This work is part of a doctoral research in progress and has as main objective the inves-
tigation of music in the formation and performance of the generalist and non-specialist
teacher in the Adventist teaching network. It seeks to understand how the musical expe-
riences in the life histories of teachers can have repercussions in their teaching practice.
Despite the indisputable presence of music in the practice of non-specialist teachers,
responsible for multidisciplinary teaching in Early Childhood Education and initial series
of Elementary Education, their musical training in Pedagogy courses has been pointed by
researchers as insufficient or even non-existent, with very few exceptions.

The authors Bellochio (2001, 2004), Bellochio et al (2017), Figueiredo (2001, 2003, 2004a,
2004b, 2005, 2007, 2017), Spavanello and Bellochio (2005), Diniz and Del Ben (2006),
Requido (2015, 2016 e 2017) and Carvalho (2017) have developed research with themes
that seek to investigate not only the musical formation but also the performance of the
generalist teachers.

The ongoing research focuses on the generalist teachers of the Southeast region of Brazil,
the Adventist education network. Teachers in this network are supposed to have more
frequent contact with music through congregational singing and are often part of vocal
groups such as choirs and/or ministries of praise of the denomination.

The methodology adopted is narrative research, through the approach of life history, inves-
tigating the trajectory of teachers with music and the impact that their experience can
have on professional performance, as pointed out by Clandinin and Connelly (2011), Névoa
(1995) and Josso (2004). Life history, as a methodological procedure of the biographical
approach, has been adopted in research in education, since it has as reference the report
and also the reflection of the practice.

It is hoped, after the analysis of the data, to contribute to the academic-professional for-
mation of the generalist teachers.

Keywords: Music education, generalist teacher, musical formation
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POSSIBILIDADES PARA UM MODELO DE OBSERVAGAD
SISTEMATICA DAS EXPRESSOES MUSICAIS DOS BEBES

Este estudo apresenta uma reflexdo tedrica sobre o desenvolvimento da musicalidade dos
bebés junto a Teoria da Aprendizagem Musical (TAM) de Edwin Gordon (2000, 2013), junto
aos pressupostos de Malloch e Trevarthen (2009) sobre a teoria da Musicalidade Comunicativa
e de Fiamenghi (1999), em particular, sobre o seu protocolo para a observacao das expressdes
emocionais de bebés, com o objetivo de levantar, organizar e sistematizar possiveis critérios
para a observacdo de expressdes musicais de bebés em contextos de aprendizagem musical
natural.

Essa proposta compde um segmento dos estudos desenvolvidos por Mariano (2009, 2015)
sobre a avaliacdo das praticas pedagdgicas na infancia com base na TAM. Observa-se que pra-
ticas musicais oferecidas nos bergarios muitas vezes nao permitem um olhar mais individuali-
zado para o bebé por parte do professor. Aventa-se que a falta de orientacao tedrica, ou uma
formacao musical especifica para o desenvolvimento de praticas musicais para bebés, podem
estar na raiz da auséncia de um acompanhamento mais criterioso sobre o desenvolvimento da
musicalidade e de suas formas de expressdo, sobretudo enquanto uma possibilidade comunica-
tiva (Mariano, 2015).

Acredita-se que a sistematizacdo de critérios para a observacao das expressoes musicais

dos bebés podera contribuir com as praticas pedagogicas musicais no sentido de orientar o
qué é relevante de ser observado durante o processo de aprendizagem, ou seja, expressoes
que denotam o desenvolvimento musical dos bebés. No Brasil, locus observado por Mariano
(2015), o campo da formacdo de professores tanto generalistas, quanto de mdsica, ainda
carece de orientacdo tedrica e pratica para a realizacao de trabalhos educativos musicais para
o segmento de 0 a 3 anos, constatacdao motivadora desse estudo.

0 procedimento metodologico teve as sequintes etapas: leituras das obras dos autores men-
cionados para o estabelecimento de aspectos a serem observados; organizacdo e sistematiza-
cdo de critérios de observacao durante as praticas pedagogicas.

As duas teorias consultadas mostraram-se adequadas para a organizacdo dos critérios destina-
dos a observacao das expressoes musicais e de interacdo dos bebés. Os critérios foram orga-
nizados em dois eixos: o primeiro relaciona-se aos aspectos musicais, que incluem expressoes
melédicas, ritmicas e de movimento; e o segundo relaciona-se aos aspectos da interacao e da
expressao de emocdes, que incluem as emocdes positivas como alegria expressa por sorrisos,
e as negativas como irritacao, expressas pelo choro, e as atitudes de interacdo como os con-
vites, abracos, toques, dentre outras.

Esse material encontra-se em fase inicial de testificacdo empirica. Contudo espera-se que essa
primeira etapa do estudo, por apresentar um referencial teérico especifico sobre essa faixa
etaria, contribua para despertar o interesse dos profissionais que lidam com a infancia, para

a importancia que a misica representa para o desenvolvimento de bebés e criancas pequenas,
oferecendo orientacdes e referéncias que ampliem a sua compreensdo, sobretudo nos contex-
tos de aprendizagem.

Palavras-chave: bebés, musicalidade, formacdo de professores, Teoria da Aprendizagem
Musical
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POSSIBILITIES FOR A MODEL OF SYSTEMATIC
OBSERVATION OF MUSICAL EXPRESSION OF BABIES

This study presents a theoretical reflection about the development of the musicality of
babies referenced in Edwin Gordon’s (2000, 2013) Theory of Musical Learning (TAM); in
Malloch and Trevarthen’s theory of Communicative Musicality (2009); and Fiamenghi
(1999), in particular on his protocol for the observation of the emotional expressions
of babies, with the aim of raising, organizing and systematizing possible criteria for the
observation of musical expressions of babies in contexts of natural musical learning.

This proposal composes a segment of the studies developed by Mariano (2009, 2015) on the
evaluation of pedagogical practices in childhood based on TAM. It is observed that musical
practices offered in nurseries often do not allow a more individualized look at the baby

by the teacher. It is suggested that the lack of theoretical guidance, or a specific musical
formation for the development of musical practices for infants, may be at the root of the
absence of a more careful monitoring of the development of musicality and its forms of
expression, especially as a communicative possibility (Mariano, 2015).

It is believed that the systematization of criteria for the observation of the musical expres-
sions of babies can contribute to the musical pedagogical practices in order to guide what
is relevant to be observed during the learning process, that is, expressions that denote the
musical development of the babies. In Brazil, as locus observed by Mariano (2015), the field
of teacher training, both general and music teachers, still lacks theoretical and practical
guidance for the performance of musical educational works for the segment from 0 to 3
years, which motivated this study.

The methodological procedure had the following stages: readings of the works of the men-
tioned authors for establishing aspects to be observed; organization and systematization of
observation criteria during pedagogical practices.

The two theories were adequate to organize the criteria for observing the musical expres-
sions and the interaction of the babies. The criteria were organized in two axes: the first
relates to the musical aspects, which include melodic, rhythmic and movement expressions;
and the second relates to the aspects of interaction and expression of emotions, which
include positive emotions such as joy expressed by smiles, and negative as irritation,
expressed by crying, and interaction attitudes such as invitations, hugs, touches, among
others.

This material is in the initial phase of empirical testimony, but it is expected that this first
stage of the study, by presenting a specific theoretical framework about this age group,
will contribute to arouse the interest of the professionals dealing with childhood, to the
importance that music represents for the development of infants and young children, offe-
ring guidelines and references that broaden their understanding, especially in the learning
contexts.

Keywords: babies, musicality, teacher training, music learning theory
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EXPRESSAO VOCAL: AMPLIANDO A VOCALIDADE NA
GRIAGAO MUSICAL

Esta comunicacdo discute as possibilidades para ampliacdo do conceito de voz e da voca-
lidade. Isso tem sido realizado na disciplina Voz, Expressao e Pedagogia, ministrada no
Instituto de Artes da Unesp. Essa disciplina é oferecida aos discentes do curso de Licenciatura
em Misica, com o objetivo aprofundar o desenvolvimento vocal do aluno, para que o mesmo
possa aplicar os conhecimentos adquiridos nos estagios e no trabalho profissional como pro-
fessor. Os estudantes sdo desafiados a adentrar o universo de um modelo ndo convencional
para o desenvolvimento vocal em diferentes contextos por meio de jogos vocais e da impro-
visacdo vocal. As atividades desenvolvidas objetivam explorar os recursos vocais individuais e
coletivos, buscando compreender a voz como instrumento, dando aos participantes autonomia
vocal no processo de criacdao musical por meio da voz. O estudo tem sido realizado com o
intuito de levantar informacdes para uma investigacao futura. Os exercicios realizados fun-
damentam-se nas concepcoes de expressao vocal em conexao com o ouvido concebidas por
Schafer (2001), relacionandas com exercicios de exploragdo vocal, no livro Educagdo Sonora
(2009). Faz-se ainda um cruzamento com as ideias de Paynter, enunciadas no livro Sound
and Structure, que propde explorar as diferentes possibilidades dos fonemas e/ou palavras
por meio da voz. As atividades propostas estao, também, alicercadas nas ideias de Bernadete
Zagonel, no qual é proposta a pesquisa de sons vocais individualmente e trabalho sobre o
texto/organizacao de sequencias em grupos, explorando a sonoridade das palavras, das con-
soantes, variando as articulagdes no discurso musical com o objetivo de preparar o ouvinte
para a escuta da obra. Estas propostas sao abordadas nas aulas que acontecem uma vez por
semana, com duragao de 100 min. Durante as experimentacgdes vocais a voz é percebida como
um instrumento de maltiplas possibilidades sonoras, gerador de materiais que sdo utilizados,
organizados numa criacdo musical. Diversificadas sonoridades sdo geradas pela manipulacdo
do trato vocal, onde a energia aérea se transforma em energia acdstica. Nesse manuseio da
voz a escuta tem funcao primordial, pois desenvolvera a habilidade de produzir com a voz o
som que se quer, com as caracteristicas que se deseja, bem como organizar o material para a
criacdao musical e sua execucao. Nesse percurso os estudantes tém ampliado sua visdao acerca
da voz e de suas possibilidades para expressao artistica.

Palavras-chave: voz, expressao vocal, vocalidade, criagao musical
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VOCAL EXPRESSION: WIDENING VOCALITY IN MUSICAL
CREATION

This paper discusses possibilities for amplifying the concept of voice and vocality. This has
been accomplished in the discipline Voice, Expression and Pedagogy, taught at the Unesp
Institute of Arts. This course is offered to the undergraduate students of the Music course,
and it aims to deepen the vocal development of the students so that they can apply the
knowledge acquired in the internships and as professional teachers. Students are challen-
ged to enter the universe of an unconventional model for vocal development in different
contexts through vocal games and vocal improvisation. The activities developed aim to
explore the individual and collective vocal resources, seeking to understand the voice as

an instrument, giving the participants vocal autonomy in the process of musical creation
through the voice. The study has been carried out in order to gather information for future
research. The exercises performed are based on the ideas of vocal expression in connection
with the ear conceived by Schafer (2001), relating these concepts with his exercises of
vocal exploration found in his book (2009). This is crossed with the ideas of Paynter in the
book Sound and Structure, which explores different possibilities of phonemes and/ or words
by means of the voice. The proposed activities are also based on the ideas of Bernadete
Zagonel, which proposals the research of vocal sounds and work on the text / organization
of sequences in groups, exploring the sonority of words, consonants, varying articulations
in the musical discourse in order to prepare the listener to listen to the work. The propo-
sals of those authors are approached in the classes that happen once a week, with duration
of 100 min. During the vocal experiments the voice is perceived as an instrument of mul-
tiple sound possibilities, generator of materials that are organized in a musical creation.
Diverse sounds are generated by the manipulation of the vocal tract, where air energy is
transformed into acoustic energy. In this handling of the voice the listening has a primor-
dial function, because it will develop the ability to produce with the voice, the sound one
wants, with the desired characteristics, as well as organize the material for the musical
creation and performance. In this course students have broadened their vision of the voice
and its possibilities for artistic expression.

Keywords: voice, vocal expression, vocality, musical creation
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IDENTIDAD DEL PROFESORADO DE MUSICA EN CHILE:
APORTES DE LA PEDAGOGIA LATINOAMERICANA Y LA
BILDUNG ALEMANA

Esta ponencia tiene como objetivo reflexionar sobre la construccion de la identidad del profe-
sorado de mdsica desde la perspectiva de la pedagogia latinoamericana y la Bildung alemana.
Tradiciones que se posicionan como criticas y en la marginalidad de los planes de estudio

de formacion inicial (Zeichner, 2010), pues en la actual cultura performativa, con intensos
procesos de acreditacion basados en estandares, instan a desarrollar identidades docentes
altamente creativas, criticas e independientes de los controles externos.

Exponemos conceptos comunes de ambas tradiciones, los cuales permitirian al ser-docente
“ponerle nombre a su mundo y trabajar para cambiarlo” (Hess, 2017, p. 173), a través de
un “viaje” personal y colectivo en busca de los objetos, materiales y actitudes apropiadas
(Varkgy, 2010): potencialidad entendida como la capacidad intrinseca de la persona que se
forma, de construir su propia realidad a partir de una comprension critica sobre las expe-
riencias (Zemelman, 2010) musicales y pedagdgicas. autodeterminacién, como la “fuerza
de reflexionar” (Adorno, 1998, p. 83) y decidir fundamentadamente. Y emancipacién como
la condicion de develar y responder a la “falsa conciencia y las formas de dominacion”
(Betancourt, 2018, p. 372) subvertidas en sus experiencias escolares y universitarias.

Desde estos conceptos analizamos dos estudios de casos de formacion del profesorado de
musica, entendiendo este espacio como significativo para la construccion de la identidad
docente, pues ofrece experiencias tanto musicales como pedagégicas, fundamentadas en
perspectivas educativas, con las que el futuro profesorado va negociando modelos que lo
identifican (Ar6stegui, 2013). Revelamos desde los fundamentos de los planes de estudio,
metodologias y ambientes en el aula universitaria, como el futuro profesorado va viviendo y
construyendo su identidad. La revision de dos casos nos permite contrastar la formacion reci-
bida: por un lado una mas bien de corte practico, por otro lado una formacién que propone
espacios altamente criticos y problematizadores.

Concluimos que integrar los conceptos de las tradiciones criticas como fundamentos en los
planes de estudio implicaria la construccion de una identidad docente creativa y compleja,
pues este profesorado habra recorrido un territorio curricular de experiencias musicales y
pedagdgicas diversas. Identidad, mas que estable en relacion a los contornos de los estan-
dares, comprometida ética y politicamente con su profesion, sus estudiantes y escuela, pues
estas habran revisado criticamente las identidades musicales y experiencias educativas pre-
-universitarias que traen, desde sus problematicas educativas (musicales), practicas autorita-
rias y desigualdades del sistema.

Palabras claves: identidad docente, profesorado de misica, pedagogia latinoamericana,
Bildung
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IDENTITY OF MUSIC TEACGHERS IN CHILE: CONTRIBUTIONS
OF LATIN' AMERIGAN PEDAGOGY AND GERMAN BILDUNG

This paper aims to reflect on the construction of the identity of music teachers from the
perspective of Latin American pedagogy and the German Bildung. Traditions that position
themselves as critics and in the marginality of teacher education (Zeichner, 2010), because
in the current performativity culture, with intense accreditation processes based on stan-
dards, urges the development of highly creative teaching identities, critical and indepen-
dent of external controls.

We expose common concepts of both traditions, which would allow the teacher to “name
their world and work to change it” (Hess, 2017, p. 173), through a personal and collective
“journey” in search of appropriate objects, materials and attitudes (Varkgy, 2010): poten-
tiality understood as the intrinsic capacity of the person being formed to construct his own
reality from a critical understanding of musical and pedagogical experiences (Zemelman,
2010); self-determination, as the “force to reflect” (Adorno, 1998, p. 83) and make infor-
med decisions; as well as emancipation as the condition of revealing and responding to
“false consciousness and forms of domination” (Betancourt, 2018, p. 372) subverted in
their school and university experiences.

Based on these concepts we analyze two case studies of music teacher education, unders-
tanding this space as significant for the construction of the teachers’ identity, because it
offers both musical and pedagogical experiences, based on educational perspectives, with
which future teachers negotiate models that identify them (Aréstegui, 2013). We reveal
from the foundations of the study plans, methodologies and environments in the uni-
versity classroom, how the future teachers are living and constructing their identity and
discourses. The review of two cases allows us to contrast the training received: on the one
hand a rather practical training, on the other hand a training that proposes highly critical
and problematic spaces.

We conclude that integrating the concepts of critical traditions as foundations in the
curricula would imply the construction of a creative and complex teacher identity, since
this teaching staff will have travelled through a curricular territory of diverse musical and
pedagogical experiences. Identity, more than stable in relation to the contours of the stan-
dards, ethically and politically committed to its profession, its students and school. They
will have critically reviewed their pre-university educational experiences and musical iden-
tities which they created during their own education journey, reflecting on educational
(and musical) problems, authoritarian practices and inequalities of the system.

Keywords: teacher identity, music teachers, Latin American pedagogy, Bildung
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SANBA DE ANDRESSA: COMPOSICAD MUSICAL COLETIVA
E PRATICAS AFRO-CENTRADAS NAS AULAS DE MUSICA

Esse texto busca discutir umas experiéncias com composicao musical coletiva centradas na
musica afro-brasileira realizadas com bolsistas PIBID em uma escola plblica da periferia de
Salvador (BA), tendo em vista o protagonismo das criangas negras. A Escola Municipal Parque
Sao Cristévao tem uma proposta pedagogica afro-centrada, tendo a Lei 10.639/03 como pilar
de suas concepgodes e atividades pedagdgicas. Considerando que a grande maioria dos/as
estudantes da escola é negra, a escolha de tradi¢oes musicais afrodescendentes se funda na
importancia da representatividade e na valorizacao da cultura afro-brasileira, historicamente
negada e invisibilizada, para que as criancas possam ter modelos positivos de negritude.
Conforme Candusso (2017) é importante que as questdes étnico-raciais, enquanto aspecto
politico, perpassem as aulas de mdsica para além dos conteldos estritamente musicais.
Optou-se, dessa forma, por realizar atividades de composicdao musical como forma de incenti-
var o protagonismo das criancas. Atividades foram planejadas para que as criancas se familia-
rizassem com o samba de roda, e progressivamente se apropriassem dele a ponto de brincar e
criar. Iniciamos, portanto, com cangdes para que elas pudessem conhecer a forma e a estética
dessa manifestacao cultural. A partir dessa contextualizacdo fizemos rodas de improviso para
desenvolver a capacidade de rimar, exercicios de percepcao musical, apresentamos e experi-
mentamos os instrumentos musicais utilizados e no final tocamos e cantamos. Foi assim que
nasceu o Samba de Andressa. Como resultado das aulas a turma compés um samba de roda
(“Samba de Andressa”) que, em um segundo momento, se tornou um videoclipe.

0 referencial teérico baseou-se nas publicacdes da SECADI/MEC, Munanga (2005), Gomes
(2003a; 2003b), nos estudos decoloniais (Walsh, 2013), e, no que diz respeito a educacdo
musical, em Beinike (2015), Burnard (2017), Nzewi (2003) e Candusso (2016; 2017). Do
ponto metodolégico, além do acompanhamento das aulas, foram realizadas entrevistas com as
criancas envolvidas, os professores de musica e de tecnologia da propria escola, e os bolsistas
PIBID. Os resultados confirmam a importancia da representatividade e do protagonismo das
criancas negras a frente de seus conhecimentos musicais e étnico-raciais; apontam a relevan-
cia que esse projeto teve tanto para a escola, os professores envolvidos, os/as bolsistas para
sua formacao e, para mim, enquanto orientadora. Do ponto de vista curricular, essas expe-
riéncias apontam para a necessidade de decolonizar o curriculo, de pensar em uma formacao
contextualizada de professores de misica centrada nas tradigdes musicais afro-brasileiras e na
educacao das relacoes étnico-raciais.

Palavras-chave: composicao musical coletiva, misica afro-brasileira, Lei 10.639/03, estudos
decoloniais
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SAMBA DE ANDRESSA: GROUP MUSIC COMPOSITION AND
AFRO-CENTERED PRACTICES IN SCHOOL MUSIC

This text aims to discuss an experience with group music composition focusing on Afro-
Brazilian music and black children protagonism, conducted by pre-service teachers in a
public elementary school of the periphery of Salvador (Bahia, Brazil). The elementary
school Parque Sdo Cristovao has an afro-centered curriculum based on the Law 10.639/03,
that made African and Afro-Brazilian history and culture compulsory. Most of the children
who study in public schools in Salvador are black. Choosing Afro-Brazilian musical tradi-
tions means to give them the chance to know the richness of their culture, to highlight
the importance of representativity and to value the Afro-Brazilian culture, which has been
historically denied. In this way students can build positive models of blackness. According
to Candusso (2017), it is important that the racial aspects run through the music lessons
and its contents.

Group musical composition was chosen to encourage children protagonism, as a way to
show them how capable and talented they are, especially due to the social environment
where they live, that still tries to keep them in a subaltern role. Activities have been plan-
ned so that the children could get familiar with the musical genre “samba de roda”. They
learned songs to understand the formal and aesthetics aspects of this musical expression.
After that, they did some improvisation rounds learning how to rhyme, experimenting the
musical instruments and singing songs. As an outcome of all these activities they compo-
sed the song “Samba de Andressa”, which became a videoclip.

The theoretical frameworks is based on research on racism and education (Munanga, 2005;
Gomes, 2003a; Gomes, 2003b), decolonial studies (Walsh, 2013) and concerning music edu-
cation, studies on musical creativity (Beinike, 2015; Burnard, 2017), musical arts (Nzewi,
2003) and music education culturally centered (Candusso, 2016, 2017). The outcomes show
the importance of representativity and protagonism of black children building their know-
ledge, a positive auto-esteem and auto-image. This experience also pointed out the need of
decolonizing the curriculum, to rethink preservice music teacher education based on Afro-
Brazilian and Indigenous music and culture and racial issues.

Keywords: group music composition, Afro-Brazilian music, Law 10.639/03, decolonial
studies
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A AUTORREGULAGAO DA APRENDIZAGEN INSTRUMENTAL
S0B A OTICA SOCIOCOGNITIVA

Este trabalho apresenta parte dos resultados de uma pesquisa (Veloso, 2019) que abordou

a autorregulacdo da aprendizagem instrumental a luz da Teoria Social Cognitiva, de Albert
Bandura. A fundamentacao tedrica apoiou-se no constructo da autorregulacdo e nos estudos
sobre o desenvolvimento de habilidades para a performance musical (McPherson et al., 2013;
Soares, 2018). A aprendizagem autorregulada destaca a possibilidade de os alunos intervirem
no proprio desenvolvimento de modo intencional e autorreflexivo, orientados pela agéncia
humana - a capacidade de influenciar conscientemente o proprio funcionamento - e pelos
subprocessos psicologicos “auto-observacdo”, “autoavaliacdao” e “autorreacdo” (Bandura,
1991). 0 objetivo desta pesquisa foi investigar elementos da autorregulagdo na conduta de
uma percussionista durante o aprendizado de uma nova obra musical. Para esta apresentacao,
serdo destacados os resultados relativos as estratégias de estudo e as fases do processo de
regulacdo metacognitiva (Flavell et al., 1999), considerando o planejamento, o automonitora-
mento e a autoavaliacdo da aprendizagem musical.

0 método empregado foi o estudo de caso descritivo (Yin, 2005). A unidade de analise con-
sistiu no processo de estudo - empreendido por uma aluna de graduagdo em mdsica (praticas
interpretativas) ao longo de dois meses e meio - da obra Variantes (1962) para percussao-
-mltipla solo, de Leo Brouwer (1932-). Os instrumentos de coleta de dados consistiram em
cinco entrevistas semiestruturadas de periodicidade quinzenal, um questionario, fontes docu-
mentais (partitura utilizada e autorregistros de estudo fornecidos pela aluna) e a transcrigdo
(descrigdo textual) do video de uma sessdo de pratica. A anélise dos dados considerou a
“analise de conteddo” proposta por Bardin (2011), incluindo técnicas como a “categorizacao
semantica” e a “triangulacdo dos dados”.

Os resultados possibilitaram o delineamento de dez categorias de estratégias de estudo, a
saber: estratégias de organizacao, de apoio, de memorizacdo, de estudo mental, de proces-
samento de informacao, de atencdo, de personalizacdo, de aproveitamento instrucional, de
expressao da informacdo e de autorregistro. Os dados indicaram o emprego de uma diversi-
dade de estratégias nas quais aspectos comportamentais, cognitivos e metacognitivos coe-
xistiram. Tais estratégias foram adotadas em detrimento da padronizacao de acoes, atuaram
associadas (complementando-se) e foram aprimoradas a medida que o processo de estudo
avancou. No tocante as fases da regulacdao metacognitiva, observou-se elementos subjacentes
ao planejamento (definicdo de metas; planificacdo das tarefas), automonitoramento (conheci-
mentos metacognitivos; observacao e interpretacao dos desafios da aprendizagem instrumen-
tal; revisdo de metas e estratégias) e autoavaliagdo (atribuicdes de causalidade; inferéncias
autoavaliativas e autorreativas). Espera-se que as consideracdes aqui apresentadas fomentem
reflexdes que orientem a pratica instrumental no contexto académico, visando a formacao de
performers auténomos a partir de um olhar sensivel as varidveis contextuais, motivacionais e
cognitivas da aprendizagem musical.

Palavras-chave: aprendizagem instrumental, autorregulagao, estratégias de estudo,
metacognicao
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SELF-REGULATION OF INSTRUMENTAL LEARNING FROM A
SOCIOCOGNITIVE PERSPECTIVE

This study presents part of the results of a research that approached the self-requlation
of instrumental learning from the perspective of the Social Cognitive Theory, by Albert
Bandura. The theoretical basis was based on the construct of self-regulation and studies
on the development of musical performance skills (McPherson et al., 2013, Soares, 2018).
Self-regulated learning emphasizes the possibility for students to intervene in their own
development in an intentional and self-reflexive way, guided by human agency - the abi-
lity to consciously influence their own functioning - and by psychological subfunctions
“self-observation”, “processes of judgment” and “self-reaction” (Bandura, 1991). The
objective of this research was to investigate elements of self-regulation in the conduct of
a percussionist during the learning of a new musical piece. For this presentation, results
related to study strategies and phases of the metacognitive regulation process (Flavell et
al., 1999) will be highlighted, considering planning, self-monitoring and self-assessment of
musical learning.

The method used was the descriptive case study (Yin, 2005). The unit of analysis consisted
of the learning process of the musical piece Variants (1962) for solo multiple percussion
(composed by Leo Brouwer, 1932- ). A music performance student undertook the study
process for two and a half months. The data collection instruments consisted of five semis-
tructured interviews (conducted biweekly), a questionnaire, documentary sources (music
score and study notes provided by the student) and the transcription (textual description)
of the video of a practice session. Data analysis considered the “content analysis” proposed
by Bardin (2011), including techniques such as “semantic categorization” and “trianqula-
tion of data”.

The results allowed the definition of ten categories of study strategies, namely: organiza-
tional strategies, support, memorization, mental study, information processing, attention,
personalization, instructional use, information expression and self-registration. The data
indicated the use of a diversity of strategies in which behavioral, cognitive and metacog-
nitive aspects coexisted. Such strategies were adopted in detriment to the standardization
of actions, worked together (complementing each other) and were improved as the study
process progressed. Regarding the phases of metacognitive requlation, we observed ele-
ments underlying planning (goal setting; task planning), self-monitoring (metacognitive
knowledge; observation and interpretation of the challenges of instrumental learning; revi-
sion of goals and strategies) and self-evaluation (attributions of causality; self-assessment
and self-reactive inferences). We hope that the considerations presented here will promote
reflections that guide the instrumental practice in the academic context, aiming the for-
mation of autonomous performers from a close look at the contextual, motivational and
cognitive variables of musical learning.

Keywords: instrumental learning, self-requlation, study strategies, metacognition
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CONCEPTUALIZING AND IMPLEMENTING A CREATIVE AND
COLLABORATIVE MUSIC PROGRANI TO INCREASE YOUNG
NVUSICIANS™ MUSIC ENGAGEMENT IN OUT-0F-SCHOOL
FORMAL MUSIC EDUCATION CONTEXTS

Over the last twenty years, the ways young people engage and express themselves through
music has changed dramatically (0'Neill, 2012). The emergence of digital technologies (Kress,
2010), online participatory cultures (Jenkins, 2009), and informal music practices (Green,
2008) have broadened the scope of young people’s musical practices (Brown, 2016; Rickard

& Chin, 2017). And yet, extracurricular music pedagogy seems to have resisted these changes
(Daigle, 2018). Indeed, many out-of-school music learning contexts are strongly rooted in a
“conservatoire” approach (Sloboda, 2000), which often conflicts with the ways that young
people would like to engage and express themselves through music learning opportunities
that connect with their everyday life (0'Neill, 2012). This can result in decreases in young
people’s interest and engagement in formal music education. There is a pressing need to rei-
magine music pedagogy occurring in out-of-school formal music education contexts in order
to increase the way learners are valuing and engaging in these experiences.

To address these concerns, the researchers conceptualized a framework for a Creative Music
Practice Program (CMPP) based on key concepts related to informal, non-formal and par-
ticipatory learning (encounter, explore, create, share, connect). CMPP involves a creative,
collaborative, aural and technology-infused approach to music-making through playing-by-
-ear, improvisation and (re)compositions activities. CMPP was implemented with 17 music
students, aged 10 to 15 years old, from Quebec City in Canada who were taking private music
lessons and who displayed a decrease in their engagement in formal music lessons according
to their music teachers. Participants took part in CMPP during 24-weekly, small group classes
that were in addition to their reqular formal music lessons.

A self-evaluation measure, developed and validated by O'Neill (2015) was used to explore the

immediate and sustainable benefits of informal, non-formal and participatory learning approa-
ches, and constraints on young people’s music learning and engagement. The scale measured

participants” activity values, outcome values, collaborative learning, engaged leaning, agency,
perceived support, perceived challenge and resilience, and competence.

Preliminary results indicate a positive influence on participants” engagement in all three
types of music-making activities during CMPP. The results also indicate that their participa-
tion in CMPP reinforced their activity and outcome values for these types of music learning
activities. Since increased valuing of an activity is a strong predictor of engagement in music
learning (O'Neill, 2005), these results are promising. Additional analyses are being conducted
to better understand the impact of the program overall on young people’s music engagement.

Keywords: creative music-making activities, engagement in music learning, out-of-school
contexts

zback to papers

CONCEPTUALIZAR E IMPLEMENTAR UM PROGRAMA
MUSICAL CRIATIVO E COLABORATIVO PARA AUMENTAR
0 ENVOLVIMENTO MUSICAL DE JOVENS MUSICOS EM
GONTEXTOS FORMAIS DE EDUCAGAO MUSICAL FORA DA
ESCOLA

Nos dltimos vinte anos, os modos como 0s jovens se envolvem e se expressam através da
musica mudaram dramaticamente (0'Neill, 2012). 0 surgimento de tecnologias digitais
(Kress, 2010), culturas participativas on-line (Jenkins, 2009) e praticas musicais informais
(Green, 2008) ampliaram o escopo das praticas musicais dos jovens (Brown, 2016; Rickard
& Chin, 2017). E, no entanto, a pedagogia musical extracurricular parece ter resistido a
essas mudancas (Daigle, 2018). De fato, muitos contextos de aprendizagem musical extra-
curriculares estdo fortemente enraizados em abordagens de tipo “conservatério” (Sloboda,
2000), que muitas vezes entram em conflito com as maneiras como os jovens gostariam

de se envolver e expressar através de oportunidades de aprendizado musical ligadas com

a sua vida cotidiana (0'Neill, 2012). Isso pode resultar na diminuicdo no interesse e no
engajamento dos jovens na educacdo musical formal. H4d uma necessidade premente de se
reimaginar a pedagogia musical que ocorre em contextos extracurriculares formais de edu-
cacdo musical a fim de aumentar a maneira como os alunos valorizam e se envolvem nessas
experiéncias.

Para abordar essas preocupacoes, os pesquisadores conceptualizaram a estrutura de um
Programa de Praticas Musicais Criativas (PPMC) baseado em conceitos-chave relacionados
com a aprendizagem informal, ndo formal e participativa (encontro, explora¢do, criacdo,
compartilhamento, conexdo). 0 PPMC envolve uma abordagem criativa, colaborativa,
auditiva e baseada em tecnologias para a pratica musical através de atividades de tocar de
ouvido, improvisacdo e (re)composicdo. O PPMC foi implementado com 17 estudantes de
musica, entre 10 e 15 anos de idade, no Quebec, Canada, que tinham aulas particulares

de masica e mostravam uma diminuicdo na sua participacdo em aulas formais de misica,
segundo os seus professores de musica. Esses estudantes participaram no PPMC durante 24
semanas, em turmas de pequenos grupos, além das suas aulas formais reqgulares de mtsica.

Uma medida de autoavaliacdo, desenvolvida e validada por 0'Neill (2015), foi usada para
explorar os beneficios imediatos e sustentaveis das abordagens de aprendizagem informal,
ndo formal e participativa e as restricdes a aprendizagem e ao envolvimento musical dos
jovens. A escala mediu as percepcdes dos participantes quanto a valores da atividade e dos
resultados, aprendizagem colaborativa, envolvimento na aprendizagem, capacidade de acao,
suporte, desafio, resiliéncia, e competéncia.

Os resultados preliminares indicam uma influéncia positiva no envolvimento dos partici-
pantes nos trés tipos de atividades musicais durante o PPMC. Os resultados também indicam
que a participacdo no PPMC reforcou a percepcao deles quanto ao valor da atividade e dos
resultados para esses tipos de atividades de aprendizagem musical. Tendo em vista que o
aumento do valor dado a uma atividade é um forte preditor do envolvimento na aprendi-
zagem musical (0'Neill, 2005), esses resultados sdo promissores. Analises adicionais estdo
sendo conduzidas para melhor compreender o impacto do programa no envolvimento musi-
cal dos jovens.

Palavras-chave: atividades musicais criativas, envolvimento na aprendizagem musical,
contextos fora da escola
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CREATING MUSICAL THEATRE PERFORIANCE AS A LONG-
TERM TEACHING AND LEARNING PROCESS

One of the main aims of music education is the introduction into the world of aesthetic
values and development of the skill of communicating through music, drama and arts. The
first years of school education focus on the development of children’s ability to communicate
through drama. The pupils take part in performances, recite poems, fragments of prose and
learn songs. The compilation of different forms of communication - word, music, movement
- is close to the ideas of Carl Orff. It has become an impulse to put interesting new projects,
such as My Musical Theater, in music education in Poland.

This presentation shows the process of creating musical theatre performance organized toge-
ther by the students and the pupils. The subject matter of the stage adaptation are fairytales
for children. The actors are the pupils of primary school in Gdansk, the participants of the
Drama and Music Club. The musical setting is arranged by the students of bachelor studies in
Music Education with English Language at the Academy of Music in Gdansk. They are members
of the Scientific Association of Music Education.

While organizing musical theater performances one may notice a growing interest in music
education from the children and their families. The following research question was formu-
lated: does the project ‘musical theatre performances’ affect musical interests of pupils and
what is the influence on the students - future music teachers? The study used an action
research approach and observation as a method of collecting data. The main results are as
follows: music theatre performances play a vital role which can be analysed from two pers-
pectives: firstly, in the context of the influence of the project on the increase of interest in
artistic music among pupils and secondly, as the constant element in the pedagogical training
of students - future music teachers that helps to increase their skills.

Keywords: music education in Poland, musical theater, student’s association
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GRIAGAD DE ESPEGTACULOS DE TEATRO MUSICAL COMOD
UM PROCESSO DE ENSINO E APRENDIZAGEM A LONGO
PRAZO

Um dos principais objectivos da educacdo musical é a introducdo ao mundo dos valores
estéticos e o desenvolvimento da capacidade de comunicacao através da masica, do teatro
e das artes. Os primeiros anos da educacao escolar centram-se sobre o desenvolvimento da
capacidade das criancas de comunicar através do drama. Os alunos participam em espec-
taculos, recitam poemas, fragmentos de prosa e aprendem cancdes. A compilacdo de dife-
rentes formas de comunicacdo - palavra, misica, movimento - esta proxima das ideias de
Carl Orff. Isso foi um impulso para colocar novos projetos interessantes, como Meu Teatro
Musical, na area de educacao musical na Polonia.

A apresentacdo mostra um processo de criacao de espectaculos de teatro musical organizado
em conjunto por estudantes e alunos. 0 tema da adaptacdo ao palco sdo contos de fadas
para criancas. Os actores sdo os alunos da escola primaria de Gdansk, os participantes do
Clube de Teatro e Misica. O cenario musical é organizado pelos estudantes de bacharelado
em Educacdo Musical com Lingua Inglesa na Academia de Musica de Gdansk. Sdo membros
da Associacdo Cientifica de Educacdo Musical.

Ao organizar espectaculos de teatro musical, pode notar-se um interesse crescente na edu-
cacdo musical por parte das criancas e das suas familias. A seguinte pergunta de pesquisa
foi formulada: O projecto “espectaculos de teatro musical” afecta os interesses musicais de
alunos e qual é a influéncia sobre os estudantes - futuros professores de musica? 0 estudo
utilizou uma abordagem de pesquisa-acao e observacao como método de coleta de dados. Os
principais resultados sio os seguintes: os espectaculos de teatro musical desempenham um
papel vital que pode ser analisado sob duas perspectivas: primeiro, no contexto da influén-
cia do projecto no aumento do interesse pela misica artistica entre os alunos e sequndo,
como elemento constante na formacdo pedagdgica de estudantes - futuros professores de
musica que ajuda a aumentar as suas competéncias.

Palavras-chave: educacdo musical na Polonia, teatro musical, associacdo de estudantes
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SINGING REPERTOIRE FOR PRESCHOOLERS: WHAT HISTORY
TEACHES US

Singing is one of the main musical activities proposed at the preschool. In Italy, the use of
songs within the educational pathways of preschool is a well-routed practice, starting to be
implemented from the 19th century in the giardini d’infanzia or asili (Froebel, 1871; Rizzini,
1980). Notwithstanding the multiple opportunities for the children of the past to become
involved in singing in preschools (De Piccoli, 2003), the scholarly literature on this specific
aspect appears still scarce and fragmentary.

When, why and how the child should sing, according to the pedagogical thought of that
era? What repertoire children were asked to learn and perform? What kind of songs did tea-
chers choose? The research aims at answering these questions, by providing an overview of
the early practice of singing in Italian preschools, suggesting also a comparison with the
current state of music education for children ages 3 to 5. As for the methodological aspect,
the research was carried out by adopting a historical approach, through an analysis of both
primary and secondary sources (such as pictures, teachers” handbooks, and treaties on general
pedagogy) and a selection and transcription of songs preserved in printed and manuscript
collections. The findings of the research demonstrate that singing was widely adopted by the
teacher as a way to convey moral messages and values (e.g., fraternity, patriotism, loyalty,
respect for parents), or to educate children to a belief in God, according to the religious
nature of the school (Aporti, 1846; Asilo infantile di Firenze, 1837; Pennacchi, 1862; Piccoli,
1890; Varisco, 1869).

From iconographical sources, it appears that songs were performed by the children all toge-
ther, either standing in front of the teacher in a circle, probably without movement, or being
accompanied by the teacher at the piano while remaining seated at school desk or while
marching during the gymnastic exercises (De Piccoli, 2003). The interest in singing was rele-
vant to the point that also well-known composers, such as Giuseppe Martucci, wrote songs
for the “asilo infantile”, but with little attention to the child’s vocal range. Thanks to the
development of a puerocentric vision (Fabbroni & Pinto Minerva, 2008) and the evolution of
active methods, singing was put at the center of music education, influencing music teaching
in Italy and inspiring the elaboration of new didactic strategies increasingly tailored to the
needs of the child, from the 20th century to the present days.

Keywords: children, Italy, singing, 19th century
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REPORTORIO DE CANTO PARA O PRE-ESCOLAR: 0 QUE A
HISTORIA NIOS PODE ENSINAR

Cantar é uma das principais atividades musicais propostas na Educacao Pré-Escolar. Em
Italia, o uso de cancdes ao longo dos percursos educativos desenvolvidos na Educacdo
Pré-escolar é uma pratica ja bem enraizada, tendo comecado a ser implementada a partir
do século XIX nas giardini d'infanzia ou asili (Froebel, 1871; Rizzini, 1980). No entanto,
apesar das mdaltiplas oportunidades oferecidas as criancas desde o passado para se se envol-
verem em atividades ligadas ao canto durante o Ensino Pré-Escolar (De Piccoli, 2003), a
literatura académica sobre esse aspeto especifico parece ainda escassa e fragmentada.

Quando, porqué e como deve a crianca cantar, de acordo com o pensamento pedagdgico
daquela época? Que repertorio era solicitado as criancas que aprendessem e apresentassem?
Que tipo de musica os professores escolhiam? Este projeto de investigacdo visa dar resposta
a estas perguntas, fornecendo uma visao geral da pratica coral em estabelecimentos de
ensino do Pré-Escolar italianos, sugerindo também uma comparacdo com o estado atual da
educacdo musical para criancas entre os 3 e os 5 anos. Quanto ao aspeto metodolégico, a
investigacdo foi realizada adotando uma abordagem histérica, através da andlise de fontes
primarias e secundarias (como figuras, manuais dos professores e tratados de pedagogia
geral) e selecdo e transcricdo de misicas preservadas em colecOes impressas e manuscritas.
Os resultados demonstram que o canto foi amplamente adotado pelo professor como uma
maneira de transmitir mensagens e valores morais (por exemplo, fraternidade, patriotismo,
lealdade, respeito pelos pais) ou educar as criancas para crerem em Deus, de acordo com

a natureza religiosa da escola (Aporti, 1846; Asilo infantile di Firenze, 1837; Pennacchi,
1862; Piccoli, 1890; Varisco, 1869).

A partir da exploracdo de fontes iconograficas, sugere-se que as musicas eram cantadas
pelas criancas em conjunto, em pé e em frente ao professor formando um circulo, provavel-
mente sem movimento, ou acompanhadas pelo professor ao piano enquanto permaneciam
sentadas na secretaria da escola ou marchando durante exercicios de ginastica (De Piccoli,
2003). 0 interesse na musica cantada foi a tal ponto relevante que também compositores
conhecidos, como Giuseppe Martucci, escreveram misicas para os asili dando, no entanto,
pouca atencado a tessitura vocal da crianca. Gracas ao desenvolvimento de uma visdao pue-
rocéntrica (Fabbroni & Pinto Minerva, 2008) e a evolucdo dos métodos ativos, o canto foi
colocado no centro da educacdo musical, influenciando o ensino da misica em Itélia e
inspirando a elaboracdo de novas estratégias didaticas cada vez mais adaptadas as necessi-
dades da crianca, desde o século XX e até os dias de hoje.

Palavras-Chave: Criancas, Italia, cantar, século XIX
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REPERTORIO PARA PIANO SOLO NO CONTEXTO LUSD-
BRASILEIRO: PANORAMA SOBRE TENDENCIAS NAS
CONPOSICOES ENTRE 1988 E 2018

Durante mais de vinte anos como docente e intérprete pude perceber a grande énfase na
aprendizagem e performance pianistica de repertorio majoritariamente dos séculos XVIII, XIX
e dos primeiros 30 anos do século XX. Dessa forma, o aluno pianista é exposto ao dito reper-
torio candnico do periodo historico estilistico barroco, classico e romantico e experimenta o
repertorio do século XX através das obras de alguns compositores da Franca e Rassia como C.
Debussy, S. Prokofiev e A. Scriabin. No repertério citado, alunos e profissionais nao experi-
mentam uma formar de tocar que ndo somente através do contato dos dedos com as teclas.

Entretanto, no século XX o piano foi um dos principais instrumentos fonte para experimentos
em timbre, ritmo e dindmica que podem ser exemplificados em obras de Henry Cowell, John
Cage, George Crumb e Karlheinz Stockhausen, entre outros.

Algumas razoes para falta de contato com o repertdrio contemporaneo durante o processo
educacional do pianista sdao o desconhecimento das composicdes pela falta de acesso as
partituras e a inabilidade de reproduzir técnicas pianisticas diferenciadas, especificas para
esse tipo de repertério. Tanto o Brasil (Ferreira, 1996; Oliveira, 2014) quanto Portugal (Lima,
2014; Moreira, 2015) enfrentam um duplo problema quanto ao repertério de recitais, concer-
tos e curriculos de/para piano: a falta de repertério nacional nos programas e, mais especifi-
camente, do século XXI.

Nesta pesquisa de pos-doutoramento, os objetivos sdao mapear o estado da arte em que se
encontram as experimentacgdes pianisticas no ambiente luso-brasileiro nos Gltimos 30 anos
(1988-2018), e instigar um debate comparativo apontando aproximacdes e distanciamento
nos usos de técnicas nao convencionais no uso do instrumento piano. O levantamento desse
repertdrio servira de ponto inicial para pesquisas verticalizadas em topicos especificos como
obras de compositores, tipos de técnicas estendidas mais utilizadas, aplicacdes pedagdgicas e
implicagoes performativas.

A metodologia do presente projeto de pesquisa prevé duas fases distintas de levantamento de
repertdrio para piano solo composto entre 1988-2018: uma pesquisa in loco em Portugal para
arrolamento do repertério composto por compositores e compositoras portugueses (Azevedo,
1998; Fernandes, 2015; Harper, 2013; Moreira, 2015) e o retorno ao Brasil para continuagao
do levantamento do repertério composto por compositores e compositoras brasileiros. 0 para-
metro para classificacdo de técnicas pianisticas estendidas sera a catalogada nos estudos de
Luk Vaes (2009).

Palavras-chave: misica do século XXI, piano solo, técnicas expandidas
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REPERTOIRE FOR SOLO PIANO IN THE PORTUGUESE-
BRAZILIAN CONTEXT: OVERVIEW OF TRENDS IN
COMPOSITIONS BETIEEN 1988 AND 2018

For more than twenty years as a piano teacher and a pianist, I was able to see the great
emphasis on piano repertoire mostly from the eighteenth, nineteenth and early twentieth
century both for learning and performing. In this way, the student is exposed to the
canonical repertoire of the baroque, classical and romantic stylistic historical period and
experiences the repertoire of the twentieth century through the works of some French and
Russian composers such as C. Debussy, S. Prokofiev and A. Scriabin. Therefore, students and
professionals do not experience a playing that differs from the contact of the fingers on
the keys.

However, in the twentieth century the piano was one of the main instrumental sources for
timbre, rhythm and dynamics experiments which can be exemplified in works by Henry
Cowell, John Cage, George Crumb and Karlheinz Stockhausen, among others.

Some of the reasons for the lack of interaction with the contemporary repertoire during
the pianist’s educational process are the lack of knowledge of the compositions themselves
due to the lack of access to the scores and the inability to reproduce different pianistic
techniques specific to this type of repertoire. Both Brazil (Ferreira, 1996; Oliveira, 2014)
and Portugal (Lima, 2014; Moreira, 2015) face an even greater problem regarding the reper-
toire of recitals, concerts and curricula from / to piano: the lack of a national repertoire in
the programs and, more specifically, from the 21st century.

The purpose of this post-doctoral research proposal is to map the state of the art of the
pianistic experiments in the Portuguese-Brazilian context in the last 30 years (1988-2018)
and to instigate a comparative debate pointing out approximations and dissimilarities
regarding the practice of unconventional techniques in the use of the piano. Such mapping
will serve as the starting point to investigate specific topics such as composers” works,
types of extended techniques most used and pedagogical and performative implications.

The methodology of the present research project foresees two distinct phases of repertoire
survey for solo piano composed between 1988 and 2018: an in loco survey in Portugal

for a repertoire by Portuguese composers (Azevedo, 1998; Fernandes, 2015; Harper,

2013; Moreira, 2015) and the return to Brazil to continue the survey of the repertoire by
Brazilian composers.

The criteria for selecting the pieces to be investigated will be: 1) to be for piano solo 2) to
contain some kind of extended piano techniques or have some kind of pianistic “impro-
priety”; 3) to be the work of a Brazilian or Portuguese composer and have been composed
between 1988 and 2018. The parameter for classification of extended pianistic techniques
will be those classified in the studies of Luk Vaes (2009).

Keywords: 21st century music, solo piano, extended techniques
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PERCEIVED DIFFICULTIES OF MUSIC TEACHERS IN THEIR
TEACHING PRACTICE IN GENERAL SCHOOLS

This paper is part of a research study that has investigated music teacher education and
school music practices through the perceptions of music teacher graduates from a higher
education institution. The aim is to understand how an innovative model of music teacher
education implemented in the late 1980’s (Mota, 2015; Swanwick, 1979) has contributed
both to develop their graduates, who are currently employed as music teachers in general
schools, and to transform school music, regarding the new challenges of music education in
contemporary societies.

The method is a case study of a pioneering course in Music Teacher Education at the Porto
School of Education. It consisted of: 1) a questionnaire to 83 music teacher graduates from
this institution, in order to know their profiles, and to understand their perceptions about
both their training and their current teaching practice in schools; 2) a semi-structured inter-
view with 20 out of the questionnaire respondents, in order to deepen our understanding of
their perceptions about the course and their teaching practice (musical activities, repertoire
and teaching strategies employed), with a focus on their own reported difficulties.

The results indicate that most participants think that the course prepared them ‘very well’ for
teaching. They emphasised Teaching practice and Instrumental and vocal practice as the most
relevant course contents. The predominance of music making in their teaching, according to
the conceptual underpinnings of the course, suggests that the course influenced its gradua-
tes’ professional practice (Boal-Palheiros & Boia, 2018). The main difficulties reported in their
teaching practice might be interrelated: insufficient resources, insufficient curricular time for
Music, its low status among the school subjects, and pupils’ negative behavior and lack of
motivation.

The fact that this kind of difficulties often emerge in the music teachers’ perceptions over the
years and across teachers who have attended to different models of teacher training, needs

a deep reflection. A discussion is presented on the reasons why those difficulties seem to
persist, despite the positive changes occurred in their teaching practice and in school music
education during the last decades or so. Understanding these difficulties may be relevant to
help rethink both the initial and the continuing training of music teachers.

Keywords: music teacher education, school music education, basic education
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DIFICULDADES PERGEPCIONADAS PELOS PROFESSORES
DE EDUCAGAD MUSICAL NIA SUA PRATICA DE ENSINO NAS
ESCOLAS DE ENSINO GENERICO

Esta comunicacdo faz parte de um estudo que investiga a formacdo de professores de
musica e a pratica musical nas escolas, através das percecoes de professores de educagdo
musical formados numa instituicdo de ensino superior. O objetivo é compreender de que
modo um modelo inovador de formacdo de professores de musica implementado em meados
dos anos 1980 (Mota, 2015; Swanwick, 1979) tem contribuido para desenvolver os seus
diplomados, que sdo atualmente professores de educacdo musical em escolas do ensino
genérico, bem como para transformar a educacdo musical nas escolas, considerando os
novos desafios da educacdo musical nas sociedades contemporaneas.

0 método é um estudo de caso de uma licenciatura pioneira em Formacdo de Professores de
Educacdo Musical na Escola Superior de Educacdo do Porto, que incluiu: 1) um questiona-
rio a 83 professores de musica diplomados por esta instituicdo, a fim de conhecer os seus
perfis, e compreender as suas percecdes sobre a sua formacdo e sobre a sua pratica letiva
atual; 2) uma entrevista semiestruturada com 20 dos respondentes ao questionario, a fim
de aprofundar a nossa compreensao das suas percecdes sobre o curso, e sobre a sua pratica
letiva (atividades musicais, repertério e estratégias de ensino utilizadas), focando as suas
proprias dificuldades.

Os resultados indicam que a maioria dos participantes consideram que o curso os preparou
‘muito bem’ para o ensino. Realcaram a Pratica Pedagogica e a Pratica Instrumental e Vocal
como os contetidos mais relevantes do curso. A predominancia de fazer misica na sua pra-
tica letiva vai ao encontro do fundamento conceptual ao curso, o que sugere que 0 curso
influenciou a pratica profissional dos seus diplomados (Boal-Palheiros & Boia, 2018). As
principais dificuldades referidas na pratica letiva poderdo estar interrelacionadas: recursos
insuficientes, tempo curricular insuficiente para a Educacdo Musical, o baixo estatuto da
disciplina entre as disciplinas do curriculo, e o comportamento negativo e a falta de moti-
vacdo dos alunos.

0 facto de este tipo de dificuldades surgir frequentemente nas percecdes dos professores

de musica ao longo dos anos e entre professores que frequentaram modelos de formacao
diferentes, carece de reflexdo. Apresenta-se uma discussao sobre as razdes pelas quais estas
dificuldades parecem persistir, apesar das mudancas positivas ocorridas nas suas praticas
letivas e na educacdo musical na escola durante as tltimas décadas. Compreender estas difi-
culdades pode ser relevante para ajudar a repensar quer a formacdo inicial quer a formacao
continua de professores de misica.

Palavras-chave: formacdo de professores, educacdo musical na escola, ensino basico
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ANALISE MUSICAL COMO FERRAMENTA PARA 0
DESENVOLVIMENTO INSTRUMENTAL: DOIS ESTUDOS DE
CASO

A relacdo entre a analise e a performance tem vindo ao longo do tempo a ganhar interesse
por parte da comunidade cientifica. Este tema é cientificamente controverso, existindo grande
disparidade de opinides no que toca a correntes teéricas defendidas (Berry, 1988; Cook, 1999;
Dunsby, 1989; Kerman, 1980; Narmour, 1989; Rink, 2002). Contudo, tal discussao baseia-se
quase exclusivamente em perspetivas puramente teoricas, em detrimento de perspetivas prati-
cas, nomeadamente no ambito da educacdo musical.

0 presente estudo foi desenvolvido no sentido de determinar até que ponto a utilizacao de
conceitos de analise musical, de dominio essencialmente teérico, podera beneficiar a pratica
instrumental em contexto escolar. Pretende-se, desta forma, e num sentido mais lato, apurar
a pertinéncia de uma relacdo de interdisciplinaridade entre as duas areas.

Adotou-se uma metodologia de estudo de caso, com a aplicacdo de conceitos de analise musi-
cal em aulas individuais de instrumento de dois alunos do ensino especializado da mdsica. Os
resultados obtidos através da observacao destas aulas foram analisados no sentido de deter-
minar os efeitos reais da aplicacdao de conceitos de analise musical na performance em aula.

A aplicacdo de conceitos de analise musical aparentou ser um fator de resolucao de problemas
técnicos e de afinacao, otimizacdo de tempo dtil de estudo e motivacdo nos intervenientes no
estudo. Nao foram detetados quaisquer efeitos negativos nos alunos a partir desta pratica.

Os resultados obtidos apontam no sentido de que a analise musical pode ter efeitos positivos
na preparacgao e interpretacdo de obras musicais por alunos de instrumento em contexto

de ensino artistico especializado. Apurou-se ainda que a performance instrumental em aula
podera constituir uma ferramenta pertinente de consolidacdo ou aprendizagem de conteldo
analitico. Considera-se, desta forma, pertinente a existéncia de uma inter-relagdo mais signi-
ficativa entre as componentes teéricas e praticas do ensino da msica, encorajando-se a que
mais investigacao seja realizada neste sentido.

Palavras-chave: analise musical, performance musical, ensino da mdsica, pratica instrumental
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MUSIC ANALYSIS AS A TOOL FOR INSTRUMENTAL
DEVELOPMENT: TINO CASE STUDIES

The relationship between analysis and performance in music has been getting some scienti-
fic interest over time. This topic is somewhat controversial, with great disparity in opinions
defended by the scientific community on the subject (Berry, 1988; Cook, 1999; Dunsby,
1989; Kerman, 1980; Narmour, 1989; Rink, 2002). However, such debate is based on purely
theoretical framework, leaving aside more practical perspectives, namely in the scope of
music education.

This study was developed with the main goal of understanding the extent to which the

use of principles of music analysis can benefit the instrumental practice in an academic
setting. In a broader sense, it is intended to determine the relevance of an interdisciplinary
relationship between the two concepts.

The investigation assumed a case study methodology, with the application of principles
from music analysis in the instrument classes of two students from the specialized music
education program. The results obtained from this application were analyzed in order to
determine the real effects of applying concepts of music analysis to performance in the
lessons.

The application of principles of music analysis appeared to be a determinant factor in sol-
ving technical and tuning issues, optimization of studying time and motivation with the
participants in the study. No negative side effects were detected as a direct consequence of
this practice.

The results obtained suggest that the principles of music analysis can positively impact the
preparation and execution of music pieces by instrument students in a specialized music
education program context. It was also found that the instrumental practice in class can
work as a tool for the learning and consolidation of analytical content. Therefore, the idea
of a relationship of interdisciplinarity between the theoretical and practical components of
music teaching is found relevant, and the idea of further research in the topic being con-
ducted is desirable.

Keywords: music analysis, music performance, music education, instrumental practice
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RHVTHM FOR READING. THE POSSIBILITIES AND IMPACTS
OF ENHANCED MUSIC TUITION

I am presenting my dissertation work in Koskela project. This is a 4-year pilot project operating
in a novel music school setting in Finland. The Koskela project is targeted to improve the availa-
bility of partially government-funded basic arts education. Funding is provided for a music school
to offer workshops, group lessons and instrument purchases for one public primary school. The
aim is to find and establish mutual grounds and permanent forms of co-operation for these two
differently oriented pedagogical environments. The emphasis of the project is to provide basic
arts education for all, as the school’s population includes students with families unable to pay
the music school fee. This initiative is first of its kind in Finland.

The research and work developed in the Koskela project can be seen as a participatory action
research (Freire, 1985). The objective was to improve the quality of life of the children. Over the
past three years I have acted as the teacher in the project and also observed (e.g. diary notes,
interviews) the feelings of the other teachers of the two institutions regarding the correct ways
to provide music tuition. School teachers and music educators have dissimilar opinions on who
has the right or is entitled to study music, and differing views on the significance of arts educa-
tion. During the presentation, the observations are discussed from the viewpoint of challenges
and possibilities of this kind of development work towards co-operation between differently
oriented institutions (music school and primary school).

The project additionally included a sub-study that focused on music tuition as a support for
Finnish language tuition. Approximately 35% of the Koskela school student population have
some other than Finnish language as their spoken home language. The sub-study explored pos-
sibilities of music and movement methods for enhancing linguistic abilities (Cason, Astesano &
Schon, 2015; Corriveau & Goswami, 2009; Goswami, Huss, Mead, Fosker & Verney, 2013; Tierney
& Kraus, 2013). The results were encouraging: significant increases in both working memory
(Carretti, Borella, Cornoldi & De Beni, 2009) and national reading comprehension tests were
observed after the training period and after five months in the follow up. The social impacts of
enhanced language tuition on these students are multidimensional, because the impacts of lear-
ning the official language of your home country stretch out in many areas of wellbeing. In order
to have equal possibilities to study at the same level as other students at the primary school,
these students need emphasized language tuition. This study provides interesting insights on
how movement and specifically tailored music (rhythm) training affects learning.

Keywords: equal music education, music and movement, development, executive functions
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RITMO PARA A LEITURA. POSSIBILIDADES E IMPACTO DE
UM ENSING DA MUSICA MELHORADO

Nesta comunicacdo vou apresentar a minha dissertacao sobre o projeto Koskela. Trata-se de
um projeto-piloto de 4 anos, que opera num novo cenario de escola de misica na Finlandia.
0 projeto Koskela tem como objectivo melhorar a viabilidade do ensino das artes na edu-
cacao basica, parcialmente subsidiada pelo governo. O financiamento é atribuido a uma
escola de musica para oferecer numa escola primaria publica workshops, aulas de grupo e
compra de instrumentos. O objectivo é encontrar e estabelecer propésitos comuns e formas
de cooperacdo permanentes entre estes dois cenarios que sdo tao distintos na sua orientacdo
pedagodgica. A énfase do projeto é fornecer uma educacdo artistica na educacdo basica para
todos, uma vez que a populacdo estudantil inclui alunos cujas familias ndo tém possibilidade
de pagar as propinas de uma escola de masica. Esta é a primeira iniciativa do género na
Finlandia.

A investigacao e o trabalho desenvolvidos no projeto Koskela podem ser entendidos como um
projeto de investigacdo-acdo participativa (Freire, 1985). O objectivo era melhorar a qualidade
de vida das criancas. Nos dltimos trés anos, trabalhei como docente no projeto e também
observei (didrio de bordo, entrevistas) os sentimentos e opinides dos outros professores das
duas instituicdes em relacdo a forma correta de lecionar aulas de musica. Os professores da
escola e os professores de masica tém opinides diferentes sobre quem tem o direito de estu-
dar misica, e visdes diferentes sobre a importancia do estudo das artes.

Durante a apresentacdo, as observacoes sao discutidas a partir do ponto de vista dos desafios
e possibilidades deste género de trabalho de desenvolvimento para a cooperacdo entre duas
instituicGes com orientacdes diferentes (escola de misica e escola primaria). Adicionalmente,
o0 projeto incluiu um sub-estudo focado nas aulas de musica como apoio ao ensino de
Finlandés. Cerca de 35% da populacdo estudantil do Koskela fala outra lingua para além do
Finlandés. 0 sub-estudo explorou as possibilidades de métodos de mtsica e movimento melho-
rarem capacidades linguisticas (Cason, Astesano & Schon, 2015; Corriveau & Goswami, 2009;
Goswami, Huss, Mead, Fosker & Verney, 2013; Tierney & Kraus, 2013). Os resultados foram
encorajadores: foram observadas melhorias significativas depois do periodo de treino e num
estudo seguinte realizado 5 meses depois, quer em testes relativos a memoéria de trabalho
(Carretti, Borella, Cornoldi & De Beni, 2009), quer em testes nacionais de compreensdo da
leitura. O impacto social do ensino linguistico melhorado nestes alunos é multidimensional,
porque o impacto de aprender a lingua oficial do pais de origem alarga-se a muitas areas de
bem-estar. Para terem possibilidades iguais de estudar ao mesmo nivel que outros alunos da
escola primaria, estes alunos precisam de um ensino linguistico melhorado. Este estudo for-
nece pontos de vista interessantes sobre os efeitos do movimento e mais especificamente do
ensino de masica (ritmo) na aprendizagem.
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QUE EDUCAGAO MUSICAL QUEREMOS? REALIDADES E
DESAFIOS PELA VOZ DE ALUNOS PORTUGUESES

No quadro de um estudo de ambito europeu que, desenvolvido pela EAS - European
Association for Music in Schools’, procurou averiguar os gostos, interesses, aspiracoes e ideias
dos alunos relativamente a Educacdo Musical que estes gostariam de ter, Portugal foi um dos
paises intervenientes. Os resultados globais obtidos foram apresentados no ‘EAS National
Coordinators (NCs) Symposium’, ocorrido no ambito da ‘27th EAS Conference/7th European
ISME Regional Conference (Malmé, Sweden)’, subordinada ao tema “The School I'd Like — Music
Education meeting the needs of the children and young people today”.

A presente comunicagao visa partilhar e discutir resultados referentes a Portugal, cujos dados
foram recolhidos em Educacdo Musical (6.° ano de escolaridade - 2.° Ciclo do Ensino Bésico),
em trés escolas de ensino genérico pablico (n=67), de diferentes contextos geograficos,
sociais e culturais, no sentido de diversificar a amostra (Braganca, Funchal e Lisboa).

Recolhidos através da narrativa, os dados conduziram a resultados que indicam realidades e
desafios em Educagdo Musical que, ndo podendo ser ignorados, se apresentam como relevante
e sugestiva fonte de ideias sobre abordagens, possibilidades, tematicas, atividades e estra-
tégias a ter em conta na (sempre possivel) mudanca de praticas pedagdgicas em Educagao
Musical, a qual, a semelhanca de outros paises, pode (e deve) ser debatida em Portugal.

Palavras-chave: educacdo musical, Portugal, mudangas, desafios, voz dos alunos
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WHAT MUSIC EDUCATION DO WE WANT? REALITIES AND
CHALLENGES BY PORTUGUESE PUPILS” VOICE

As part of a European study developed by the European Association for Music in Schools
(EAS), which sought to find out the tastes, interests, aspirations and ideas of the stu-
dents regarding the Music Education they would like to have, Portugal was one of the
participating countries. The overall results obtained were presented at the ‘EAS National
Coordinators (NCs) Symposium’, held at the ‘27th EAS Conference / 7th European ISME
Regional Conference (Malmo, Sweden)’, entitled ‘The School I'd Like - Music Education mee-
ting the needs of children and young people today”.

This presentation aims to share and discuss results concerning Portugal, whose data were
collected in Music Education (6th grade - 2nd Cycle of Basic Education), in three public
generic schools (n = 67), from different geographical, social and cultural contexts, in order
to diversify the sample (Braganca, Funchal and Lisbon).

Collected through the narrative, the data led to results that indicate realities and challen-
ges in Music Education that cannot be ignored, and which present themselves as relevant
and suggestive source of ideas about approaches, possibilities, themes, activities and
strategies to be taken into account in possible changes of pedagogical practices in Music
Education, which, like in other countries, can (and should) be debated in Portugal.

Keywords: music education, Portugal, changes, challenges, student’s voice
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ORQUESTRA E PUBLICO: SONDAGEN INICIAL ACERCA DAS
PERCEPGOES SOBRE CONCERTOS A0 VIVO

Esta proposta visa apresentar os resultados parciais das investigacdes realizadas sobre a
emissao e recepcao do capital artistico entre uma orquestra e o seu plblico. Para os proce-
dimentos, foi escolhida para o campo de estudo a Camerata Antiqua de Curitiba (CAC) - uma
orquestra local mantida pelo governo municipal e que possui quarenta e cinco anos de ativi-
dades na area da misica classica - e o seu piblico, que frequenta regularmente os concertos
promovidos pela instituicdo.

0 principal objetivo da referida etapa foi o de coletar - por meio das percepcoes e atitutudes
do publico e da orquestra a respeito do fazer musical ao vivo - os indicios que pudessem cor-
roborar com a construcao das categorias de analise que foram utilizadas em etapas posteriores
na investigacdo. Para tanto, foram realizadas observagdes etnograficas de doze concertos ao
vivo e trés ensaios da orquestra. Paralelamente, doze entrevistas abertas foram empreendidas
com alguns membros do pulblico e da orquestra.

Tomando de empréstimo o conceito de capital artistico (Bourdieu & Darbel, 2007) e as con-
cepcoes sobre as relagdes individuais com o fazer musical (Elliot & Silverman, 2015; Small,
1998), a metodologia buscou a organizacdo dos elementos processuais que pudessem estrutu-
rar na tese de doutoramento o fendmeno investigado, o qual possui a seguinte questdao como
base: quais sao os principais fatores relacionados a emissao e recepcao do capital artistico e
que estdo presentes nos concertos ao vivo da Camerata Antiqua de Curitiba?

A metodologia escolhida para a busca de respostas a problematica foi a da utilizacao de estra-
tégias e conceitos da etnografia educacional (Garcia & Romanelli, 2010; Rockwell, 2005) e da
etnografia da mdsica (Seeger, 2008; Oliveira Pinto, 2001).

Com base na abordagem e na sistematizacao dos dados coletados foi possivel estabelecer uma
estrutura de ideias tematicas que viabilizaram o desenvolvimento de quatro categorias como
resultante desta etapa, sendo elas: (i) Competéncias - dados sobre fatores socioeducacionais
e habitos culturais, que foram utilizados para a estruturacao do perfil do pablico que fre-
quenta os concertos da CAC; (ii) Comunicacdo - por meio desta categoria, buscou-se a coleta
e organizac¢do dos indicios com maior adesdo as diferentes formas de comunicagdes - expla-
nacdes orais, programa de concerto e comunicacao gestual - utilizadas pela orquestra antes
e durante os concertos; (iii) Expectativa - dados relacionados com as atitudes, sensacgdes e
comportamentos do plblico antes e depois dos concertos e (iv) Recep¢do - indicadores asso-
ciados a recepcao e apreensao de informagdes que pudessem ter algum vinculo com as obras
musicais apresentadas em um determinado concerto.

Em sintese, por meio da experiéncia na area em questao e dos procedimentos de carater
exploratorio adotados na sondagem inicial durante esta fase da investigacdo, foi possivel
observar, explorar, coletar e organizar os indicadores que deram sustentacdo a elaboracao das
categorias de analise posteriormente empregadas na investigacao do fenémeno.

Palavras-chave: capital artistico, concerto, orquestra, pablico
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ORCHESTRA AND AUDIENGE: AN INITIAL SURVEY ON
PERCEPTIONS ABOUT LIVE CONGERTS

This proposal aims to present the partial results of the investigations carried out about
transmission and reception of artistic capital between an orchestra and its audience. For
the procedures, the chosen field of study was the Camerata Antiqua de Curitiba (CAC) - a
local orchestra maintained by the municipal government, with forty-five years of activities
in the classical music- and its audience that regularly attends live concerts promoted by
the institution.

The main objective of this stage was to collect - through the orchestra and audience
perceptions and behaviors about the live musical performance - the data that could corro-
borate with the elaboration of the categories of analysis which were used in later stages
of research. Ethnographic observations were carried out of twelve live concerts and three
orchestra rehearsals, and twelve open interviews were undertaken with members of the
audience and the orchestra.

By borrowing the artistic capital concept (Bourdieu & Darbel, 2007) and conceptions about
individual relationships with music making (Elliot & Silverman, 2015, Small, 1998), the
methodology sought to organize the procedural elements that could structure the investi-
gated phenomenon, which has the following question: What are the main factors related
to the emission and reception of artistic capital in live concerts of Camerata Antiqua in
Curitiba?

The chosen methodology to seek for answers to the problem was the use of strategies and
concepts of educational ethnography (Garcia & Romanelli, 2010; Rockwell, 2005) and from
ethnography of music (Seeger, 2008; Oliveira Pinto, 2001).

Based on the approach and the systematization of the collected data, it was possible to
establish a structure of thematic ideas that allowed the development of four categories as
a result of this research stage: (i) Skills - data about socio-educational factors and cultural
habits that were used to structure the profile of the audience that attending live concerts;
(ii) Communication - through this category, we sought to collect and organize the data
with greater accuracy to the forms of communication - verbal explanations, program notes
and physical gestures - performed by the orchestra, before and during the live conerts;
(iii) Expectation - data related to audience attitudes, feelings and behaviors before and
after concerts, and (iv) Reception - indicators associated with the information reception
and apprehension that might have some connection with the musical works performed in a
particular concert.

In sum, through the classical music experience in the area and the exploratory procedures
adopted in the initial survey during this research stage, that it was possible to observe,
explore, collect and organize the data wich supported the elaboration of analysis catego-
ries that were later used in the investigation of the phenomenon.

Keywords: artistic capital, concert, orchestra, audience
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A ESCRITA SOBRE “MUSICA NA COMUNIDADE” EM
PORTUGAL: POR UMA NECESSIDADE DE ANALISE

A criacdo de projectos de Misica na Comunidade tem vindo a aumentar em Portugal. No
entanto, a producdo académica sobre o tema nao tem acompanhado a tendéncia de modo
proporcional. Uma pesquisa em repositorios institucionais demonstra apenas 2 teses de
doutoramento que se debrucam sobre o tema (Faria, 2013; Lopes, 2017). De igual modo,

a producdo literaria é diminuta, e levada a cabo em grande parte pelos mesmos autores
(Rodrigues, Rodrigues, & Rodrigues, 2018, 2016; Rodrigues & Rodrigues, 2014). Nao existe
uma plataforma consultavel com descricoes deste tipo de projecto, assim como faz falta um
levantamento a nivel nacional deste tipo de projectos e das suas caracteristicas.

A definicdao mais corrente do conceito de “Misica na Comunidade” é de que esta é uma pratica
social e artistica que proporciona oportunidades de participacao, criacao e geracao de projec-
tos musicais multidisciplinares a pessoas que regularmente nao tém acesso a essas experién-
cias (Higgins, 2012; Veblen, 2007). Proponentes da pratica consideram que esta podera ajudar
a resolver questdes de inclusdo social, dando voz através da arte a comunidades desfavoreci-
das (Dansereau & Ilari, 2017; Lamela & Rodrigues, 2016). As dificuldades econémicas, sociais
e culturais que afectam a producdo artistica e o ensino da mdsica em Portugal necessitam

de novas solucdes sustentaveis e versateis. Alguns estudos sobre projectos de Mdsica na
Comunidade sugerem que a pratica podera resolver alguns destes problemas carecendo, no
entanto, de uma analise quantitativa e transversal do seu potencial sucesso (Selwood, 2002).

Demonstrar a fiabilidade de iniciativas de Misica na Comunidade no que toca a sua contribui-
cdo para a inclusdo social esta longe de ser uma metodologia facil. Além de ser dificil estabe-
lecer uma relacdo de causa e efeito entre os participantes e eventuais resultados proclamados,
torna-se complexo e vago “medir” as respostas intrinsecas dos participantes em experiéncias
criativas, devido as subjectivas e idiossincraticas reaccdes a estas actividades. Diversos auto-
res criticam o formato de alguns dos estudos realizados sobre Misica na Comunidade, uma
vez que os resultados sdo por vezes apresentados de um modo que parece mais focado em
promover a pratica do que apresentar descobertas substanciais. Defendem estes autores que,
tendo em conta o formato das politicas econdémicas e culturais actuais, torna-se importante

a diferenciacdo entre promocéo e prova, factos potenciais e factos actuais (Rimmer, 2009;
Selwood, 2002).

Nesta comunicacdo pretende-se pensar sobre diferentes reflexdes da pratica de Misica na
Comunidade em Portugal, comparando-a com a do Reino Unido onde se pode dizer que a pra-
tica nasceu, e onde existem organismos independentes de analise e regulacdo deste tipo de
projectos, que trazem consigo beneficios e problemas especificos.

Palavras-chave: misica na comunidade, ensino artistico, projectos multidisciplinares
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WRITINGS ON “COMMUNITY MUSIC™ IN PORTUGAL: THE
(EED FOR ANALYSIS

The development of Community Music projects has been increasing in Portugal. However,
the quantity of academic writings about the theme has not proportionally followed this
trend. A search in institutional archives reveals only 2 doctoral theses that dive into the
theme (Faria, 2013; Lopes, 2017). Likewise, the quantity of literary writings is low, and
mostly done by the same group of authors (Rodrigues, Rodrigues, & Rodrigues, 2018,
2016; Rodrigues & Rodrigues, 2014). There is no online platform with descriptions of these
kind of projects, and there is a lack of a national inquiry about these projects and their
characteristics.

The most common definition of the concept of “Community Music” is that it is a social and
artistic practice that promotes opportunities for participation, creation and development of
multidisciplinary musical projects to people who don't reqularly have access to those expe-
riences (Higgins, 2012; Veblen, 2007). Proponents of the practice consider that it can help
solve questions of social inclusion, giving voice through the arts to disadvantaged commu-
nities (Dansereau & Ilari, 2017; Lamela & Rodrigues, 2016). The economic, social and cul-
tural difficulties that affect artistic production and music teaching in Portugal require new
sustainable and versatile solutions. Some of the studies about Community Music projects
suggest that the practice may help solve some of these problems, while at the same time
lacking a quantitative and transversal analysis of their potential success (Selwood, 2002).

Demonstrating the reliability of Community Music initiatives relating to their contribution
to social inclusion is far from an easy methodology. Not only is it hard to establish a causal
relation between the participants and eventual proclaimed results, it is also complex and
vague to “measure” the intrinsic responses of the participants in creative experiences,
mostly due to the subjective and idiosyncratic reactions to these activities. Some authors
criticize the format of some of the studies about Community Music, because the results

are sometimes presented in a way that seems more focused in promoting the practice than
presenting substantial findings. These authors defend that, considering the format of cur-
rent economic and cultural policies, it is important to distinguish between promotion and
proof, potential facts and actual facts (Rimmer, 2009; Selwood, 2002).

The aim of this presentation is to think about different reflections of the practice of
Community Music in Portugal, comparing it with similar cases in the United Kingdom,
where it can be said that the practice was born, and where there are independent institu-
tions of analysis and regulation of these kind of projects, which bring with them specific
problems and benefits.

Keywords: community music, arts education, multidisciplinary projects
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MUSICA E LITERATURA: UM DIALOGO INTERMINAVEL AO
SERVICO DA EDUCAGAO

Situando-se sobretudo no ambito da melopoética, isto &, convocando por exemplo os contri-
butos metodolégicos de Steven Paul Scher (1992) e Solange Ribeiro de Oliveira (2002; 2003),
os autores desta comunicacdo tém produzido reflexao sobre questdes de intermedialidade, a
qual lhes permite analisar as transposicdes intersemidticas operadas de um sistema (o musi-
cal) para o outro (o literario) e vice-versa, pois, na verdade, revela-se especialmente rico e
produtivo, ao longo das historias da arte literaria e da arte musical, o dialogo da misica com
a linguagem literaria em miltiplas vertentes.

Tal reflexdo, adaptada a um contexto de aula, isto é no quadro da unidade curricular (UC) de
Literatura e Mdsica, da Licenciatura em Educacdo Musical, tem proporcionado aos estudantes
um ponto de partida para eles proprios compreenderem a produtividade cientifico-pedagégica
deste dialogo e aplicarem tais conhecimentos e habilidades na analise mdsico-literaria, em
variadas dimensdes (o Lied, a mlsica programatica, a cancdo infantil, o canto de intervencdo,
a escrita poética baseada em pecas musicais, etc.). No caso concreto desta UC, o didlogo
musico-literario estribou-se no estudo de obras de Franz Schubert, Robert Schumann, Richard
Wagner, Claude Debussy, Paul Dukas, Fernando Lopes-Graga, José Afonso e Chico Buarque,
mas também, no dmbito literario, de Camilo Pessanha, Afonso Lopes Vieira, Jorge de Sena,
Matilde Rosa Araljo, Eugénio de Andrade e Manuel Antonio Pina, apenas para nomear alguns
dos autores cujos textos e composi¢des musicais estimulam a realizacdao de um estudo
intermedial.

Conclui-se desta experiéncia formativa de anos que o estudo da linguagem literaria e das suas
relacdes com a misica — que remontam aos primordios de ambas as expressdes artisticas —
encerra virtualidades educativas que enriquecem e matizam a formacao artistica e cultural dos
estudantes. Se, por um lado, este dialogo interartistico lhes fornece pistas para a realizacao
de uma cooperacao interdisciplinar com o professor de Lingua Portuguesa (no ambito da
Educacdo Literaria), em especial no Ensino Basico, por outro, na senda dos estudos levados a
cabo, entre outros autores, por Caitlin R. Johnson (2015), revela-se especialmente frutuoso
em areas relacionadas com a promocao da Literacia Musical - das quais destacamos, a leitura,
a composicao e a apreciacao musical.

Palavras-chave: misica, literatura, intermedialidade e intertextualidade, formacao de
professores
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MUSIC AND LITERATURE: AN ENDLESS DIALOGUE AT THE
SERVICE OF EDUCATION

Mainly located in the realm of melopoetic, that is, by convening for example the metho-
dological contributions of Steven Paul Scher (1992) and Solange Ribeiro de Oliveira (2002;
2003), the authors of this communication have produced reflection on intermediality
matters, which allows them to analyse the intersemiotic transpositions operated from one
system (the musical) to the other (the literary) and vice versa, because, in fact, the dialog
between music and literary language in its multiple strands reveals to be especially rich
and productive, in the course of the literary and musical art histories.

Such a reflection, adapted to a classroom context, that is, in the frame of the curricular
unit (CU) Literature and Music, from the Musical Education Degree, has provided the
students with a starting point that will help them not only to understand the scienti-
fic-pedagogic productivity of this dialog but also to apply such knowledge and skills in
musical-literary analysis, in various dimensions (the Lied, the programmatic music, the
song for children, the protest song, the poetic writing based on musical pieces, etc.). In
the specific case of this CU, the musical-literary conversation was rooted in the study of
works by Franz Schubert, Robert Schumann, Richard Wagner, Claude Debussy, Paul Dukas,
Fernando Lopes-Graca, José Afonso and Chico Buarque, as well as, in the literary field,
by Camilo Pessanha, Afonso Lopes Vieira, Jorge de Sena, Matilde Rosa Aratjo, Eugénio de
Andrade and Manuel Anténio Pina, only to name some authors whose texts and musical
compositions stimulate the realization of an intermedial study.

We conclude from this formative experience of years that the study of literary language
and its relations with music - which date back to the beginnings of both artistic expres-
sions - contains educational potentialities that enrich and taint the students artistic and
cultural formation. If, on the one hand, this interartistic dialogue provides them clues to
the realization of an interdisciplinary cooperation with the teacher of Portuguese Language
(in the field of Literary Education), especially in Basic Education, on the other, in the path
of the studies carried out, among other authors, by Caitlin R. Johnson (2015), it reveals

to be especially fruitful in areas related to the promotion of Music Literacy - of which we
highlight, reading, composition and musical appreciation.

Keywords: music, literature, intermediality and intertextuality, teacher education (TE)
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MUSICA CONTEMPORANEA Y COMPOSICION CON LA
INTERVENCION DEL COMPOSITOR EN EL AULA

Esta comunicacion presenta una investigacion realizada en torno al proyecto “Els compositors
entren a l'aula”. Este proyecto pretende hacer presente la mlsica contemporanea en las aulas
a través de la presencia del compositor. Para ello, los docentes reciben formacion antes de
realizar sus tareas docentes y también durante el proceso de implantacion. En el aula, los
alumnos empiezan escuchando y analizado una obra o fragmento musical del compositor que
luego les visitara. Posteriormente, desarrollan un proceso de creacion basandose en algunos
de los elementos musicales y recursos compositivos de dicha obra. A continuacion, se produce
la visita del compositor, quién después de escuchar las creaciones de los alumnos, les invita
a reflexionar, mejorar sus composiciones y avanzar a través del conocimiento profesional del
experto. Finalmente, en posteriores sesiones, los nifios reelaboran sus creaciones y las inter-
pretan en un concierto final.

La investigacion se focaliza en la visita del compositor y tiene como objetivo analizar la
interaccion entre el compositor y los alumnos, asi como el rol del docente. Los referentes que
sustentan este estudio son los proyectos de colaboracion entre docentes y artistas, asi como
su repercusion en el contexto educativo (Burnard y Swann, 2010; Christophersen y Kenny,
Eds., 2018; Easton, 2003; Hall y Thomson, 2017; Sharp y Dust, 1997).

El estudio tiene lugar en cinco escuelas de primaria (6-12 afios) de distintas poblaciones de la
provincia de Barcelona y la metodologia es principalmente cualitativa. Las técnicas de reco-
gida de datos son la observacion en el aula, los cuestionarios a los alumnos, los encuentros
no formales con los compositores y el grupo de discusion con los docentes que participan en
el proyecto.

De los resultados obtenidos destacamos dos aspectos:

1- El trabajo cooperativo entre los nifios y los compositores durante la visita del experto da
lugar a una experiencia muy significativa de aprendizaje musical.

Si la analizamos desde la perspectiva del compositor, observamos que las estrategias de
ensefianza que los compositores desarrollan en las aulas se basan en la reflexion y en la prac-
tica, y ello comporta una interrelacion constante entre el explicar, el hacer hacer y el hacer
pensar a los alumnos.

Por parte de los alumnos, la visita del compositor potencia y aumenta sus capacidades de
aprendizaje. Podemos decir que la actitud de los nifios durante todo el proyecto se ve refor-
zada positivamente por la perspectiva de la visita y el contacto directo con el compositor. EL
nivel de motivacion repercute directamente en su atencion, interés, actitud, participacion,
etc. y como consecuencia, en el nivel de conocimiento adquirido, asi como en su capacidad
de autocritica.

2- La estructura del proyecto (que incluye formacion de los docentes, asi como planificacion y
coordinacion previa entre los participantes) fomenta la implicacion del docente en el proyecto
y su desarrollo profesional. También hace posible que, con solo una sesion con el compositor,
los alumnos amplien conocimientos, habilidades y comprension sobre la mdsica contempora-
nea y el proceso creativo a través de la vision y el conocimiento del experto.

Palabras clave: compositor en el aula, misica contemporanea, composicion, educaciéon prima-
ria, didactica musical
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CONTEMPORARY MUSIC AND COMPOSITION WITH THE
INTERVENTION OF THE COMPOSER IN THE CLASSROOM

This communication presents a research carried out on the project “Composers enter

the classroom”. This project aims to make contemporary music present in the classroom
through the presence of the composer. To do this, teachers receive training before carrying
out their teaching tasks and also during the implementation process. In the classroom,
students start by listening and analysing a work or musical fragment of the composer that
will later visit them. Subsequently, they develop a process of creation based on some of
the musical elements and compositional resources of this work. Then comes the visit of the
composer, who after hearing the creations of the students, invites them to reflect, improve
their compositions and advance through the professional knowledge of the expert. Finally,
in later sessions, the children rework their creations and perform them in a final concert.

The research focuses on the composer’s visit and aims to analyse the interaction between
the composer and students, as well as the role of the teacher. The references that support
this study are the collaborative projects between teachers and artists, as well as their
impact on the educational context (Burnard y Swann, 2010; Christophersen y Kenny, 2018;
Easton, 2003; Hall y Thomson, 2017; Sharp y Dust, 1997).

The study takes place in five primary schools (6-12 years) from different populations in the
province of Barcelona and the methodology is mainly qualitative. Data collection techni-
ques are classroom observation, student questionnaires, non-formal meetings with the
composers and the discussion group with the teachers involved in the project.

We highlight two aspects of the results:

1- Cooperative work between children and composers during the expert’s visit leads to a
very significant experience of musical learning.

Looking at it from the composer’s perspective, we observe that the teaching strategies that
composers develop in classrooms are based on reflection and practice, and this entails a
constant interrelationship between explaining, making and making students think.

Aming the students, the composer's visit enhances and increases their learning skills. The
attitude of children throughout the project is positively reinforced by the perspective of
the visit and direct contact with the composer. The level of motivation has a direct impact
on their attention, interest, attitude, participation, etc. and therefore on the level of
knowledge acquired, as well as on their capacity for self-criticism.

2- The structure of the project (which includes teacher training, as well as prior planning
and coordination among participants) encourages the teacher’s involvement in the project
and their professional development. It also makes it possible for students to expand know-
ledge, skills and understanding of contemporary music and the creative process through
the vision and knowledge of the expert with just one session with the composer.

Keywords: composer in the classroom, contemporary music, musical composition, primary
education,
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FORMAGAQ CULTURAL NA ESCOLA PUBLICA BRASILEIRA:
UNA EXPERIENCIA COM PROJETO DE ARTE E EDUCAGAD
NO COLEGIO PEDRO i

0 projeto “Acoes em Arte e Educagdo: vendo e vivendo Arte no campus Tijuca I” ampliou o
alcance da Educacdo Musical além das aulas curriculares obrigatorias em uma escola piblica
no Rio de Janeiro (Brasil), colaborando para a formacdo cultural da comunidade escolar. 0
Colégio Pedro II (CPII), fundado em 1837, é uma instituicdo plblica de ensino que atual-
mente oferece educacdo basica, técnica, tecnolégica e formacao continuada para professores,
totalizando 181 anos de atividades ininterruptas de relevancia para a historia do sistema edu-
cacional brasileiro (Andrade, 1999). Foi a primeira escola no pais a ofertar ensino de mdsica
em sua formacdo basica, o que ocorreu desde a sua fundagdo (Garcia, 2014), cumprindo
trajetoéria vanguardista nas praticas pedagogicas que colaboraram para a construcéo e valo-
rizacao das artes no curriculo. A Pro-reitoria de P6s-graduacgao, Pesquisa, Extensao e Cultura
(PROPGPEC) é parte da estrutura organizacional do CPII. Responséavel por dinamizar processos
concernentes as atividades culturais integradas ao ensino, o setor promove condicdes estru-
turais e financeiras apoiando e viabilizando ac¢des variadas, visando a democratizagao da cul-
tura, a formacdo de pablico, a valorizacdo da cultura brasileira e, fundamentalmente, o apoio
a experiéncias estéticas durante todo o processo de escolaridade dos estudantes da instituicao
(Colégio Pedro II). As politicas internas do CPII refletem e se adequam a iniciativas governa-
mentais que evidenciam a necessidade da articulacdo entre politicas culturais e educacionais.
0 Plano Nacional de Cultura (Brasil, 2012) aponta a existéncia de trés dimensdes da cultura:
simbélica, cidada e econdmica. Em sua dimensdo cidadd, a cultura é um direito basico do
cidadao, garantido na Constituicdo Brasileira assim como educacdo, saide, trabalho, moradia
e lazer. 0 PNC afirma a necessidade de ampliacdo do acesso aos meios de producao, fruicao

e difusao de bens culturais, de participacao na vida cultural, e de circulagdo da producao
cultural. O documento defende que uma maior relacdo entre cultura e educacdo promoveria os
direitos culturais. A realizacao do projeto “Acoes em Arte e Educacdo: vendo e vivendo Arte
no campus Tijuca I” foi permitida com apoio institucional da PROPGPEC, objetivando aprofun-
dar, potencializar e estender o aprendizado e o desenvolvimento artistico, propondo planeja-
mento, organizacao e insercao de acdes culturais no cotidiano escolar do campus Tijuca I do
CPII. Cerca de 500 criancas com idade entre seis e doze anos tiveram acesso a trezes agoes
culturais realizadas ao longo de 2018, em modalidades artisticas variadas. O colégio recebeu
peca de teatro, danca contemporanea, concerto de orquestra, oficina de percussao de samba,
apresentacdo didatica de grupo de flautas e percussao com repertério do Nordeste brasileiro,
roda de conversa com autoras de livros infantis, etc. As a¢des do projeto consistiram na ida
de artistas ao campus, ampliando o contato das criangas com formas de arte e discursos artis-
ticos. As acdes articularam objetivos, tematicas e contelidos com as propostas desenvolvidas
nas aulas regulares de diferentes componentes curriculares. Desta forma, os resultados posi-
tivos das agdes do projeto foram manifestados na ampliacao do universo artistico, estético,
simbélico e cultural dos estudantes.

Palavras-chave: acoes culturais, educacao, escola piblica, politicas culturais, projetos
educacionais
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CULTURAL FORMATION I\ THE BRAZILIAN PUBLIC SCHOOL:
AN EXPERIENGE WITH ART AND EDUCATION PROJECT AT
COLEGIO PEDRO Il

The project “Actions in Art and Education: Seeing and Living Art on the Tijuca I Campus”
has expanded the scope of Music Education beyond the mandatory curricular classes in

a public school in Rio de Janeiro (Brazil), contributing to the cultural formation of the
school community. The Colégio Pedro II school (CPII), founded in 1837, is a public edu-
cational institution that currently offers K-12, technical, technological and continuing
education for teachers, totalizing 181 years of uninterrupted activities of relevance to

the history of the Brazilian educational system (Andrade, 1999). It was the first school

in the country to offer music education in its K-12 formation, which has occurred since
its foundation (Garcia, 2014), fulfilling a pioneer trajectory in pedagogical practices that
contributed to the construction and enhancement of arts in the curriculum. The Rectorate
of Graduate Studies, Research, Extension and Culture (PROPGPEC) is part of the school
organizational structure. Being responsible for streamlining processes related to cultural
activities integrated to education, this sector promotes structural and financial conditions
by supporting and enabling various actions, aiming at the democratization of culture, the
formation of the audience, the appreciation of Brazilian culture and, fundamentally, the
support to aesthetic experiences throughout the schooling process of the institution stu-
dents (Colégio Pedro II). The Colégio’s internal policies reflect and adapt to government ini-
tiatives that highlight the need for articulation between cultural and educational policies.
The National Culture Plan (Brazil, 2012) points out to the existence of three dimensions
of culture: symbolic, citizen and economic. In its citizen dimension, the culture is a basic
right of the citizen, guaranteed in the Brazilian Constitution as well as education, health,
work, housing and leisure. The National Culture Plan affirms the need for greater access to
the means of production, enjoyment and diffusion of cultural goods, participation in cul-
tural life and circulation of cultural production. The document argues that a greater rela-
tionship between culture and education would promote cultural rights. The realization of
the project called “Actions in Art and Education: seeing and living Art at the Tijuca I cam-
pus” was allowed with institutional support from PROPGPEC, aiming to deepen, enhance
and extend the learning and artistic development, proposing planning, organization and
insertion of cultural actions in everyday school life of the Tijuca I campus of CPII. About
500 children between six and twelve years old had access to thirteen cultural actions
carried out throughout 2018, in different artistic modalities. The school received a play, a
contemporary dance, an orchestra concert, a samba percussion workshop, a didactic pre-
sentation of a flute and percussion group with the repertoire from the Northeast of Brazil,
a discussion circle with authors of children’s books, etc. The project’s actions consisted of
artists going to the school campus to expand the children’s contact with forms of art and
artistic discourses. The actions articulated objectives, themes and contents with the deve-
loped proposals in regular classes of different curricular components. Thus, the positive
results of the project actions were manifested in the expansion of the students’ artistic,
aesthetic, symbolic and cultural universe.

Keywords: cultural actions, education public school, cultural policies, educational projects.
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CULTURA INDIGENA NA AULA DE MUSICA: DESAFIOS DE
UMA EXPERIENCIA NA FORMAGAO DOGENTE

Nesta comunicacdo apresentaremos uma reflexao construida a partir de uma experiéncia
vivenciada em uma classe de mdsica/arte, sobre a cultura indigena na escola. Tal pratica teve
motivacao na necessidade de atender as mudancas legais, vigente a partir da implantacdo da
Lei n°® 11.645 (Brasil, 2008), que trata da obrigatoriedade de insercdo da cultura indigena na
Educacao Brasileira. A reflexao aqui apresentada esta centrada na necessidade de formacao
docente (ver Alves, 2015; Mauro, 2017; Oliveira, 2015).

Nos curriculos das licenciaturas, quando aparece, o tema é tratado de forma elementar. Na
escola basica, muitas vezes esta associado a uma visdo estereotipada e generalizada, mais
conteudista e menos reflexiva (Alves, 2015; Mauro, 2017). Com pouca ou nenhuma formacao,
professores buscam alternativas para atender as exigéncias legais, muitas vezes estudando por
conta propria. Nossa experiéncia alinha-se a essa caminhada. Ela formou da parte do Projeto
“Interdisciplinar Mdsica e Artes Cénicas” (Universidade Estadual de Maringa PR/BR) vinculado
ao Programa Institucional de Bolsas de Iniciacdo a Docéncia (PIBID).

Inicialmente a proposta foi de realizacao de praticas musicais voltadas a cultura indigena.
Porém, como tratar de misica indigena? De qual mdsica indigena estariamos falando?
Estima-se que a populagdo indigena seria formada por cerca de 897 mil pessoas, sendo repre-
sentada por 305 etnias e 274 linguas (IBGE, 2010). Diante disso, como ndo cair nos estered-
tipos e nas generalizacdes ja tdo presentes no contexto escolar? Perante estes desafios, fomos
em busca de referéncias para o desenvolvimento do plano de trabalho, as quais sublinharam

a importancia de um trabalho prévio de conscientizacao. Trabalhamos, assim, na direcdo de
construir essa consciéncia em conjunto com alunos do sétimo ano do ensino fundamental, de
uma escola da rede piblica de ensino. Assim, optamos por abordar a cultura indigena na con-
temporaneidade a partir de atividades colaborativas focadas em discussao de temas e refle-
xoes. Decidimos pela realizacdo de aulas pautadas em processos reflexivos, partindo de uma
explanacdo sobre questdes historicas e culturais dos povos indigenas. O principal recurso foi
0 uso de videos, a partir dos quais buscamos estimular reflexdes e a conscientizacdo acerca do
tema. Nestes encontros ficou evidenciando o desconhecimento e esteredtipos presentes nas
concepgdes dos estudantes sobre o tema e, com isso, a necessidade de realizar mais discus-
soes sobre cultura indigena.

Desta forma, os resultados evidenciaram a necessidade de refletir sobre a cultura indigena nao
somente na aula de misica/arte, mas em todos os ambientes escolares. Afinal, para além do
cumprimento de Leis, trata-se de (re)conhecer nossos povos originarios, desenvolvendo atitu-
des de respeito a partir do conhecimento gerado.

Palavras-chave: cultura Indigena, aula de masica, formacdo docente
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INDIGENOUS CULTURE IN MUSIC CLASSROOM: EXPERIENGE
IN TEACHER FORMATION

In this communication we present a reflection constructed from experience in a music/
arts class, about indigenous culture in the school. Such practice has been motivated by
necessity of conforming to the changes in law - specifically law n° 11.645 (Brasil, 2008),
that concerns the compulsory insertion of indigenous culture in Brazilian education. The
reflection presented here is centered in the necessity of teacher formation (see Alves,
2015; Mauro, 2017; Oliveira, 2015).

In the degree curriculum, when present, the subject is treated in a rudimentary form. In
Basic School, it is commonly associated to a stereotyped and generalized view, more con-
tent-oriented end less reflexive (Alves, 2015; Mauro, 2017). With little formation, teachers
look for alternatives to meet the legal requirements, often studying by themselves. Our
experience aligns to this path. It took part on the interdisciplinary project on music and
theatre “Projeto Interdisciplinar Musica e Artes Cénicas” (State University of Maringa -
Brazil) linked to a Program (PIBID) with funding.

The initial proposal was the implementation of musical practices oriented towards the
indigenous culture. But, how to approach indigenous music? About which indigenous music
should we be talking? The indigenous population is estimated around 897 thousand people,
being represented by 305 ethnicities and 274 languages (IBGE, 2010). In this reality, how
to avoid stereotypes and generalizations, already abundant in the school context? Facing
these challenges, we searched for references to the development of the work plan, which
underlined the importance of prior awareness. We worked towards the construction of

this awareness with the 12-13-year-old students from a public school. This way, we opted
to approach the indigenous culture in the contemporaneity departing from collaborative
activities focused on the discussion of subjects and reflections. We chose to conduct classes
ruled by reflexive processes, departing from historical and cultural questions of indigenous
people. The main resource was the use of videos, from which we intended to stimulate
reflections and the awareness on the subject. In these encounters the unfamiliarity and
stereotypes present on the conceptions of students about the subject were evidenced, as
well as the need to conduct more discussion on indigenous culture.

Finally, the results evidenced the need to reflect about indigenous culture no only on
music/arts class, but in the whole school environment. After all, beyond following the
laws, this is about recognizing our originary peoples, and developing respect from the
knowledge obtained.

Keywords: Indigenous culture, music class, teacher formation
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PRATICAS MUSICAIS COMUNITARIAS: UM ESTUDO NA
CIDADE DE SALVADOR DO SUL, BRASIL

0 objetivo desta comunicacao é analisar a insercdo de praticas musicais numa pequena comu-
nidade do sul do Brasil e discutir suas potencialidades para a educacdao musical, analisando
como a mdsica na escola plblica poderia dialogar com a vitalidade cultural da comunidade

na qual esta inserida. O material empirico é parte integrante da pesquisa intitulada Mdsica na
Escola: mapeamento e diagndstico de equipamentos culturais e prdticas na educagdo musical.
A pequisa foi realizada por mim e por integrantes do Grupo de Pesquisa Edudcacdo Musical e
Cotidiano - EMCO, sob minha coordenacao. O enquadramento tedrico parte da idéia de pratica
musical como um fenémeno que perpassa toda a sociedade, e entendido como pratica social
(Souza, 2004). Entender a misica como pratica social significa compreender que as exigéncias
técnico-musicais estao ligadas as praticas de sociabilidade nos grupos, na familia, na escola,
na igreja e na comunidade (Souza, 2014). A pesquisa também se apoiou na concepgao de
campo local de Bozon (2000). Considera-se, assim, que a logica de funcionamento do campo
musical é definida pelos agentes que ai atuam: misicos, promotores, critica, organizagdes

e pelas justificativas, incluindo a hierarquizacao dos agentes no campo da mdsica e suas
relacdes. O estudo sobre a diversidade das praticas musicais encontradas em Salvador do Sul,
vividas por mlsicos amadores e profissionais, permitiu a discussdao dos mecanismos de dife-
renciacdo, aproximacdes e tensdes entre grupos musicais, bem como refletir sobre as condi-
coes de socializacdo e construcdes identitarias com e através da masica. Um dos resultados da
pesquisa foi a producdao de um documentario intitulado Diversidade nas Prdticas Musicais: Um
Olhar para a Vitalidade Cultural na comunidade de Salvador do Sul/RS.

Palavras-chave: diversidade das praticas musicais, misica no cotidiano, mdsica como pratica
social, mlsica como pratica comunitaria
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COMMUNITY MUSICAL PRACTICES: A STUDY IN THE CITY
OF SALVADOR DO SUL, BRAZIL

The purpose of this communication is to analyze the inclusion of musical practices in

a small community in southern Brazil and discuss its potential for musical education,
analysing how music in public schools could dialogue with the cultural vitality of the
community in which it operates. The empirical material is an integral part of the research
entitled Music in the School: mapping and diagnosis of cultural equipment and practices in
music education. The research was carried out by me and members of the Research Group
Musical Education and Everyday Life - EMCO, under my coordination. The theoretical
framework starts from the idea of musical practice as a phenomenon that permeates the
whole of society and is understood as social practice (Souza, 2004). To understand music as
a social practice means to understand that the technical-musical demands are linked to the
practices of sociability in groups, in the family, the school, the church and the community
(Souza, 2014). The research also relied on Bozon's local field design (2000). It is conside-
red, therefore, that the operative logic of the musical field is defined by the agents who
work there: musicians, promoters, critics, organizations and by justifications, including
the hierarchy of agents in the field of music and its relations. The study on the diversity
of musical practices found in Salvador do Sul, experienced by amateur and professional
musicians, allowed the discussion of the mechanisms of differentiation, approximations
and tensions between musical groups, as well as reflect on the conditions of socialization
and identity constructions with and through from music. One of the results of the research
was the production of a documentary titled Diversity in musical practices: A look at cultural
vitality in the community of Salvador do Sul / RS.

Keywords: diversity of musical practices, music in everyday life, music as a social practice,
music as community practice
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AUDIENGE PARTICIPATION IN CLASSICAL MUSIC: LESSONS
FOR COMPOSERS, EDUCATORS, ORGANIZERS AND
PERFORMERS

Audience participation is quite fashionable in the classical music industry of the moment.
Our study aimed to uncover potential effects and meanings experienced by audience members
of participatory elements in art music practice. Within the discourses about participatory

and relational art (Bourriaud, 2002; Bishop, 2004), participatory practices within classical
music rarely figure. Some research from theatre studies (Breel, 2015; Reason, 2015), audience
research (Pitts, 2005) and musicology (Small, 1998; Turino, 2007) have tackled certain
issues, but how audience members experience such a performance and how they see their
contributions has not been investigated.

We evaluated three performances in three countries (Germany, UK, Netherlands) in which dif-
ferent professional music ensembles performed the same two commissioned pieces of classical
contemporary music. Both pieces include differing parts for audience members to perform
(such as playing an instrument, humming, singing, whispering).

We handed out identical questionnaires to all three audiences, asking about the performance,
the preparatory workshops, and demographics (n = 273). We analysed the written responses
using qualitative content analysis in order to develop a number of inductive topics that repre-
sent the participants’ experiences in these specific concerts. Quantitative analysis explored
similarities and differences between the three audiences.

We identified key emergent themes from responses: special group experience, interactive musi-
cal experience, experiencing shifting power relationships, and an evaluation of potential con-
sequences in participatory concert settings. Quantitative analysis of audience ratings shows
high levels of affective and cognitive engagement, moderated most by prior attendance at
the preparatory workshop, and least by demographics or levels of prior musical engagement/
experience.

Our study provides important insights into participatory concert settings and potential
challenges for composers, educators, concert organizers and performers: how to handle
audience members as non-professional performers, how to consider their limitations, and how
to facilitate and create participatory performances within classical music.

Keywords: audience research, contemporary music, participation, performance studies,
composers.
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PARTICIPAGAO DO PUBLICO EM MUSICA CLASSICA:
LIGOES A TIRAR PARA GCOMPOSITORES, EDUCADORES,
ORGANIZADORES E MUSICOS

A participacdo do ptblico estd bastante na moda na inddstria da mtsica classica do
momento. 0 nosso estudo teve como principal objetivo encontrar potenciais efeitos e pro-
positos dos elementos participativos na pratica da misica artistica experienciados pelos
membros do ptblico. De entre os discursos sobre a arte participativa e relacional (Bishop,
2004; Bourriaud, 2002), as praticas participativas da masica classica raramente surgem.
Algumas pesquisas no ambito dos estudos de teatro (Breel, 2015; Reason, 2015), estudos de
plblicos (Pitts, 2005) e musicologia (Small, 1998; Turino, 2007) abordaram determinadas
questdes, mas a forma como os membros do piblico vivenciam esse desempenho e a forma
como eles veem a sua contribuicdo ainda nao foram investigadas.

Avalidmos trés performances em trés paises diferentes (Alemanha, Reino Unido, Holanda)
em que diferentes grupos de misica profissionais executaram as mesmas duas obras de
musica classica contemporanea. Ambas as obras incluem diferentes partes para os membros
do publico participarem (por exemplo tocar um instrumento, cantarolar, cantar, sussurrar).

Distribuimos questionarios idénticos para os trés piblicos, questionando acerca do desem-
penho, dos workshops preparatérios e dados demograficos (n = 273). Examinamos as res-
postas usando analise qualitativa dos contetdos de forma a desenvolver um elevado nimero
de topicos indutivos representativos das experiéncias dos participantes nesses concertos
especificos. Através de analise quantitativa, as semelhancas e diferencas entre os trés
publicos foram investigadas.

Identificamos os temas principais resultantes das respostas: experiéncia de grupo espe-
cial, experiéncia musical interativa, vivéncia de uma mudanca na relacdo de poder, e uma
avaliacdo de potenciais consequéncias no contexto participativo em concertos. A analise
quantitativa das avaliacoes de piblico demonstrou elevados niveis de envolvimento afetivo
e cognitivo, atenuado mais pela participacdo prévia em workshops preparatorios e menos
pela demografia ou niveis de envolvimento/ experiéncia musical prévia.

0 nosso estudo fornece uma importante visdo no contexto de concertos participativos e
potenciais desafios para compositores, educadores, organizadores de concertos e masicos:
como lidar com os membros do piblico como artistas ndo-profissionais, como ponderar as
suas limitacdes e como facilitar e criar performances participativas em mdasica classica.

Palavras-chave: estudos de piblicos, musica contemporanea, participacdo, performance,
compositores
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KORINGONMA: CAMINHOS, TERRITORIOS E SABERES DE
PEDAGOGIAS MUSICAIS AFRO-BAIANAS

Koringoma é uma pesquisa em andamento que busca dialogar entre etnomusicologia e educa-
cdo musical, propondo um mapeamento e uma reflexao sobre fundamentos, saberes, territorios
e processos de ensino e aprendizagem das artes musicais africanas e da diaspora africana,
ancorados na memoria social dos territorios afro-baianos nas comunidades negras em Salvador
e regido. O campo tedrico se debruca sobre literaturas referentes as etnopedagogias e peda-
gogias decoloniais, que tematizam os escassos aportes epistemologicos e filosoficos no que

se refere a uma educacdo musical a partir das experiéncias, praticas e tradicdes musicais da
diaspora africana, apontado com urgéncia por Makl: “O que precisamos é construir ferramen-
tas conceituais a partir dessas mesmas praticas musicais e da sensibilidade que elas implicam,
bem como dos processos das nossas praticas intelectuais e académicas em estuda-las.” (2011,
p. 58). A metodologia se baseia na pesquisa qualitativa, combinando um espectro metodolé-
gico interdisciplinar, a partir dos campos da educagao musical e da etnomusicologia, ampliado
por historia oral e estudos culturais. 0 grupo Koringoma realiza etnografias em campo, leitu-
ras contextualizadas e promove eventos plblicos, tais como as Rodas Koringoma, convidando
para um encontro entre ‘os pares’: mestres, misicos, educadores, representantes de comuni-
dades negras, projetos socioculturais, ONGs, escolas e iniciativas culturais que priorizam a
praticas musicais afro-brasileiras.

Entre os objetivos, destacamos: fortalecer identidades, culturas e mdsicas negras mediante
mapeamento, divulgacdo e contextualizacdo de conhecimentos, saberes e praticas especificos,
relativos as misicas de matrizes africanas e afro-amerindias; conscientizar o valor da misica
como Bem sociocultural, artistico e pedagdgico, contribuindo para a preservacdo e conti-
nuidade de praticas musicais afro-brasileiras nas comunidades; difundir o rico e vasto reper-
torio musical afro-brasileiro e suas interfaces com as culturas locais indigenas, nordestinas,
caboclas, sertanejas entre outros; consolidar diversos processos educativos na diversidade

de uma educagao musical que foca nos saberes e territorios locais e o dialogo com e nas
comunidades.

Torna-se necessario conhecer, ouvir, aprofundar, debater e difundir novas experiéncias e meto-
dologias musicais, na perspectiva da etnomusicologia e educacdo musical. Como afirma Liora
Bresler (2006, p. 5), “os pilares da pesquisa etnografica em etnomusicologia forneceram bases
importantes para a pratica da etnografia nos estudos da educacao musical, mesmo tendo
ganhado nessa area especificidades relacionadas aos fendmenos educativo-musicais investiga-
dos. (Queiroz, Marinho, 2017, p. 2017)".

A partir da memoria e contemporaneidade vivenciada por muitos misicos e educadores
musicais na mdsica baiana, por varias instituicdes, assim como grupos musicais e mestres
atuantes nos referidos contextos, propomos o debate para elaborar e desenvolver parametros
teoricos e praticos destes géneros musicais e seus contextos histdoricos e socioculturais. A
referéncia musical aqui ndo se restringe ao universo soteropolitano, porque busca ampliar o
conceito da musica e cultura afro-baiana para varias regides baianas, como por exemplo, o
Recdncavo baiano, com a finalidade de construir as bases de uma educacdo musical que inclui
as tradicdes culturais e narrativas cénico-poético-musicais da Bahia: as musicas das matrizes
africanas, assim como suas interfaces e miltiplas ressignificagdes com herancas amerindias e
lus6fonas, porque compreendemos a necessidade de estudar e religar os saberes e fazer musi-
cais afro-brasileiras de forma capilar.

Palavras-chave: artes musicais Africanas e da didspora Africana, territorios pedagogico-musi-
cais de matrizes Africanas, misica nas comunidades negras
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KORINGOMA - PATHIAYS, TERRITORIES AND KNOWLEDGE
OF AFRO-BAHIAN MUSICAL PEDAGOGIES

Koringoma is an ongoing research project that seeks to dialogue between ethnomusicology
and music education, proposing a mapping and reflection on the foundations, knowledge,
territories and teaching and learning processes of the African musical arts and the African
diaspora, anchored in the social memory of Afro-baiano territories in the black communi-
ties of Salvador and its region. The theoretical field focuses on literature referring to ethno
pedagogies and decolonial pedagogies that thematize the scarce epistemological and philo-
sophical contributions regarding a music education based on the experiences, practices and
traditions of the African diaspora, pointed out urgently by Makl: “What we need is to build
conceptual tools out of these same musical practices and the sensitivity they imply, as
well as the processes of our intellectual and academic practices in studying them.” (2011,
p. 58). The methodology is based on qualitative research, combining an interdisciplinary
methodological spectrum from the fields of music education and ethnomusicology, expan-
ded by oral history and cultural studies. The Koringoma group conducts field ethnogra-
phies, contextualized readings and promotes public events such as the Koringoma Wheels,
inviting ‘peers’ to a meeting: masters, musicians, educators, representatives of black
communities, socio-cultural projects, NGOs, schools and cultural initiatives that prioritize
Afro-Brazilian musical practices.

Among the goals we highlight: strengthening black identities, cultures and music through
mapping, dissemination and contextualization of specific knowledge and practices related
to the music of african and afro-amerindian origin; raising awareness on the value of music
as a sociocultural, artistic and pedagogical asset, contributing to the preservation and con-
tinuity of Afro-Brazilian musical practices in the communities; promoting the rich and vast
Afro-Brazilian musical repertoire and its interfaces within the local indigenous, northeas-
tern, cabocla, sertaneja cultures, among others; consolidate various educational processes
in the diversity of a music education that focuses on local knowledge and territories and
dialogue with and in communities.

It becomes necessary to know, listen, deepen, debate and spread new experiences and
musical methodologies, from the perspective of ethnomusicology and musical education.
As stated by Liora Bresler (2006, p. 5), “the pillars of ethnographic research in ethnomusi-
cology provided important bases for the practice of ethnography in the studies of musical
education, even though they gained specificities related to the researched educational-mu-
sical phenomena in that area. (Queiroz, Marinho, 2017, p. 2017)".

Based on the memory and contemporaneity experienced by musicians and music educa-
tors of Bahian music, various institutions, as well as musical groups and masters acting

in these contexts, we propose a debate to elaborate and develop theoretical and practical
parameters of these musical genres and their historical and sociocultural contexts. The
musical reference here is not restricted to the soteropolitano universe, because it aims to
expand the concept of Afro-Bahian music and culture to various Bahian regions, such as
the Bahian Recdncavo, with the purpose of building the foundations of a music education
that includes the cultural traditions and scenic-poetic-musical narratives of Bahia: the
songs of the African matrixes, as well as their interfaces and multiple resignifications with
Amerindian and Lusophone heritage, because we understand the need to study and recon-
nect the Afro-Brazilian knowledge and music-making in a capillary way.

Keywords: African and diaspora musical arts, pedagogical-musical territories of African
matrixes, music in black communities
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VOICES TO BE HEARD: EX-DRUG ADDICTED PERSONS
EXPERIENCES FROM THEIR PARTICIPATION IN A EU
PROJECT ON THE USE OF MUSIC IN DETOXIFICATION AND
REHABILITATION

This presentation aims at capitalizing on the experiences of ex-drug addicted individuals who
were invited to take part in actions of the MUSICDARE European Union project. MUSICDARE
consisted of a number of training activities geared towards psychologists, music therapists,
carers, educators, musicians and ex-drug addicted persons, on the use of music as a supple-
mentary therapeutic treatment modality in the detoxification and rehabilitation process of
drug-addicted individuals. The project lasted for three years (2015-2018) and involved several
groups of drug-addicts or ex-drug addicts who took part in the training activities and/or in
the artistic performances of the project, taking place in Greece and/or abroad. Data were
selected from a sample of 61 persons through self-report questionnaires, personal interviews
and observations. Findings emphatically underlined the positive influence of providing such
experiences to ex-drug addicted individuals or individuals undergoing addiction therapy on
their feelings of social inclusion, feelings of well-being, and desire for pursuing education
and training to increase employability. The study, verifying previous findings (Stamou &
Stamou, 2018a; Stamou, 2015; Aldridge & Fachner, 2010) underlines the importance of
creating inclusive educational environments where drug- or ex-drug addicted individuals are
provided with space to be ‘heard’, to feel accepted, respected and honored for what they
have gone through and for the experiences that they bring to the learning process. The
presentation also aims at emphasizing the importance of music/art programs in community
or therapy contexts, where persons with past or present addiction problems are given space
to create together with amateur or professional artists who are non-addicts, and are offered
the opportunity to gradually alter their identity from that of an ‘addict’ to the identify of

an ‘artist’, verifying previous research findings (Dingle et al, 2008; Fachner, 2011; Manning,
2007; McFerran, 2016; Murphy, 2009; Silverman, 2015, 2011; Stamou et al., 2016; Stamou

& Stamou, 2018b). Ultimately what is important to be realized is these people’s need to be
treated as ‘normal’ people without being further isolated for their rehabilitation or education.
Their being mainstreamed into high-level educational, artistic and social activities, where
they have ample opportunities to communicate, collaborate and function with non-excluded
persons, university students, professionals and renowned people has great effects on their
self-respect, identity and educational and personal aspirations. The basic principles of prepa-
ring and implementing such programs and community actions will be unfolded through the
words of the participants themselves as those came to light through the process of research
data collection.

Keywords: drug addiction, music, community, inclusion
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VOZES PARA SEREM ESCUTADAS: EXPERIENCIAS DE
EX-TOXICODEPENDENTES QUE PARTICIPARAM NUM
PROJETO DA UE SOBRE A UTILIZAGAD DA MUSICA NO
PROCESSO DE DESINTOXIGAGAD E REABILITAGAO

Esta apresentacdo procura dar voz as experiéncias de ex-toxicodependentes que foram
convidados a participar no projeto MUSICDARE da Unido Europeia. MUSICDARE consistiu
numa série de atividades de formacao dirigidas a psicélogos, musicoterapeutas, cuidadores,
educadores, misicos e ex-toxicodependentes, centradas na utilizacdo da musica como forma
suplementar de tratamento no processo de desintoxicacdo e reabilitacdo de individuos
dependentes de drogas. O projeto durou trés anos (2015-2018) e envolveu varios grupos de
toxicodependentes ou ex-toxicodependentes que participaram nas atividades de formacao

e / ou nas performances artisticas do projeto, a decorrer na Grécia e / ou no exterior. Os
dados foram selecionados a partir de uma amostra de 61 pessoas através de questionarios,
entrevistas e observacoes. Os resultados enfatizaram a influéncia positiva dessas expe-
riéncias em individuos ex-toxicodependentes ou submetidos a terapia, no que diz respeito
a sentimentos de inclusdo social, bem-estar e desejo de procurar novas possibilidades de
formacdo para aumentar as hipoteses de empregabilidade. 0 estudo, estando em consonan-
cia com resultados verificados anteriormente (Stamou & Stamou, 2018a; Stamou, 2015;
Aldridge & Fachner, 2010), destaca a importéncia da criacdo de ambientes educativos inclu-
sivos, onde individuos toxicodependentes ou ex-toxicodependentes percebam que estdo
num espaco onde podem ser “escutados”, sentir-se aceites, respeitados e honrados por tudo
aquilo que passaram e pelas experiéncias que eles trazem para todo o processo de aprendi-
zagem. A apresentacdo também visa enfatizar a importancia de programas de musica / arte
em contextos comunitarios ou terapéuticos, onde pessoas com problemas ligados a vicios
passados ou presentes possam ter um espaco para criar, juntamente com artistas amadores
ou profissionais que ndo vivam esta problematica, e em que lhes seja oferecida a oportuni-
dade para, gradualmente, transformar a identidade de alguém ‘viciado’ na de um ‘artista’, o
que esta de acordo com resultados de estudos efetuados anteriormente (Dingle et al, 2008;
Fachner, 2011; Manning, 2007; McFerran, 2016; Murphy, 2009; Silverman, 2015, 2011;
Stamou et al., 2016; Stamou & Stamou, 2018b). Em Gltima andlise, é importante perceber
que é necessario tratar estas pessoas como “normais” ndo os isolando no seu processo de
reabilitacdo ou formacdo. A sua integracdo em atividades pedagogicas, artisticas e sociais
de alto nivel, onde tém amplas oportunidades para comunicar, colaborar e interagir com
pessoas nao excluidas, estudantes universitarios, profissionais e pessoas de renome, tem
grandes efeitos no respeito por si proprios, na identidade na educacado e nas aspiracoes
pessoais. Os principios basicos de preparacao e implementacdo de tais programas e a¢des na
comunidade serdo apresentados através das palavras dos proprios participantes, que foram
emergindo através do processo de recolha de dados ao longo da investigacao.

Palavras-chave: toxicodependéncia, misica, comunidade, inclusao
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EDUCACION MUSICAL Y AFECTO. EL TOPICO DE LA
BUSQUEDA DEL AMOR EN CANCIONES POPULARES

El objetivo de esta investigacion exploratoria es establecer relaciones entre la educacion
musical y la dimension afectiva como area de ensefianza y aprendizaje, a partir de diferentes
estrategias pedagogicas, con el fin de situar la cancion popular como un espacio didactico.

Uno de los temas que ha resultado dificil de abordar en el curriculum chileno, ha sido el
como lograr un desarrollo en el aprendizaje afectivo de los/las estudiantes. La configuracion
curricular chilena con bases en el constructivismo, potencia por un lado, el ambito cognitivo,
y por otro, un progresivo énfasis en actividades relacionadas con el desarrollo de habilidades
y una asuncion de aprendizajes de la dimension actitudinal (MINEDUC, 2015).

Revisaremos como ha sido tratado el tema de los objetivos de aprendizaje en su dimension
actitudinal (OAT), con el fin de problematizar hasta qué punto se ha intencionado algdn tipo
de vinculo con lo afectivo en la educacion musical, y como se podria contribuir con este
importante tema en la formacion de estudiantes, principalmente adolescentes.

Por un lado, la dimension teorica de este trabajo exploratorio, la encontramos en las bases
del curriculum post-critico (Da Silva, 2001), donde el afecto es una dimensién que apela a la
construccion de subjetividades dentro del curriculum. Y por otra, la nocién del llamado giro
afectivo (Massumi, 1995), nos invita a revisar como este giro puede ser incorporado en los
contextos educativos.

La dimension metodoldgica se asume en la propuesta de estrategias didacticas para pensar
la cancién popular como un lugar, un espacio didactico (Montoya, 2015) que ofrece una mul-
tiplicidad de evocaciones sobre el afecto, tanto desde el texto lirico como musical (Moore,
2012). Espacio desde el cual es posible reflexionar acerca de los diferentes matices que se
advierten en relacion con la construccion de lo afectivo. En términos particulares, explorare-
mos el topico especifico la bdsqueda del amor, en dos canciones populares “Necesito alguien”
de Sui Generis y “Alguien que cuide de mi” de Cristina Rosenvinge y como éstas pueden ser
usadas con fines didacticos, considerando diferentes estrategias de analisis a partir de las
propuestas de Tagg (2013).

r

Si bien las canciones populares pueden ser significadas como modeladoras y referentes para
el aprendizaje afectivo, también pueden ser significadas de manera critica, siendo posible
visibilizar las diferentes tensiones que surgen en la construccion del afecto, descentrando y
re-significando diversos imaginarios contenidos en ellas.

Palabras clave: educacion musical, afecto, cancion popular, curriculum post-critico
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MUSIC EDUCATION AND AFFECTION. THE TOPIC OF THE
SEARCH FOR LOVE 1N POPULAR SONGS

The objective of this exploratory research is to establish relationships between music
education and the affective dimension as a teaching and learning area, based on different
pedagogical strategies, in order to place the popular song as a didactic space.

One of this issues that has been difficult to address in the Chilean curriculum is how to
achieve a development in the affective learning of the students. The Chilean curricular
configuration has bases in constructivism, on the one hand, enhancing the cognitive field,
and, on the other, a progressive emphasis on activities related to the development of skills,
an assumption of learning from the attitudinal dimension (MINEDUC, 2015).

We will review how the topic of learning objectives has been treated in its attitudinal
dimension (0AT), with the aim of problematizing the extent to which some kind of link
with the affective in music education has been intended, and how this could be contribu-
ted to an important issue in the formation of students, mainly adolescents.

On the one hand, the theoretical dimension of this exploratory work is found in the bases
of the post-critical curriculum (Da Silva, 2001), where affect is a dimension that appeals
to the construction of subjectivities within the curriculum. And on the other, the notion
of the so-called affective turn (Massumi, 1995) invites us to review how this turn can be
incorporated into educational contexts.

The methodological dimension is assumed in the proposal of didactic strategies to think
the popular song as a place, a didactic space (Montoya, 2015) that offers a multiplicity of
evocations about affection, both from the lyrical and musical text (Moore, 2012). From
this space it is possible to reflect on the different nuances that are noticed concerning the
construction of the affective. In particular terms, we will explore the specific topic of the
search for love, in two popular songs “Necesito alguien” by Sui Generis and “Alguien que
cuide de mi” by Cristina Rosenvinge and how they can be used for teaching purposes, con-
sidering different analysis strategies from the proposals of Tagg (2013).

Although popular songs can be meant as modelers and referents for affective learning,
they can also be critically signified, making it possible to visualize the different tensions
that arise in the construction of affect, decentering and re-signifying various imaginaries
contained in them.

Keywords: music education, affection, affective turn, popular song, post-critical
curriculum
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EVERYDAY EXPERIENCES WITH MUSIC OF AMERICAN AND
TANZANIAN INFANTS AND TODDLERS

Small, portable recording devices worn by infants and young children allow for capturing chil-
dren’s everyday music environments and their own vocal production in a variety of contexts
across the entire day. Such daylong recordings of naturalistic sound environments are a rich
source of data for understanding young children’s real-life music experiences, music learning,
and musical development. In this talk we illustrate some of the unique contributions of such
data by discussing two studies in which we analyzed daylong audio files of young children’s
music environments.

In the first study, we investigated infant imitation of music by identifying and analyzing ins-
tances in which a 15-month-old American infant vocalized music that he had heard previously
that day. He vocalized melodies he had heard sung by his parents and played by a toy hours
earlier and engaged in imitative turn-taking with his father based on one such melody. In
the second study, we compared the characteristics of the music environments of infants and
toddlers from the United States (n = 12) and from Tanzania (n = 8). The Tanzanian families
lived in two neighboring semi-rural communities in the Arusha region in northern Tanzania;
the American families lived in suburban neighborhoods of a large city in the southern region
of the country. The results show similarities and differences in the music experiences of chil-
dren between and within the two countries. For example: (1) Except for one American child,
all children heard live singing on the day in which they were recorded; (2) overall, Tanzanian
children were exposed to a greater variety of sound sources, including a larger number of
different singing voices; (3) compared to American children, Tanzanian children were exposed
to less music made specifically for children; and (4) within the two groups, there was consi-
derable variability in amount of live and recorded music that children heard during the day of
recording, such that some children were exposed to much more music on the day of recording
than others.

These two studies show that extended, naturalistic recordings of infants” and toddlers” music
environments allow for a detailed analysis of young children’s early music production and
experiences and the investigation of the connections between their environment and their
learning of music. The value of our findings for the understanding of developmental music
trajectories and processes of music learning early in life are discussed.

Keywords: music environment, music learning, infant musical development, daylong
recordings
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EXPERIENCIA MUSICAL COTIDIANA DE CRIANCAS E BEBES
NI0S ESTADOS UNIDOS E NA TANZANIA

Gravadores de audio portateis podem ser utilizados em bebés e criancas pequenas para
capturar tanto os ambientes musicais do dia-a-dia quanto a propria producédo vocal das
criancas em varios contextos ao longo do dia. Tais gravacdes sdo uma fonte rica de dados,
permitindo o acesso as experiéncias de vida de criancas pequenas e permitindo entender
como o desenvolvimento e o aprendizado musical ocorrem em contextos naturais. Nesta
comunicacao, discutiremos algumas contribuicoes exclusivas de tais dados e apresentaremos
dois estudos baseados em gravacdes de criancas pequenas ao longo de um dia inteiro.

No primeiro estudo, investigamos a vocalizacdo musical feita por um bebé de 15 meses

de idade dos Estados Unidos, identificando e analisando instancias em que ele vocalizou
melodias que ouvira anteriormente naquele dia. 0 bebé vocalizou uma melodia que ouvira
cantada por seus pais e outra melodia que ouvira tocada por um brinquedo infantil. Ele
também iniciou um didlogo imitativo com seu pai baseado em uma dessas melodias. No
segundo estudo, comparamos as caracteristicas dos ambientes musicais de bebés e criancas
pequenas dos Estados Unidos (n = 12) e da Tanzénia (n = 8). As familias da Tanzdnia viviam
em duas comunidades semi-rurais vizinhas na regido de Arusha, no norte da Tanzania; as
familias americanas viviam em bairros suburbanos de uma cidade grande na regido sul do
pais. Os resultados mostram semelhancas e diferencas nas experiéncias musicais das crian-
cas dos dois paises. Por exemplo: (1) Exceto por uma crianca dos Estados Unidos, todas as
criancas ouviram canto ao vivo no dia em que foram gravadas; (2) em geral, as criancas

da Tanzania eram expostas a uma variedade maior de fontes sonoras, inclusive um nimero
maior de vozes diferentes cantando; (3) comparado a criancas dos Estados Unidos, as crian-
cas da Tanzania foram expostas a menos misicas feitas especificamente para criancas; e (4)
tanto dentro de cada grupo como entre os dois grupos, houve variabilidade consideravel
em relacdo a quantidade de misica ao vivo e gravada que as criancas ouviram durante o dia
da gravacdo, de modo que algumas criancas foram expostas a muito mais mdsica no dia da
gravacdo do que outras.

Esses dois estudos mostram que gravacoes de longa duracdo e naturalistas dos ambien-

tes musicais de bebés e criancas pequenas permitem uma analise detalhada da producao
musical e das experiéncias da primeira infancia das criancas, bem como a investigacdo das
conexdes entre o ambiente e o aprendizado da misica. Sera discutido o valor de nossas des-
cobertas para a compreensao das trajetorias desenvolvimentais musicais e para os processos
de aprendizagem de musica no inicio da vida.

Palavras-chave: ambiente musical, aprendizagem musical, desenvolvimento musical na
infancia, gravacoes de um dia inteiro
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MUSICA TRADICIONAL DA INFANCIA E EDUCAGAD MUSICAL
NUN DIRLOGO ENTRE GERAGOES

Este trabalho tem como objetivo apresentar uma pratica em educacdao musical realizada em
uma comunidade da Grande Sao Paulo, Brasil e traz como fundamentacgao teorica os seguintes
autores: Charles E. Hurst que discute os papéis de classe e raca no desenvolvimento da cons-
ciéncia de classe; Vared Amit, que discute o conceito de comunidade; Brian Sutton-Smith, que
aborda aspectos sociais do Folclore Infantil, e Lydia Hortélio, referéncia no Brasil na pesquisa
e documentacdo de Cultura Infantil e misica tradicional da infancia.

0 Brasil é reconhecido no mundo por sua diversidade cultural que predominou e ainda pre-
domina no interior e nas zonas rurais. Porém grandes fluxos migratorios que descolocaram
populagdes inteiras do interior para os grandes centros fizeram propagar muitas destas mani-
festacoes para as periferias das metropoles. Apesar de toda essa diversidade cultural, como é
comum nos paises colonizados, privilegia-se a monocultura da classe dominante, colocando a
margem a producado cultural das classes mais baixas, o que inclui os espacos educativos. Como
resultado disto, assistimos a geragdes inteiras que pouco sabem sobre a musica, danca, jogos,
festas e folguedos da tradicao.

Nas Gltimas duas décadas, a pratica de educagao musical em uma comunidade da periferia da
Grande Sao Paulo que abriga uma populacao predominantemente migrante de zonas rurais

de todo o pais, localizada no entorno da Aldeia de Carapicuiba - aldeia Jesuitica fundada em
1580 pelo Padre José de Anchieta - possibilitou-nos vivenciar a recusa dos alunos ao reconhe-
cimento das suas origens culturais, a repulsa ao repertorio musical diferente do mediado pelas
grandes midias e o desrespeito a diversidade. Este diagnostico levou-nos a iniciar um trabalho
de pesquisa de campo nesta comunidade, registrando suas manifestacdes musicais, principal-
mente as mdsicas tradicionais da infancia.

A pesquisa de campo foi realizada através de entrevistas e do registro em audio e video.
Iniciou-se com as criancas e adolescentes atendidas pela instituicdo nao-governamental deno-
minada Oca Escola Cultural, que ha 23 anos realiza na comunidade um trabalho de educacéo
pautado na cultura brasileira. A partir das criancas, esta pesquisa expandiu-se para os pais,
avos e bisavos dos alunos atendidos e para as escolas plblicas de onde eram provenientes. 0
repertorio registrado foi incorporado as praticas de educagcdo musical e as praticas criativas
integradas as aulas de danca e percussao brasileira, conquistando assim um novo significado
para as criangas.

0 resultado desta pesquisa foi a realizacdao de uma publicagdo composta por livro, caderno de
partituras, CD e DVD, que contou com a participacdo dos informantes. Esta publicacdo foi dis-
tribuida em todas as escolas piblicas do municipio, bem como nas escolas plblicas dos muni-
cipios de origem dos informantes, o que fez ecoar na comunidade as vozes de muitas geracoes
e lugares. A distribuicdo da publicacdo somada a formacao de educadores foi responsavel pela
revalorizacdo e reincorporacao do repertdrio no dia-a-dia da comunidade.

Palavras-chave: misica tradicional da infancia, masica e comunidade, educacao musical,
identidade cultural

zback to papers

TRADITIONAL CHILDREN’S SONGS AND MUSICAL
EDUCATION I A DIRLOGUE BETWEEN GENERATIONS

This work aims to present a practice in music education held in a community of Greater
Sdo Paulo, Brazil. The theoretical foundation is based on the authors Charles E. Hurst, who
discusses the roles of class and race in the development of class consciousness, Vared Amit,
who discusses the concept of community; Brian Sutton-Smith, who addresses social aspects
of childhood folklore, and Lydia Hortélio, a reference in Brazil in the research and docu-
mentation of child culture and traditional childhood music.

Brazil is recognized worldwide for its cultural diversity that has prevailed and is still very
present in the interior and more rural areas. However, large migratory flows displaced
entire populations from the interior to the great urban centers and have spread many of
these manifestations to the peripheries of the different metropolitan areas. In spite of all
this cultural diversity, as is common in the colonized countries, the monoculture of the
ruling class is favored, marginalizing the cultural production of the lower classes, including
in educational spaces. As a result of this, we witness entire generations who know very
little about their traditional culture: music, dance, games, festivals and traditional folklore.

This research focuses on the practice of music education in the last two decades in a com-
munity of the outskirts of Greater Sdo Paulo, located in the vicinity of the Carapicuiba
Village, which houses a predominantly migrant population from rural areas around the
country. This community, originally a Jesuit village founded in 1580 by Father José de
Anchieta, allowed us to experience the refusal of students to recognize their cultural ori-
gins, repulsion of their musical repertoire, which is quite different from the popular mains-
tream music, which disrespects regional musical diversity.

The field research was conducted through interviews and audio and video recordings. It
began with the adolescent and children attended by the non-governmental institution cal-
led Oca Cultural School, which for 23 years has been doing an education based on Brazilian
culture. This research expanded to the parents, grandparents, and great-grandparents of
the students and to the public schools from which they came. The repertoire was incor-
porated into education practices and new forms of integration into Brazilian dance and
percussion classes, thus aquiring a new meaning for these children.

The result of this research was the publication of a book, a book of scores, CD, and DVD,
with the participation of informants. This publication was distributed in all the public
schools of the municipality, as well as in the public schools of the cities of origin of the
informants, throughout the community, the voices of many generations and places. The
distribution of the publication as well as the courses for the teachers were responsible for
the revaluation and reincorporation of the repertoire in the daily life of the community.

Keywords: traditional music of childhood, music and community, musical education, cultu-
ral identity
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LA IDENTIDAD DOGENTE EN EL PROFESORADO DE MUSICA
DE PRIMARIA

La formacion de la identidad docente es un proceso complejo en el que intervienen distintos
factores. Asi, y en lineas generales, las experiencias que se tuvo como estudiante, el trabajo
que se desempefa en la escuela y la percepcion social sobre qué es y qué debe ser un/a
docente de musica. De acuerdo con esta idea, el objetivo principal de este estudio consiste
en identificar el perfil pedagégico del profesorado de mdsica de educacion primaria y los fac-
tores que influyen en la formacion del mismo.

Se realizaron entrevistas semi-estructuradas realizadas a una muestra de 30 docentes en
activo en tres provincias espafolas (Jaén, Castellon y Bizkaia). La seleccion se realizd por
conveniencia y también se vio determinada por el interés y disposicion del profesorado para
colaborar. A través de la entrevista intentamos determinar cual es el perfil pedagdgico mas
extendido. Seguimos para ello los modelos identificados por Jorquera (2010), a saber: 1) el
modelo académico, derivado de la tradicion de la ensefianza de la mdsica en las universida-
des y que tiene sus fundamentos en Rameau y Hanslick; 2) el modelo practico, que es el que
habitualmente se aplica en la ensefianza de mdsica en los conservatorios; 3) el modelo ‘comu-
nicativo ladico’, relacionado con la concepcion de la mdsica que se desprende de la Escuela
Nueva y 4) el modelo complejo, que, como su nombre indica, es de naturaleza mas dificil de
concretar que los anteriores y aunque aglutina parte de estos, también pretende la compren-
sion critica de la realidad.

Los resultados obtenidos hasta el momento muestran, especialmente, la importancia de la
formacion recibida y del Centro educativo en el desempefio docente, y sitlan al profesorado
en torno a los modelos practico y comunicativo lddico. Se identifican como posibles factores
y limitaciones que conllevan su practica docente el tiempo que se dedica a la asignatura en la
educacion primaria, la dificultad para acceder a cursos formativos, el curriculum y la percep-
cion social de la asignatura.

Palabras clave: identidad, professorado, curriculum, educacion primaria
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TEACHING IDENTITY AMONG PRIMARY SCHOOL MUSIC
TEACHERS

The development of a teaching identity is a complex process in which different factors play
their part. In general terms, it comprises the experiences a teacher had as a pupil, the
work that is done at their school, and the social perception of what a music teacher is and
what they should be. In accordance with this idea, the main objective of this study con-
sists of identifying the pedagogical profile of music teachers working in primary education
and the factors that influence their development.

We carried out loosely structured interviews with a sample of 30 active teachers from three
Spanish provinces (Jaen, Castellon, Vizcaya). It was a selection based on availability, and
the teachers’ interest and willingness to collaborate with us. Through these interviews,

we sought to identify the most prevalent profile of a teacher. To this end, we followed the
models identified by Jorquera (2010): 1) the academic model, derived from the tradition of
music teaching in universities and which has its foundations in Rameau and Hanslick; 2)
the practical model, which is the one commonly applied to music teaching in conservato-
ries; 3) the ‘ludic-communicative’ model, related to the conception of music coming from
the New School; and 4) the complex model which, as its name indicates, is by its nature
more difficult to define than those previously mentioned and which, though taking ele-
ments of the others, also tries to offer a critical understanding of reality.

The results obtained so far show, in particular, the importance of the formation received
and of the educational context in which they are working, and relate the teachers to their
practical and ludic-communicative models. We also identified a number of possible factors
and limitations affecting their teaching practice: the time which is dedicated to the sub-
ject in primary education, the difficulty of gaining access to training courses, the curricu-
lum and the social perception of the subject.

Palavras-chave: identity, teachers, curriculum, primary education
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INFLUENCIA DAS PRATICAS MUSICAIS SOCIALMENTE
ORIENTADAS NA VIDA DE ADOLESCENTES E JOVENS
ADULTOS DO QUEBEC E DO BRASIL: 0S CASOS GUCA E
AMPLISSON

Estudos realizados em diversas comunidades culturais situadas em varias partes do mundo
demonstraram que a misica é uma ferramenta eficaz para o bem-estar psicolégico das pes-
soas que a praticam (Koen et al., 2009). Por exemplo, observamos que a mdsica possui um
papel positivo nas emogdes, na comunicacao ou na identidade social das pessoas praticantes
(MacDonald, Kreutz e Mitchell, 2012). No Brasil, a realizagdo de atividades musicais permite
alimentar aspiragdes profissionais futuras, exprimir e colocar valor na identidade cultural dos
jovens (Ilari, 2013), criar um sentimento de pertencimento a um grupo, servindo até mesmo
de apoio familiar, ou do distanciamento de situacdes sociais de risco, tais como a violéncia,

a criminalidade ou o uso de drogas (Kleber et Souza, 2013). Paradoxalmente, poucos estudos
documentam este fenémeno a partir de uma perspectiva intercultural; aqueles disponiveis sao
concebidos a partir de estudos de caso circunscritos a um contexto cultural preciso, sem com-
parar as comunidades culturais estudadas (Saarikallio, 2012).

Visando um desenvolvimento sobre o tema, uma equipe formada por pesquisadores canaden-
ses e brasileiros estudou e comparou as praticas musicais de vocacao social de adolescentes e
jovens adultos do Brasil e do Québec a partir de dois casos: um centro comunitario na cidade
brasileira de Fortaleza (CUCA) e uma escola de misica rock na cidade de Québec no Canada
(Amplisson). 0 estudo teve como objetivo compreender o papel e as abordagens educativas
utilizadas nestas estruturas comunitarias, bem como entender os diversos impactos na vida
dos jovens que fazem misica. A coleta de dados baseou-se em observacoes das atividades
musicais realizadas e entrevistas com os jovens misicos participantes, administradores e
professores dos dois estabelecimentos. O referencial tedrico utilizado foi baseado no “health
music(k)ing” de Bonde (2011), permitindo assim, compreender e discutir sobre os diversos
impactos das atividades musicais na vida e no bem-estar dos jovens de comunidades mais
vulneraveis socialmente.

Os resultados preliminares apontam que a realizacao de atividades musicais contribui muito
para a formacdo dos jovens em diversos aspectos ligados ao bem-estar (sentimento de segu-
ranca e gestdo das emocdes), ao desenvolvimento pessoal (consciéncia do préprio potencial,
progresso, desenvolvimento de habilidades pessoais, etc.) e as suas relagdes interpessoais
(socializacdo, vida musical, etc.). Outras anélises estdo sendo realizadas para identificar, com-
preender e discutir sobre elos transversais e as singularidades dos dois casos estudados.

Palavras-chave: misica e comunidade, bem-estar, interculturalidade, Canada-Brasil
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THE INFLUENGE OF SOCIALLY ORIENTED MUSICAL
PRACTICES ON THE LIVES OF ADOLESCENTS AND YOUNG
ADULTS IN QUEBEC AND BRASIL: CUCA AND AMPLISSON

Studies realized in diverse cultural communities of several parts of the world showed that
music is an efficient tool for the psychological well-being of people who practice it (Koen
et al., 2009). For example, music has a positive role on emotions, communication or on
social identity of people who practice it (MacDonald, Kreutz and Mitchell, 2012). In Brazil,
the realization of musical activities allow to fuel futures professional inspirations, express
and value the cultural identity of young people (Ilari, 2013), create a sense of belonging to
a group, serving like family support, or detachment of risky social situations like violence,
criminality or the use of drugs (Kleber and Souza, 2013). Paradoxically, few studies docu-
ment this phenomenon from an intercultural perspective. The available studies are concei-
ved from case studies circumscribed to a specific cultural context, without comparing the
studied cultural communities (Saarikallio, 2012).

To develop this theme, a Brazilian and Canadian team studied and compared the social
musical practices of adolescents and young people from Brasil and Québec in two cases:
one community centre in Fortaleza, a Brazilian city (CUCA) and a music school in Quebec,
a Canadian city (Amplisson). The aim was to understand the role and the educative approa-
ches used in this community structures, and to understand the diverse impacts on the lives
of the young people who make music. The data collection was based on observations of
the musical activities and interviews with the participant young musicians, administrators
and teachers of both institutions. The theoretical framework used was based on “health
music(k)ing” from Bonde (2011), in order to understand and discuss the diverse impacts

of musical activities on young people’s lives and well-being of more socially vulnerable
communities.

The Preliminary results show that the realization of musical activities contribute a lot for
the formation of young people in diverse aspects concerning well-being (safety feelings
and management of the emotions), personal development (awereness of own potential,
progress, development of personal skills, etc.) and their interpersonal relationships (socia-
lization, musical life, etc.). Other analyses are being done to identify, understand and dis-
cuss the common aspets and singularities of both studied cases.

Keywords: music and community, well-being, inter-culturally, Canada-Brazil
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NMUSIC FOR KANDINSKY- THE ORCHESTRAL SUITE
“KANDINSKYANAS™

In this paper, I present the reflections around the research entitled “Dramaturgy and Multi-
sensoriality: Methodology for the elaboration of ‘audio scenes’ for online environments from
the ‘Composition” series, by Kandinsky”. The research project was approved by the National
Research Bureau (CNPq) and it began in the first semester of 2017. In the second half of
2017, the analysis of paintings and audiovisual scripts began to take place. In this second
phase, the researcher and multimedia artist Alexandre Rangel has been a fundamental
interlocutor.

The project proposal was based on the theoretical texts of Kandinsky, the secondary biblio-
graphy specific to the theme, and the analysis of a cycle of paintings called ‘Compositions’, in
order to produce musical orchestrations that dialogue with the images and creative decisions
of each frame studied. These orchestrations are not illustrations of the visual works: they are
sound scripts for digital interventions into each painting, converging in a video that inte-
grates music with the movement within Kandinsky’s visual work. In the end, we will have ten
videos for the ten ‘Compositions” by Kandinsky.

At the current stage of the research, we have arrived at half of the project, with the ela-
boration of five videos, or what we call “audio scenes”. Here follows a discussion about the

assumptions underlying this research.

Keywords: Kandinsky, music, painting, composition
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MUSICA PARA KANDINSKY- A SUITE ORQUESTRAL
“KANDINSKYANAS™

Neste artigo, sdo apresentados as reflexdes e resultados em torno da pesquisa denominada
“Dramaturgia e Multissensorialidade: Metodologia para elaboracdo de Audiocenas para
ambientes online a partir da série de quadros ‘Composicoes’, de Kandinksy. Esse projeto de
pesquisa foi aprovado pela CNPg- Brasil e iniciou-se no primeiro semestre de 2017.

Na segunda metade de 2017, as analises das pinturas e os roteiros audiovisuais foram
iniciados. Na sequnda metade da pesquisa o pesquisador e artista multimidia Alexandre
Rangel foi um interlocutor fundamental.

A proposta do projeto foi baseada nos escritos teéricos de Kandinsky, bibliografia de apoio
sobre o tema, e a analise do ciclo de pinturas denominado ‘Composicdes’. A partir disso,
foram elaboradas orquestracdes musicais que dialogam com as imagens e decisdes criativas
de cada pintura estudada. Tais orquestracdes nao sdo ilustracoes de obras visuais: antes, sdo
roteiros para intervencdes digitais em cada quadro, convergindo para um video que integra
musica com o movimento presente em cada uma das pinturas de Kandinsky. Ao fim, temos
dez videos para cada uma das dez ‘Composicdes’ de Kandinsky.

No atual momento da pesquisa, atingimos a metade do projeto, com a elaboracao de cinco
videos, ou ‘audiocenas’. Tais materiais serdo o ponto de partida para uma discussao sobre os

pressupostos que determinam esta pesquisa.

Palavras-chave: Kandinsky, misica, pintura, composicao
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SOUNDTRACKS OF MOBILE LISTENING: YOUTH'S DAILY LIFE
MUSIC LISTENING ON MOBILE PHONES

Music offers endless combinations of emotional expression. Not surprisingly, music listening is
one of the most typical activities for affect regulation in daily life (Van Goethem & Sloboda,
2011), especially amongst youth (Saarikallio & Erkkild, 2007). Music psychology has been ela-
borating on contextual (Randall & Rickard, 2017), individual (Scherer & Coutinho, 2013), and
musical aspects (Baltazar & Saarikallio, 2019) that contribute to affect regulation through
music. However, when analysing music features and their impact on affective states, the lite-
rature has rarely taken into consideration contextual factors. This study tackled this issue by
exploring music listening by young adults in their mobile phones.

The present study aims to provide an ecological valid analysis of music listening by young
adults, mainly concerning musical features, their contextual predictors, and their possible
associations with affective outcomes. An experience sampling method was utilized to collect
data through the application MuPsych (Randall & Rickard, 2013). In total, 1373 experiences
were collected from 101 participants (60 female, M age=24.32, SD age=5.92). For each expe-
rience, the app registered situational factors, affective outcomes, and the music track liste-
ned to. Music features and sentiment polarity in lyrics were computed for each track through
packages available in the software R (spotifyr and sentimentr).

Several situational factors emerged from the multilevel regression analyses as predictors of
musical features. Listening to music while doing nothing predicted higher energy in music,
while listening alone predicted lower danceability and loudness. Major key was negatively
predicted by the experienced mood’s valence, and positively predicted by listening for the
following reasons: to maintain current mood, intensify current mood, cope, and focus on the
music. Listening to music while studying predicted lower tempo. Music’s valence was posi-
tively predicted by listening to music while doing something else and by listening to think,
while initial arousal levels and listening while walking were negative predictors of valence. As
for the lyrics, the valence of the experienced mood was a positive predictor of the valence in
the lyrics themselves (lower sadness, higher positive polarity). The presence of words related
to anger was negatively predicted by the reasons enjoyment, raise energy, and to cope, and
positively predicted by listening while doing nothing. Lastly, the presence of words related to
trust was positively predicted by listening to music while travelling and negatively predicted
by listening alone. In terms of mood change, music’s valence positively predicted change in
experienced valence.

This study helps to understand the choice of music embedded in real life, with context, rea-
sons for listening, and current mood emerging as relevant predictors of a wide list of musical

characteristics.

Keywords: listening, self-requlation, emotions, context, lyrics
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BANDAS SONORAS DO DIA-A-DIA: AUDIGAO DE MUSICA
N0S TELEMOVEIS POR JOVENS ADULTOS

A miusica proporciona combinacdes interminaveis de expressdo emocional. De facto, ouvir
musica é uma das formas mais comuns para regular emogdes no dia-a-dia (Van Goethem

& Sloboda, 2011), especialmente para adolescentes e jovens (Saarikallio & Erkkild, 2007).
Ultimamente, a psicologia da misica tem vindo a identificar aspectos contextuais (Randall
& Rickard, 2017), pessoais (Scherer & Coutinho, 2013) e musicais (Baltazar & Saarikallio,
2019) que contribuem para a regulacdo emocional através da musica. Contudo, aquando

a analise de caracteristicas musicais e do seu impacto nos estados emocionais, a litera-
tura raramente inclui factores contextuais. 0 presente estudo pretendeu colmatar esta
lacuna através da investigacdo dos comportamentos musicais de jovens adultos nos seus
smartphones.

0 estudo tem como objectivo fornecer uma analise ecologicamente valida da audicao de
musica por jovens adultos, focada principalmente nas caracteristicas musicais, preditores
contextuais, e suas possiveis relacoes com efeitos emocionais. A aplicacdo de telemovel
(app) MuPsych (Randall & Rickard, 2013) possibilitou a utilizacdo de um método de amos-
tragem experiencial para a recolha de dados. No total, foram registadas 1373 experiéncias
de 101 participantes (60 do sexo feminino, Midade=24.32, DPidade=5.92). Para cada expe-
riéncia, a app registou factores contextuais, consequéncias emocionais, e o titulo/autor da
peca de musica ouvida. As caracteristicas musicais e a polaridade emocional das letras de
cada peca foram extraidas no programa R (pacotes spotifyr e sentimentr).

Varios factores contextuais revelaram-se preditores de caracteristicas musicais no modelo
de regressdo multinivel. Quvir musica sem fazer mais nada previu musica mais enérgica,
enquanto que ouvir sozinho previu masica menos dancavel e menos ruidosa. 0 modo maior
foi negativamente previsto pela valéncia do estado emocional (i.e. negativa-positiva), e
positivamente previsto pelas sequintes razdes para ouvir musica: manter o estado emo-
cional, intensificar o estado emocional, lidar com uma situacdo, e focar atentamente na
musica. Ouvir masica enquanto se estuda previu um andamento mais lento. A valéncia da
musica foi prevista positivamente pela audicdo de misica enquanto os participantes esta-
vam envolvidos noutra acdo para além da musica ou quando estavam a ouvir para ajudar a
pensar. Por outro lado, os niveis de activacdao emocional e a actividade caminhar foram pre-
ditores negativos da valéncia da misica. Quanto as letras da musica, a valéncia do humor
experienciado revelou-se um preditor positivo da valéncia das mesmas (valores mais baixos
de tristeza e polaridade positiva mais elevada). A presenca de palavras relacionadas com
raiva foi negativamente prevista pelas sequintes razoes para ouvir musica: entretenimento,
elevar niveis de energia, e para lidar com a situacdo. Adicionalmente, tal presenca foi pre-
vista positivamente por estar a ouvir musica sem fazer mais nada. Por fim, a presenca de
palavras relacionadas com confianca foi prevista positivamente pelo contexto de viagem

e negativamente pelo contexto de escuta solitaria. Em termos de mudanca emocional, a
valéncia da masica previu positivamente alteracdes na valéncia emocional

Este estudo ajuda a compreender a escolha da musica inserida na vida real em contexto,
razdes para ouvir e e o estado emocional como preditores relevantes de caracteristicas

musicais.

Palavras-chave: ouvir musica, auto-regulacao, emocdes, contexto, letras
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LA EDUCACION MUSICAL PROFESIONALIZADORA
INTEGRADA EN UN INSTITUTO ESCUELA

La complejidad del siglo XXI pide nuevas pedagogias con ciudadanos creativos capaces de
afrontar distintos retos (Satir6, 2019). Recientes estudios indican que incorporar las artes, y
en concreto la mlsica en la ensefianza es esencial para preparar a los estudiantes en las habi-
lidades necesarias para este siglo (Connelly, 2012). El Institut Escola Artistic Oriol Martorell
de Barcelona es el (nico centro educativo del Estado Espafiol donde se integran los estudios
ordinarios con los estudios profesionalizadores de mdsica y danza. Esta integracion la encon-
tramos tanto en la educacion primaria, de los 6 a los 12 afios, como en la educacion secun-
daria, de los 13 a los 18 afos. En concreto los alumnos de la especialidad de musica cursan
las minimas materias del curriculum ordinario y 8 horas 30 minutos semanales de musica (len-
guaje musical, canto coral, instrumento, mdsica de cdmara y agrupaciones instrumentales). La
mUsica forma parte de su vida escolar diaria de manera que cuando finalizan sus estudios los
alumnos obtienen el titulo de bachillerato junto al de grado profesional de mdsica.

Dos investigaciones tuvieron el objetivo de analizar como la educacién musical integrada
puede beneficiar en la adquisicion de las competencias basicas de la educacioén primaria (12
afios). En la primera se analizaron los resultados obtenidos durante siete cursos académicos
por el alumnado del IEA Oriol Martorell en las pruebas de competencias basicas obligatorias
realizadas por la administracion a todos los centros de primaria de Catalunya, y en la segun-
dase realizé un estudio exploratorio en el que se elabor6 una prueba de las 8 competencias
basicas validada, pilotada y fiabilizada con la que se evalu6 los resultados de los alumnos del
altimo curso de primaria, comparando el resultado obtenido con un grupo control.

La conclusion de estos estudios es que a pesar de que los alumnos realizan el minimo de
horas marcadas por la ley en todas las areas curriculares, muestran una mayor adquisicion de

las competencias basicas.

Palabras clave: educacion musical integrada, competencias basicas
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PROFESSIONALIZED MUSIC EDUCATION INTEGRATED INTO A
SCHOOL INSTITUTE

The complexity of the 21st century demands new pedagogies with creative citizens capable
of facing different challenges (Satird, 2019). Recent studies indicate that incorporating the
arts, and in particular music is essential to prepare students to the necessary skills for this
century (Connelly, 2012). The Oriol Martorell Art School Institute of Barcelona is the only
educational center in the Spanish State where ordinary studies are integrated with profes-
sional music and dance studies. This integration is found in primary education, from 6 to
12 years, and in high school, from 13 to 18 years. Specifically, the students of the specialty
of music attend the minimum subjects of the ordinary curriculum plus 8.30 hours per week
of music (musical language, choral singing, instrument, chamber music and instrumental
groups). Music is part of their daily school life so that when they finish their studies, stu-
dents obtain a bachelor’s degree with a professional degree in music.

Two investigations had the objective to analyse how the integrated music education can
benefit the acquisition of basic skills of primary education (12 years). In the first study,
the results obtained during seven academic years by the students of the IEA Oriol Martorell
in the compulsory basic competency tests carried out by the administration in all the pri-
mary centers of Catalonia were analysed. In the second one, an exploratory study was car-
ried out in which a test was prepared with the 8 basic competences validated, piloted and
reliable in which the results of the students of the last elementary course were evaluated,
comparing the result obtained with a control group.

The conclusion of these studies is that despite the fact that the students perform the mini-
mum hours marked by the law in all the curricular areas, they show a greater acquisition of

the basic competences.

Keywords: integrated music education, basic competences
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INTERVENGAD MUSICAL EM CONTEXTOS DE
VULNERABILIDADE: PARTICIPAGAQ DA ASSOCIAGAD
PORTUGUESA DE MUSICA NOS HOSPITAIS E INSTITUIGOES
DE SOLIDARIEDADE (RPMHIS)

Esta comunicacdo objetiva apresentar o projeto de intervencdo da Masica nos Hospitais que
vem sendo desenvolvido pela Associacdo Portuguesa de Misica nos Hospitais e Instituicoes
de Solidariedade-APMHIS, em Portugal desde 2005, destacando-se as atividades realizadas,
metodologias desenvolvidas e abrangéncia do projeto nesse contexto. A proposta da interven-
cdo da Mdsica nos Hospitais é tocar em conjunto, buscando-se a participacao. Pretende-se

o musicking (Small, 1989) que permite experiéncia significativa no colectivo e o avivar
memorias no individual, o sentir proprio e (nico de cada um que é somado aos outros, rede-
finindo-se em novas experiéncias comunicativas, relacionais, comunitarias, através de todas
as dimensdes da mdsica (DeNora, 2000; Souza et al, 2014). Nas instituicdes de salde ha

uma diversidade étnico-racial, cultural e s6cio-econémica, com diferentes historias pessoais,
que desnudam formas de exclusdo social vividas pelas pessoas. A misica constitui-se, em
mediacdo para experiéncias e vivéncias agradaveis, contribuindo para a construcdo de redes
de apoio psico-social com referéncia comunitaria (Souza et al., 2014). Nas intervencdes musi-
cais, com duracdo de duas horas por duas vezes/ semana, os misicos circulavam nos espacos
dos hospitais, em concordancia com as equipas multidisciplinares, reunindo experiéncias e
vivéncias de inclusdo multicultural, com repertério musical adaptado as caracteristicas étnico-
-culturais e histérias de vida das criancas (com deficits cognitivos ou multideficiéncias), fami-
liares e profissionais de sadde. Foram implementadas accdes de carater grupal com os servicos
de educacao e as diferentes familias/utentes, formando redes de apoio psico-social. As discus-
soes em grupo e relato dos profissionais e utentes indicaram maior humanizagao nos espacos
de convivéncia e trabalho, e a mdsica atuou como mediadora das relagdes, permitiu criar tem-
pos e espacos de interacdo e compartilhamento de vivéncias e historias de vida, fortalecendo
as relagdes interpessoais e redes de convivéncia mais solidarias. Ao longo desses anos, tem-se
verificado que a presenca da musica em instituicdes de salde e de vulnerabilidade social tem
contribuido para a qualidade das interac¢des, criando redes de apoio psico-social e melhorando
relacdes profissionais-utentes.

Palavras-chave: misica nos hospitais, intervencdo comunitaria e misica, rede de apoio
psicossocial
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MUSICAL INTERVENTIONS IN CONTEXTS OF
VULNERABILTY- PARTICIPATION OF THE PORTUGUESSE
MUSIC ASSOCIATION IN HOSPITALS AND INSTITUTIONS OF
SOLIDARITY (PMAHIS)

This communication aims to present the project of intervention of Music in the Hospitals
that has been developed by the Portuguese Association of Music in Hospitals and
Institutions of Solidarity - APMHIS in Portugal since 2005, highlighting the activities car-
ried out, methodologies developed and scope of the project in this context. The proposal
for the intervention of Music in Hospitals is to play together, aiming for participation. The
aim of musicking (Small, 1989) is to allow significant experiencies in the collective and the
fanning of memories in the individual, the own unique feeling of each one that is added to
the others, redefining themselves in new communicative, relational and community expe-
riences, trhough of all dimensions of Music (DeNora, 2000; Souza et al, 2014). In health
institutions there is an ethnic-racial, cultural and socio-economic diversity, with different
personal stories that strip forms of social exclusion experienced by people. Music mediates
pleasant experiences, contributing to the construction of psychosocial support networks
within a community reference (Souza et al., 2014). Musical interventions were perfomed
twice a week, lasting two hours. The musicians circulated in the spaces of the hospitals in
agreement with the multidisciplinary teams and brought together experiences of multicul-
tural inclusion, with a musical repertoire adapted to the ethnic-cultural characteristics and
life stories of the children (with cognitive deficits or multi-disabilities), family members
and health professionals. Group actions were implemented with the education services and
the different families and users, forming networks of psychossocial support. The group
discussion and reports of professionals and users indicated a greater humanization in the
spaces of coexistence and work. The music served as mediator of the relations, allowed

to create times and spaces of interaction and sharing of experiences and life stories,
strengthening interpersonal relationships and more supportive networks of interaction.
Throughout these years, it has been verified that the presence of music in health institu-
tions and social vulnerability has contributed to the quality of interactions, creating psy-
chosocial support networks and improving professional-user relationships.

Keywords: music in hospitals, community intervention and music, psychosocial support
network
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INTEGRATING INFORMAL LEARNING PRACTICES IN A
PRIMARY MUSIC CLASSROOM IN CYPRUS

The disconnection between the music studied at school and the hidden or private musical
world of our students reinforces what is perhaps a false dichotomy between so-called oppo-
sing cultures (Allsup, 2002). This is possibly the reason why negative attitudes about music
learning are observed from the majority of students. Being a music teacher for 25 years I had
myself observed that a great number of students are disinterested to engage in music lear-
ning activities in the formal setting. However, they enjoy music involvement in other settings
outside school.

Contemporary research in Music education (Gower, 2012; Vakena, 2010) reveals that if school
programs provided a workable space where students” and educators act as collaborators, sha-
ring musical ideas, solving musical problems and enjoying musical engagement, we might find
a way to bridge the music learning experiences in the different learning settings. In music
classrooms where teachers take into consideration learners’ musical identities and abilities,
learning profiles, interests and needs, students take the opportunity to construct and direct
their own musical development and to experience ‘flow’ and personal fulfillment.

Influenced by Green’ s (2008) informal learning approach in secondary school, and knowing
that her work was mainly applied for teenagers I was interested to investigate whether this
pedagogy could work with students in a primary public education context in Cyprus. I realized
that the intersection of informal music learning strategies in primary education needed exten-
sive examination due to lack of research in this scope.

I employed a qualitative case study, investigating the music learning processes and strategies
that my 5% grade primary students’ (age 10-11) used when given the agency and opportu-
nity to listen, copy by ear and perform music they chose in friendly groups. I researched in
depth their experience, (opinion, thoughts, feelings, values), the learning benefits (musical
or non-musical) and the way this approach encouraged and effected their motivation and
active involvement with music. To probe the above research questions, I designed a 5-month
pedagogical intervention based on the level of my students, and I employed a case study of
the group of the eighteen students, including single case studies of four key informants with
different learning profiles. I collected multiple qualitative data (researcher observation, field
notes, audio recordings of students’ activities, group and individual interviews of students,
their teachers and parents).

Despite their young age children responded to the informal learning approach in a great
enthusiastic manner and they were observed to be positively and highly motivated to get
involved in music making activities that they found meaningful and joyful. Students valued
the opportunity to have the autonomy to cooperate and learn in friendly groups and were
excited by the challenge that was involved in the project. Findings revealed that the inter-
section of informal learning practices in a formal primary music classroom could develop
students’ both musical and non-musical skills and knowledge. The results of this study support
the need for teacher reconsideration of the place of informal learning approaches not only in
secondary, but also in primary school music.

Keywords: informal music learning, autonomy, group-learning, student agency
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INTEGRACAO DE PRATICAS INFORMAIS DE APRENDIZAGEM
EM MUSICA NO ENSING PRIMARIO NO CHIPRE

A divisdo entre a musica estudada na escola e o mundo musical escondido ou privado dos
nossos alunos reforca aquilo que é talvez uma falsa dicotomia entre as chamadas cultu-

ras opostas (Allsup, 2002). Esta é talvez a razdo para as atitudes negativas em relacdo a
aprendizagem musical observadas na maioria dos alunos. Sendo professora de misica ha

25 anos, eu propria fui observando que um grande ntimero de alunos ndo tem interesse em
participar em atividades de aprendizagem musical no contexto formal. Contudo, apreciam o
envolvimento com a musica, noutros contextos, fora da escola.

A investigacdo contemporanea em Educacdo Musical (Gower, 2012; Vakena, 2010) revela
que se os programas escolares fornecessem um espaco de trabalho em que alunos e educa-
dores interagissem como colaboradores, partilhando ideias musicais, resolvendo problemas
musicais e saboreando o envolvimento na misica, poderiamos encontrar uma forma de rela-
cionar as experiéncias de aprendizagem musical em diferentes contextos de aprendizagem.
Numa aula de misica em que os professores tém em consideracdo as identidades e capa-
cidades dos alunos, os seus perfis de aprendizagem, interesses e necessidades, os alunos
aprovitam essa oportunidade para construir e dirigir o seu proprio desenvolvimento musical
e experienciam “flow” e realizacdo pessoal.

Influenciada pela abordagem de aprendizagem informal na escola secundaria de Green
(2005, 2008) e sabendo que o seu trabalho é maioritariamente centrado nos adolescentes,
seria interessante descobrir se esta pedagogia poderia funcionar com alunos de educacio
primaria piblica no Chipre. Percebi que a interseccdo de estratégias de aprendizagem
informal de musica necessitava de uma investigacdo extensiva, devido a falta de estudos
cientificos neste campo.

Usei um estudo de caso qualitativo, investigando os processos de aprendizagem musical e
estratégias que os meus alunos do 5° ano (idades entre 10 e 11 anos) usavam quando lhes
era dada a atividade e oportunidade de ouvir, copiar de ouvido e executar misica esco-
lhida por eles em grupos de amigos. Investiguei a sua experiéncia (opinides, pensamentos,
sentimentos, valores), os beneficios da aprendizagem (musicais e ndo-musicais) e a forma
como esta abordagem encorajou e afectou a sua motivacdo e envolvimento ativo na mdsica.
Para analisar as questdes de investigacdo mencionadas acima, elaborei uma intervencao
pedagogica de 5 meses, baseada no nivel dos meus alunos e apliquei um estudo de caso a
um grupo de dezoito alunos, incluindo estudos de caso individuais a partir de quatro fontes
com diferentes perfis de aprendizagem. Recolhi miltiplos dados qualitativos (observa¢do do
investigador, notas de campo, gravacdes audio das atividades dos alunos, entrevistas indivi-
duais e de grupo com os alunos, os seus professores e pais).

Apesar da sua tenra idade, as criancas responderam de forma muito entusiastica a aborda-
gem de aprendizagem informal e observou-se que estavam muito motivadas e entusiasma-
das para se envolverem em atividades de criacdo musical, que consideravam significativas e
divertidas. Os alunos valorizaram a oportunidade de ter autonomia para colaborar e apren-
der em grupos informais e estavam entusiasmados com o desafio envolvido no projeto. Os
resultados revelaram que a interseccdo de praticas de aprendizagem informais numa sala de
aula de masica formal podem desenvolver as capacidades e conhecimentos dos alunos, do
ponto de vista musical e ndo-musical. Os resultados deste estudo suportam a necessidade
de os professores reconsiderarem o lugar das abordagens de aprendizagem informal, ndo s6
na musica da escola secundaria mas também na escola primaria.

Palavras-chave: aprendizagem informal de misica, autonomia, aprendizagem em grupo,
voz do aluno
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PROFESSORES DE PIANO DOS CONSERVATORIOS DE MINAS
GERAIS, BRASIL: RETRATO DE UMA PROFISSAD

No Brasil, Minas Gerais é o Gnico estado que conta com 12 Conservatérios Estaduais de Mdsica
(CEM), pablicos e gratuitos, mantidos integralmente pela Secretaria de Estado de Educacdo,
proporcionando acesso a bens culturais e artisticos a uma significativa parcela da populacdo
das cidades e regides onde se localizam. Para além da formagao musical, essas instituicdes
também sdo responsaveis por absorver um nimero significativo de profissionais que se dedi-
cam ao ensino. Em levantamento realizado no final de 2018, aferimos que havia o expressivo
nimero de 181 professores de piano nos CEM.

Cientes da importancia dessas instituicoes, temos desenvolvido uma pesquisa de mestrado que
tem como objetivo investigar as relacdes entre a formacgao e a atuacdo profissional dos pro-
fessores de piano dos CEM de Minas Gerais, buscando compreender os diferentes sentidos que
esses professores atribuem a sua atividade. Para essa comunicacdo apresentamos um recorte
do trabalho, a saber, uma descricdo do perfil desses professores, realizada a partir da aplica-
cdo de um questionario que resultou em uma amostra de 73 respondentes.

Como principais resultados destacamos: a amostra é predominantemente do sexo feminino; a
escolha profissional esta mais relacionada a realizagcdo pessoal do que ao mercado de traba-
lho; em relacdo ao ensino do piano percebe-se a predominancia de metodologias tradicionais;
os professores anseiam por mudancas e expressam interesse em fazer cursos de capacitacao;
o percentual de professores que utilizam os recursos tecnolégicos para aprimoramento proprio
e em sala de aula é ainda muito baixo; a presenca de alunos com necessidades educacionais
especiais se configura como um grande desafio, revelando um despreparo dos professores para
lidar com esses alunos.

Palavras-chave: conservatorios estaduais de misica, pedagogia do piano, formacao de
professores
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PIANO TEACHERS OF THE CONSERVATORIES OF MINAS
GERAIS, BRAZIL: PORTRAIT OF A PROFESSION

In Brazil, Minas Gerais is the only state to have 12 State Music Conservatories (CEM), which
are public and free of charge, maintained entirely by the State Secretary of Education,
providing access to cultural and artistic assets to a significant portion of the population in
the cities and areas where they are situated. In addition to music education, these institu-
tions are also responsible for absorbing a significant number of professionals dedicated to
teaching. In a survey conducted in the end of 2018, we verified that there were an expres-
sive number of 181 piano teachers at the CEM.

Aware of the importance of these institutions, we have developed a research that aims

at investigating the relationships between training and professional performance of the
piano teachers of the CEM of Minas Gerais, seeking to understand the different meanings
these teachers attribute to their activity. In this paper, we present a summary of the work,
namely, a profile description of these teachers, carried out by means of a questionnaire
that resulted in a sample of 73 respondents.

As main results we highlight: the sample is predominantly female; professional choice is
more related to personal fulfilment than to the labour market; in relation to the teaching
of piano, it is observed a predominance of traditional methodologies; teachers are eager for
change, and show interest in taking training courses; the percentage of teachers who use
technological resources for their own improvement and in the classroom is still very low;
the presence of pupils with special educational needs presents a major challenge, revealing
a lack of qualification of the teachers to deal with these pupils.

Keywords: state music conservatories, piano pedagogy, teachers training
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LA PUESTA EN ESCENA COMO ESTRATEGIA DIDACTICA EN
PROCESOS COMPOSITIVOS INTERDISCIPLINARES

La mUsica y la danza son disciplinas que simultaneamente liberan energias creadoras y educan
la mente para la percepcion y el analisis de las propias creaciones (Schafer, 1975). Ambas
permiten construir escenarios de aprendizajes significativos que contribuyen a la formacion
integral del alumno (fisica, intelectual y afectivo-emocional) y ademas juegan un papel clave
en la educacion porque ejercen de mediadoras entre diferentes areas de conocimiento poten-
ciando el aprendizaje interdisciplinar. Autores como Kratus (1989), Nankivell (1999), Glover
(2004), Macara de Oliveira y Lozano (2009) y Viladot (2012) apuestan por metodologias de
trabajo basadas en un enfoque integrador de los diferentes saberes artisticos en torno al pro-
ceso de creacion.

El objetivo planteado de este estudio se centra en estudiar el impacto que tienen las pro-
puestas didacticas interdisciplinares de misica, danza y matematicas basadas en procesos
creativos y performativos. Para ello se ha utilizado el método observacional dentro del marco
de la investigacion-accion.

Este estudio se lleva a cabo entre el alumnado de ciclo medio de educacién primaria de la
Escuela La Ginesta de Castelldefels (ciclo lectivo 2018-2019). Los primeros resultados confir-
man beneficios en el uso de la performance como una herramienta didactica que desarrolla las
capacidades expresivas y estéticas de los alumnos.

Palabras clave: interdisciplinariedad, procesos creativos, puesta en escena
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PERFORMANCE AS A TEACHING STRATEGY IN
INTERDISCIPLINARY COMPOSITION PROCESSES

Music and dance are disciplines that simultaneously release creative energies and educate
the mind for the perception and analysis of one’s creations (Schafer, 1975). Both allow the
construction of significant learning scenarios that contribute to the integral formation of
the student (physical, intellectual and affective-emotional). They also play a key role in
education because they act as mediators between different areas of knowledge, promoting
interdisciplinary learning. Authors such as Kratus (1989), Nankivell (1999), Glover (2004),
Macara de Oliveira and Lozano (2009) and Viladot (2012) opt for classroom work methodo-
logies based on an integrated approach of the different artistic knowledge surrounding the
creation process.

The aim of this study is to study the impact of proposed interdisciplinary areas of music,
dance and mathematics based on creative and performative processes. The observational
method has been used within the framework of action-research.

This study is carried out with 8-10 year old primary school students at the La Ginesta
School in Castelldefels (school year 2018-2019). The first results confirm benefits in the
use of performance as a didactic tool that develops the expressive and aesthetic abilities of
the students.

Keywords: interdisciplinarity, creative processes, performance
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AUTOCONFIANZA, AUTOEFICACIA, MIEDO A LA EVALUACION
NEGATIVA Y ANSIEDAD EN NINOS DE 8-12 ANDS

En el &mbito musical, la ansiedad escénica (en adelante AE) suele manifestarse en el contexto
de una interpretacion vocal o instrumental que tiene lugar en presencia de plblico, bien sea
una clase, prueba, examen, concierto o audicion. Numerosos estudios constatan que se trata
de un fenémeno complejo, que afecta a intérpretes de diferentes edades, niveles, ambitos

y estilos. Ademas, cerca del 20% del alumnado que abandona los estudios musicales dice
hacerlo por este motivo (Dalia, 2002). A lo largo de los Gltimos afios, se viene observando un
aumento en el ndmero de investigaciones que estudian la AE en la infancia y adolescencia. Si
bien se ha constatado que las experiencias negativas que tienen lugar durante ambas etapas
desempefian un papel decisivo en su aparicién y desarrollo (Osborne y Kenny, 2008), existen
pocos datos sobre la AE que experimenta el alumnado de escuela de misica y conservatorio
con edades comprendidas entre los 8 y 12 afios.

Este trabajo tuvo como objetivo: (1) determinar el nivel prevalente de autoconfianza, autoe-
ficacia, miedo a la evaluacion negativa y AE de este colectivo, en funcion del sexo, la edad y
el contexto formativo (escuela de misica/conservatorio); y (2) obtener un modelo predictivo
para la AE-rasgo y otro para la AE-estado. La investigacion conté con la participacion de

198 estudiantes (54.5% nifias) de la Escuela Municipal de Mdsica y Danza y el Conservatorio
Profesional Francisco Escudero de San Sebastian (Pais Vasco). La media de edad de la muestra
participante fue 9.65 afios (DT = 1.25). Para la recogida de informacion se utilizaron las esca-
las MPAI-A, MPAI-A-State, CSAI-2 RE, SMLQ-Ch y BFNE-S.

Los resultados mostraron que: (1) el 21.7% de los nifios/as de 8-12 afios temia ser evaluado
negativamente por los demas y el 18.2% experimentaba ansiedad cuando tenia que actuar en
plblico; (2) las nifias obtenian puntuaciones superiores a los nifios en autoeficacia musical y
esas diferencias eran estadisticamente significativas tanto en funcion del sexo, como la edad;
y (3) las variables con mayor capacidad predictiva eran el miedo a la evaluacién negativa,

la autoconfianza y el sexo. Estos resultados corroboran la estrecha relacion existente entre
las variables exploradas y constatan que la AE esta presente en los niveles iniciales de apren-
dizaje musical. Estos datos ponen de relieve la conveniencia de disefiar programas de inter-
vencion que respondan a las necesidades especificas de este alumnado e incluyan recursos y
estrategias que les ayuden a afrontar las actuaciones musicales con menos ansiedad.

Palabras clave: ninds, ansiedad escénica, autoconfianza, autoeficacia, miedo a la evaluacion
negativa
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SELF-CONFIDENCE, SELF-EFFICACY, FEAR OF NEGATIVE
EVALUATION AND MPA IN CHILDREN
AGED 8-12

Music performance anxiety (MPA) regularly occurs when singing or playing a musical
instrument in front of an audience and can be experienced at different levels of intensity
depending on the performance-evaluation context: whether it involves a lesson, an audi-
tion, an exam, a concert or a public exhibition. According to research, it is a complex and
widespread phenomenon among musicians of any age, degree of expertise, culture and
musical genre. Furthermore, the percentage of students that abandon their musical career
due to performance anxiety is about 20% (Dalia, 2002). Over the past recent years, the
number of research studies targeting this phenomenon in childhood and adolescence has
been increasing progressively, finding that early negative performance experiences play
a central role in the onset and development of MPA (Osborne y Kenny, 2008). Despite the
increasing interest in this subject, the phenomenology of MPA in children and early ado-
lescents has received little attention to date: most of the research has focused on adults
and young musicians, and few studies have explored the occurrence of MPA among 8- to
12-year-old music school and conservatoire students.

The aims of the present research were two-fold: (1) to determine the prevailing levels of
self-confidence, self-efficacy, fear of negative evaluation and MPA in 8- to 12-year-old
music students, according to gender, age and learning context (music school/conserva-
toire); and (2) to obtain predictive models for trait and state MPA. A total of 198 music
students (54.5% girls) from the Escuela Municipal de Mtsica y Danza and the Conservatorio
Profesional Francisco Escudero in San Sebastian (Basque Country) took part in this
research. The mean age of the sample was 9.65 years (SD = 1.25). All participants filled in
the MPAI-A, MPAI-A-State, CSAI-2 RE, SMLQ-Ch and BENE-S self-assessment scales.

Analyses revealed that: (1) 21.7% of children aged 8 to 12 were afraid of being negatively
evaluated by others, and up to 18.2% of the participants felt anxious when performing

in front of an audience; (2) girls scored higher than boys in musical self-efficacy and
these differences were statistically significant with respect to gender and age; and (3) the
variables that showed the most predictive power were fear of negative evaluation, self-
-confidence and gender. These results suggest that there is a strong relationship among
the explored variables and that MPA is present in the beginning stages of musical learning.
These findings point to the convenience of designing intervention programs that fit the
specific needs of music school and college students, providing coping strategies and tools
that may help them to feel more confident and less anxious when playing in front of an
audience.

Keywords: children, MPA, self-confidence, self-efficacy, fear of negative evaluation
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THE ROLE OF CREATIVE AND COLLABORATIVE PROCESSES
IN EXPLORING THE BOUNDARIES OF MUSIC: X-RAVING
PROJECT X

This communication reflects about the philosophical principles and practical implementation
of Project X in its five different editions, held from 2014 to 2018, with work taking place

in Aveiro, Porto and Viseu. Project X is a practice-led artistic research project where music
education intersects with integration and social development goals regarding specific com-
munities (e.g., people living in prisons, elderly and immigrant communities, mentaly disabled
people). It stems from earlier experiences by the authors that led to a vision of promoting
creative, collaborative, community-music-inspired experiences that could contribute to widen
the training of future music teachers. Though the roots of Project X mingle with the first edi-
tions of two optional courses of the Master’s Degree in Music Education offered by University
of Aveiro (UA), it became a collaboration between UA and Companhia de Misica Teatral
(CMT). This empowered the exploration of unconventional sound resources and of scenic and
theatrical features in a manner that is not common in the field of community music or music
education. Over the years Project X has allowed future music teachers to work together with
communities and have a real experience of what it means to create, make and perform music
that is the result of dialogical processes where different people find opportunities to express
their voices.

“X” marks the meeting point between participants in this musical and social journey, while
also corresponding to the unknown that surrounds the final performance. One of the project’s
unique characteristics is, on one hand, the assumption that it will culminate in a final perfor-
mance, and, on the other, that there’s not a fixed idea on what that will be. This conception
is made in an organic way, depending on the participants and the specific circumstances
through the process, in a continuous exercise of tuning between people, moments and con-
texts. Creating a performance from scratch requires the adaptability and emotional availability
to embrace different ideas and cultures. It also allows us to study creative and improvisatio-
nal practices within the music education frame.

The project practices follow the ideas expressed in “Improvisation” by Bailey (1993), “Sound
and Structure” by Paynter (1992), and “The Thinking Ear” by Schafer (1986). It is also groun-
ded on broader concepts stemming from the Community Music work by Higgins (1998, 2009)
and “Art as Experience” by Dewey (1934). The 2014 and 2017 editions were reported in the
doctoral thesis of Lamela (2017) and in the master’s dissertation of Reis (2017), respectively.
A full, comprehensive report and reflection about Project X as a whole has not, however, been
done yet.

In this paper, we describe and analyse Project X's editions, finding its idiosyncrasies and their
influence on the performative and social outcome, by collecting participants’ experiences

and establishing relationships between the project’s creative work and its human and social
relevance. Based on the experience of Project X we aim to promote a more general and phi-
losophical discussion on the nature and role of creative, collaborative processes in exploring
the boundaries of music and artistic research.

Keywords: community music, inclusive performance, music education, social and human
development
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0 PAPEL DOS PROCESSO0S GRIATIVOS E COLABORATIVOS
(A EXPLORACAD DAS FRONTEIRAS DA MUSICA: UM
RAIO-X AD PROJECTO X

Esta comunicacdo reflete sobre os principios filosoficos e a implementacdo pratica do
Projecto X nas suas cinco diferentes edi¢des, entre 2014 e 2018, ocorridas em Aveiro, Porto
e Viseu. 0 Projecto X é um projecto de pesquisa artistica orientado pela pratica, onde a
educacdo musical se intersecta com objectivos de integracdo e desenvolvimento social de
comunidades especificas (p. ex., pessoas em prisdes, comunidades imigrantes e sénior,
pessoas mentalmente incapacitadas). Deriva de experiéncias prévias dos autores que os
conduziram a uma visdo de promocao de experiéncias criativas, colaborativas e inspiradas
na musica na comunidade, que pudessem contribuir para alargar a formacao de futuros
professores de misica. Embora as raizes do projecto se intersectem com as primeiras edicoes
de duas disciplinas opcionais do Mestrado em Ensino da Musica da Universidade de Aveiro
(UA), o projecto tornou-se uma colaboragdo entre a UA e a Companhia de Misica Teatral
(CMT). Isto impulsionou a exploracdo de recursos sonoros nao-convencionais e caracteristi-
cas cénicas e teatrais numa maneira ndo-convencional no ramo da musica na comunidade
e da educagdo musical. Ao longo dos anos, o projecto tem permitido a futuros professores
de misica trabalhar com comunidades e ter uma experiéncia pratica do que significa criar,
fazer e interpretar misica que é um resultado de processos de didlogo onde pessoas dife-
rentes encontram oportunidades de se expressar.

“X” marca o ponto de encontro entre participantes nesta viagem musical e social, corres-
pondendo simultaneamente a incégnita da performance final. Uma das caracteristicas dis-
tintivas do Projecto X é o facto de, por um lado, se partir do pressuposto de que culminara
numa apresentacao final e, por outro, partir sem uma ideia fixa do que sera esta apresenta-
cao final. A concecdo da apresentacdo final vai-se fazendo de forma orgénica em funcdo dos
participantes e das circunstancias especificas que vao acontecendo ao longo do processo,
num exercicio de afinacdo continua entre pessoas, momentos e contextos. Criar uma per-
formance “do zero” requer adaptabilidade e disponibilidade emocional para abracar ideias e
culturas diferentes, o que também nos permite estudar praticas criativas e improvisatorias
dentro do contexto da educacdo musical.

0 projecto segue as ideias expressas em “Improvisation” (Bailey, 1993), “Sound and
Structure” (Paynter, 1992) e “The Thinking Ear” (Schafer, 1986). E também baseado em
conceitos decorrentes da “Community Music” (Higgins, 1998, 2009) e “Art as Experience”
(Dewey, 1934). As edigdes de 2014 e 2017 estdo descritas na tese doutoral de Lamela
(2017) e na dissertacdo de mestrado de Reis (2017), respectivamente. No entanto, uma
reflexdo e relatério do Projecto X como um todo ainda nao foram feitos.

Esta comunicacdo descreve e analisa as edicoes do Projecto X, procurando as suas idios-
sincrasias e as suas influéncias no resultado performativo e social, reunindo experiéncias
dos participantes e estabelecendo relacdes entre o trabalho criativo do projecto e a sua
relevancia humana e social. Com base na experiéncia do Projeto X, pretendemos promover
uma discussao mais geral e filosofica sobre a natureza e o papel dos processos criativos e
colaborativos na exploracdo das fronteiras da masica e da pesquisa artistica.

Palavras-chave: misica na comunidade, performance inclusiva, educacao musical, desen-
volvimento social e humano
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SIGHT TUNING: OBSERVATION AND INTERPRETATION OF
INFANT’S INVOLVEMENT IN ARTISTIC PERFORMANCES

Research on musical development in infancy has increased in the past few years.
Nevertheless, there is a lack of studies in this area, mostly in the specific field of performing
arts for infancy. For this purpose, LAMCI (Laboratério de Mdsica e Comunicagdo na Infancia)
and CMT (Companhia de Mdisica Teatral) collected over the years a large set of videos of pro-
fessional musical productions for young audiences aiming to discover new paths related to
performing arts for infancy and infant development itself. We have conducted a video-based
research, grounded on concepts such as communicative musicality (Malloch & Trevarthen,
2010) and preparatory audiation (Gordon, 2000a, 2000b), aiming to describe how infants
experience, respond to, and interact with music-theatre performances. For that purpose, two
researchers viewed and analysed forty-five videos of musical-theatrical performances created
by CMT. The analysis was focused on infants’ behaviors that exhibited engagement with
artistic performances. After the analysis, the videos were grouped into categories and a final
version is available online.

Results suggested that babies show a rich and varied set of behaviors during musical-theatri-
cal performances and some similarities on the behaviors can be identified and grouped under
a concept. In this presentation we will demonstrate how such research offers a new tool for
artists, by providing a common vocabulary to caregivers and educators to further develop
their understanding of infant behavior and to inspire future artistic practices in the field.
Moreover, the authors have started a training process directed to educators and caregivers
based on this work. The training includes opportunities to awake inner “communicative musi-
cality” among participants and is mostly concerned with personal development, empathy and
wellbeing. Using body and voice activities, and inspired by videos’ observation, the ultimate
goal of the training is to pave the way to “listen thoroughly” to infants and children and to
enrich interactions with them.

Keywords: arts for childhood, human and social development, communicative musicality
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“AFINAGAO DO OLHAR”: OBSERVAGAO E INTERPRETAGAO
DO ENVOLVIMENTO DE BEBES EM PERFORMANCES
ARTISTICAS

A investigacdo sobre o desenvolvimento musical na infancia teve um aumento nos tltimos
anos. No entanto, faltam ainda estudos nessa area, principalmente no campo especifico
das artes performativas dirigidas a primeira infancia. Para o efeito, o LAMCI (Laboratéri

de Mdasica e Comunicacdo na Infancia) a CMT (Companhia de Mtsica Teatral) recolheram

ao longo dos anos um vasto conjunto de videos de produgdes musicais profissionais para a
infancia com o objetivo de descobrir novos caminhos relacionados com as artes performati-
vas e o desenvolvimento infantil em si. Com esse conjunto de videos realizamos uma pes-
quisa baseada em conceitos como musicalidade comunicativa (Malloch & Trevarthen, 2010)
e audicdo preparatoéria (Gordon, 2000a, 2000b), que teve como principal objetivo descrever
a forma como as criancas experimentam, respondem e interagem durante performances
musico-teatrais. Para tal, dois investigadores analisaram quarenta e cinco videos de perfor-
mances musico-teatrais criadas pela CMT. A analise focou-se nos comportamentos dos bebés
que demonstravam envolvimento com as performances artisticas. Apos a analise, os videos
foram agrupados em categorias e uma versdo final foi disponibilizada online.

Os resultados sugerem que os bebés apresentam um conjunto rico e variado de comporta-
mentos durante performances musico-teatrais e algumas semelhancas nos comportamentos
podem ser identificadas e agrupadas sob conceitos. Nesta apresentacdo, demonstraremos
como essa pesquisa pode constituir uma nova ferramenta, fornecendo um vocabulario
comum a artistas, cuidadores e educadores para que possam desenvolver ainda mais a sua
compreensdo do comportamento infantil, inspirando também futuras praticas artisticas.
Ademais, os autores iniciaram um processo de formacao direcionado a educadores e cuida-
dores com base neste trabalho. A formacdo inclui oportunidades para despertar a “musi-
calidade comunicativa” interna entre os participantes e esta principalmente preocupada
com o desenvolvimento pessoal, empatia e bem-estar. Usando atividades de corpo e voz, e
inspirado na observacdo dos videos, o objetivo final da formacdo é preparar o caminho para
“ouvir profundamente” os bebés e as criancas e enriquecer as interacées com eles.

Palavras-chave: arte para a infancia, desenvolvimento social e humano, musicalidade
comunicativa
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LOOKING FOR THE ROAD: THE PEDAGOGICAL SUPERVISION
IN MUSIC TEACHER EDUCATION

The pedagogical supervision has always deserved the attention and interest of many resear-
chers. The analytical and reflective approach that is presented aims to discuss, in addition to
the different places of supervision, which readings of the supervisory function are dominant
in the teacher training in music education. Faced with the lack of systematized knowledge in
this context, this study was developed within a socio-constructivist and ecological matrix,
with the general purpose of reflecting on the supervision and the specificities of its practices
in the particular context of music teacher education. Based on a convenience sample, the
study is part of a qualitative, descriptive and interpretive approach, in which one seeks to
know the professional learning achieved during supervised teaching practice.

Considering the general aim of this research, the reflexive reports of the practicum, based on
the experience and meaning of the daily practices in music education rooms are described,
analysed and interpreted. The data of the reports are interspersed with the information provi-
ded by the monitoring carried out by the supervisors, reflective portfolios and with the theo-
retical framework. Discursive textual analysis of the reports was guided by the identification
of: (1) the challenges and achievements of trainees in the learning of practical professional
skills; (2) the recognition of portfolio as an instrument for reflection of the individual lear-
ning journey during supervised teaching practice; (3) supervision strategies in the processes
of involvement and transformation of trainees during their supervised teaching practice.

The analysis of the data reveals: (1) the challenge is on the processes and performance of
everyday work experience (learning to know, learning to do, learning to be); (2) incentive to
self-questioning, self-evaluation, self-training and experimentation; (3) an effort is made to
overcome instrumental and technical perspectives; (4) reflection becomes a potential factor
in the development of fundamental attitudes that are necessary to the profession, such as
self-understanding, the construction of pedagogical knowledges and the understandings mani-
fested in the course of this trajectory; (5) the relation and dialogue with the literature during
the process of teacher construction is fundamental and necessary to overcome the challenges
that the educational context places on a daily basis and to consolidate the different concep-
tual lines studied throughout the training; (6) supervisory relation relationship is marked by
a predominantly collaborative style; and (7) the reflective portfolios is an effective possibility
of making visible the invisible (the teacher thinking in his (de)construction process).

Keywords: teacher education, pedagogical supervision, music education
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NA PROCURA DO CAMINHO: A SUPERVISAO PEDAGOGICA
(/A FORMAGAO DE PROFESSORES DE EDUCAGAD MUSICAL

A supervisdo pedagdgica tem merecido a atencdo e interesse de muitos investigadores. 0
olhar analitico e reflexivo que se apresenta visa debater, para além dos diferentes lugares
da supervisdo, que leituras da funcdo supervisiva se constituem dominantes na formacao de
professores de educacdo musical. Face a caréncia de conhecimento sistematizado no ambito
da supervisdo na formacdo inicial de professores de educacao musical, foi desenvolvido o
presente estudo de matriz socioconstrutivista e ecoldgica, com o propésito geral de tecer
reflexdes sobre a supervisdo e as especificidades das suas praticas no contexto particular
da formacdo de professores de educacdo musical. Partindo de uma amostra de conveniéncia,
o0 estudo exploratdrio inscreve-se numa abordagem metodologica de natureza qualitativa,
descritiva e interpretativa, na qual se procuram conhecer as aprendizagens profissionais
concretizadas durante a pratica de ensino supervisionada.

Considerando o objetivo geral desta investigacdo, descrevem-se, analisam-se e interpre-
tam-se os relatdrios reflexivos do practicum, construidos a partir da vivéncia e significacdo
do quotidiano de praticas em salas de educacdao musical. Os dados dos relatérios cruzam-se
com a informacdo fornecida pelo acompanhamento realizado pelos supervisores, portfélios
reflexivos e com o quadro tedrico que fundamenta todo este estudo. A analise textual
discursiva dos relatérios orientou-se pela identificacdo: (1) dos desafios e conquistas dos
estagiarios na aprendizagem de competéncias profissionais praticas; (2) do reconhecimento
do valor do portfélio como instrumento de reflexdo da jornada individual de aprendizagem
durante a pratica de ensino supervisionada; e (3) das estratégias supervisivas nos processos
de envolvimento e transformacdo dos formandos durante a sua pratica de ensino supervi-
sionada. Os relatérios foram analisados numa perspetiva indiciaria e discursiva, tendo por
fim sido construido um sistema de categorias, que veio a permitir compreender, através dos
indicios encontrados, a funcdo e as estratégias supervisivas na formacao inicial dos profes-
sores de Educacdo Musical.

A andlise dos dados revela: (1) o grande desafio esta centrado nos processos e desempenho
do quotidiano profissional experienciado (aprender a conhecer, aprender a fazer, aprender
a ser); (2) verificamos o incentivo ao autoquestionamento, a autoavaliacdo, autoformacdo
e a experimentacdo, sequndo uma metodologia de aprender a fazer fazendo e pensando,

de onde emerge a ideia de aprendizagem enquanto investigacdo, experimentacao e procura
de solucdes para diferentes problemas; (3) é visivel um esforco na ultrapassagem de pers-
petivas de cariz instrumental e tecnicista; (4) a reflexdo torna-se um fator potencial no
desenvolvimento de atitudes fundamentais e necessarias a profissdo, a autocompreensao,

a construcdo de saberes pedagdgicos e as compreensdes manifestadas no decorrer dessa
trajetoria; (5) a relacdo e didlogo com a literatura no decorrer do processo de construcdo do
professor é fundamental e necessaria para ultrapassar os desafios que o contexto educativo
lhe coloca diariamente e consolidar, em complemento com a pratica, das diferentes linhas
conceptuais estudadas ao longo da sua formacdo; (6) a relacdo supervisiva é marcada por
um estilo predominantemente colaborativo; e (7) a utilizacdo de portefélios reflexivos é
uma possibilidade efetiva de tornar visivel o invisivel (o pensamento do professor no seu
processo de (des)construcgdo).

Palavras-chave: formacdo de professores, supervisao pedagogica, educagdao musical
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GRIANGAS QUE COMPOEN SUAS MUSICAS: 0 QUE ELAS
TEM A DIZER SOBRE 0S PROCESSOS DE APRENDER E
ENSINAR MUSICA

A partir das assertivas “aprender e ensinar mdsica é uma experiéncia coletiva” e “as criancas
compdem suas mdsicas”, este trabalho se propde a dialogar acerca dos processos de aprender
e ensinar misica, pelos olhares e vozes das criancas, dentro de um contexto proprio de uma
escola basica brasileira - uma turma de quinze criancas do 5° ano do Ensino Fundamental.
Temos como pressupostos as dimensdes de um Curriculo como Jazz que se apresenta em
movimento improvisacional, ja que compreende o curriculo como um projeto que se dese-
nha em torno do conhecimento e que, ao privilegiar o movimento dialégico em sua feitura,
promove um espaco criativo e composicional. A proposta de um Curriculo como Jazz, cons-
tituida pela metafora desenhada a partir da interlocugao com as marcas improvisacionais de
um curriculo (Aoki, 2005) e o curriculo como conversacao complexa (Pinar, 2005, 2007), se
materializou no cotidiano escolar pelos fazeres musicais das criancas ao compreendermos seu
protagonismo.

Assim, no decorrer do processo investigativo, tivemos como objetivo compreender em que
medida as criangas apreendem e ressignificam as vivéncias musicalizadoras, os processos
criativos, o dialogo e as maneiras de fazer e aprender mdsica na escola basica. Como procedi-
mento de pesquisa temos as rodas de conversa que, como pratica cotidiana no contexto inves-
tigado, apresentam caracteristicas universais da cultura infantil: interatividade, ludicidade,
fantasia do real e reiteracdo (Sarmento, 2015), promovendo um protocolo de investigacdo que
da vozes as criancas, permitindo uma polifonia de ideias, afirmacdes e interpretacdes acerca
de suas experiéncias musicais, o vivido, o apreendido.

Apbs dois meses de aulas de misica, com a periodicidade semanal, periodo em que as criancas
realizaram estudos sobre o som, a vibracdo sonora, os sons do cotidiano, o repertério coti-
diano e as releituras musicais em uma proposicao de ampliacao do repertorio melédico, téc-
nico e historico do fazer musical, realizamos rodas de conversa para compartilhar os saberes,
as maneiras que encontraram para trabalhar coletivamente, as expectativas, como compreen-
deram o processo criativo e como receberam o produto do trabalho - a releitura musical.

Os primeiros resultados, na primeira roda de conversa, nos apontaram para narrativas que
ainda se aproximam da dualidade bruneniana (Kishimoto, Santos & Basilio, 2007), ao designar
primeiramente como bom ou ruim, prazeroso ou desagradavel, o processo de aprender e ensi-
nar misica no contexto dialégico. Ao nos debrucarmos em uma escuta ativa e dialégica com
as criangas, pudemos observar, a partir da sequnda roda de conversa, que os resultados nos
apontam o reconhecimento das vozes das criancas como sujeitos dos processos de aprender e
ensinar masica, quando se mostraram capazes de refletir acerca suas experiéncias e aprendén-
cias, bem como perceber os processos que levam a composicao musical: o estudo do material
sonoro, a intengdo do compositor, a expressao dos sentimentos, a organizacao sonora. Vemos,
assim, que ao respeitarmos a singularidade e legitimidade da voz das criancas (Passeqgi,
Nascimento & Oliveira, 2016), ressignificamos os processos de aprender e ensinar msica,
compreendendo a formacdao musical das criancas e a formacdo da professora investigadora,
que se (re)forma na pesquisa.

Palavras-chave: misica e criancas, criacdao musical, rodas de conversa, curriculo
como jazz
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CHILDREN WHO COMPOSE THEIR SONGS: WHAT THEY
HAVE TO SAY ABOUT THE PROCESSES OF LEARNING AND
TEACHING MUSIC

From the assertions “learning and teaching music is a collective experience” and “children
compose their music”, this work proposes to dialogue about the processes of learning and
teaching music through the eyes and voices of children, within a context of a Brazilian
basic school - a group of fifteen children of the 5th year of elementary school. We have as
presuppositions the dimensions of a Curriculum as Jazz that presents itself in an impro-
visational movement, since it understands the curriculum as a project that is designed
around the knowledge and that, privileging the dialogical movement in its work, promotes
a creative and compositional space. The proposal of a Curriculum as Jazz, consisting of the
metaphor drawn from the interlocution with the improvisational marks of a curriculum
(Aoki, 2005) and the curriculum as a complex conversation (Pinar, 2005, 2007) is put into
practice by the children’s music making when we understand their protagonism.

Thus, in the course of the research process, we aimed to understand to what extent chil-
dren learn and re-signify the musical experiences, the creative processes, the dialogue and
the ways of making and learning music in elementary school. As a research procedure we
have the conversation circle that, as everyday practice in the context investigated, present
universal characteristics of children’s culture: interactivity, playfulness, fantasy of the real
and reiteration (Sarmento, 2015), promoting a research protocol that gives voices to chil-
dren, allowing a polyphony of ideas, affirmations and interpretations about their musical
experiences, the lived, the apprehended.

After two months of music lessons, with a weekly frequency, during which the children
carried out studies on sound, sound vibration, everyday sounds, daily repertoire and musi-
cal re-readings in a proposition to expand the melodic, technical, and historical repertoire
of musical making, we conducted conversations to share the knowledge, the ways they
found to work collectively, expectations, how they understood the creative process and
how they received the product of work - the musical re-reading.

The first results, in the first round of conversations, pointed to narratives that are still
close to the Brunian duality (Kishimoto, Santos & Basilio, 2007), when first designating
as good or bad, pleasant or unpleasant, the process of learning and teaching music in the
dialogical context. By focusing on an active and dialogical listening with the children,

we could observe, from the second round of conversations, that the results point to the
recognition of children’s voices as subjects of the processes of learning and teaching music,
when they showed themselves capable of reflection on their experiences and learning, as
well as to understand the processes that lead to musical composition: the study of sound
material, the intention of the composer, the expression of feelings, sound organization.
We see that, in respecting the singularity and legitimacy of children’s voices (Passeggi,
Nascimento & Oliveira, 2016), we reinterpret the processes of learning and teaching music,
including the musical training of the children and the training of the researcher teacher,
who is (re)formed in the research.

Keywords: music and children, musical creation, rounds of conversation, curriculum as
jazz
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FORMAGAO MUSICAL NO CONTEXTO RELIGIOSO CATOLICO:
EXPERIENCIAS NA COMUNIDADE

Essa comunicacdo refere-se a uma parte de uma tese de doutorado cujo objetivo foi com-
preender as rotas formativas de quatro religiosos catélicos brasileiros, focando no formar-se

e no formar outras pessoas para o trabalho com misica nesse ambiente. Colaboraram na pes-
quisa os religiosos Padre José Henrique Weber, Irma Miria Therezinha Kolling, Padre Ney Brasil
Pereira e Irma Custddia Maria Cardoso. Eles auxiliaram para o entendimento de processos de
formacdo musical ocorridos na Igreja Catélica brasileira, ap6s o Concilio Vaticano II (1962

- 1965).

A pesquisa foi conduzida nos pressupostos de uma abordagem qualitativa, utilizando o estudo
de caso coletivo (Stake, 1999). Através de entrevistas, cada religioso(a) contribuiu para a

compreensdo da formacdo musical. A sociologia da vida cotidiana (Pais, 1993, 2003, 2006) e
a sociologia da educagdo musical (Souza, 1996, 2000, 2014) embasaram teoricamente a tese.

Nesse recorte da pesquisa, é abordado como a ideia de comunidade se articula com a agdo
desses religiosos como formadores. Ao longo dos anos, os colaboradores foram encontrando
diferentes estratégias para transmitir o seu conhecimento musical no ambiente catélico.

A formacdo é vista como algo que proporciona “o estudo, o conhecimento” e, “ao mesmo
tempo, exige compromisso, empenho, vivéncia e participagdo” (Irma Miria Kolling), signifi-
cando uma pratica pedagogica, plena de escolhas pedagdgicas, com certa sistematizacdo. A
partir deste “conceito alargado de formacdao musical, entendendo que a dimensao educativa
esta presente nas praticas musicais realizadas em diferentes contextos, sejam eles escolares
ou ndo escolares” (Souza, 2014, p. 92), os religiosos apresentam, recorrentemente, a ideia de
‘comunidade’ por vezes como sindnimo de assembleia, povo, igreja de gente, base. A formacgdo
tem uma finalidade comunitaria, como explicitado por Irma Custédia que, ao formar, preo-
cupa-se nao s6 em fazer um cantor cantar, mas em “fazé-lo feliz com a missao que ele esta
realizando em beneficio da comunidade”. O engajamento comunitario ocorre com a misica e
através da masica. Segundo Pais (2006, p. 258) “a religido assegura uma existéncia comunita-
ria entre os crentes, um sentimento de pertenca que repousa na adesdo a crencas coletivas”.
A comunidade é compreendida como sinénimo de um grupo de pessoas que participa em uma
pardquia, tendo seus encontros presenciais a partir de uma vivéncia nas celebracoes religio-
sas. Os coros e encontros para aprender cantos sdo compreendidos como espagos para apro-
fundar o conhecimento para depois ser utilizado em beneficio da comunidade.

Palavras-chave: formacao musical, sociologia da educagao musical, Igreja Catolica,
comunidade
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MUSICAL FORMATION IN THE CATHOLIC RELIGIOUS
CONTEXT: EXPERIENCES IN THE COMMUNITY

This communication refers to a part of a doctoral dissertation whose objective was to throw
light on the formative paths of four Brazilian catholic religiouses, focusing on “self-for-
mation” and the “formation” of others by religiouses to work with music in this context.
Father José Henrique Weber, Sister Miria Therezinha Kolling, Father Ney Brasil Pereira and
Sister Cust6dia Maria Cardoso collaborated in the research. They helped to understand the
processes of musical formation in the Brazilian Catholic Church after the Second Vatican
Council (1962 - 1965).

The research was conducted under the assumptions of a qualitative approach, using the
collective case study (Stake, 1999). Through interviews, each religious contributed to the
understanding of musical formation. The dissertation was theoretically based on the socio-
logy of everyday life (Pais, 1993, 2003, 2006) and the sociology of music education (Souza,
1996, 2000, 2014).

This research approaches how the idea of community articulates with the action of these
religious persons as formators. Over the years, the interviewed have been finding different
strategies to convey their musical knowledge in the Catholic environment. Formation

is seen as something that provides “study, knowledge” and, “at the same time, requires
commitment, effort, experience and participation” (Sister Miria Kolling), meaning a peda-
gogical practice, full of pedagogical choices, with some systematization. From this “broad
concept of musical formation, understanding that the educational dimension is present

in the musical practices performed in different contexts, be they schoolchildren or non-s-
choolchildren” (Souza, 2014, p. 92), the religious present, recurrently, the idea of ‘commu-
nity’, sometimes as synonymous of assembly, people, people’s church, base. The formation
has a community purpose, as explained by Sister Custodia. When she is forming other peo-
ple she is concerned not only in making a singer sing but in “making him happy with the
mission he is performing for the benefit of the community.” Community engagement occurs
with music and through music. According to Pais (2006: 258), “religion ensures a commu-
nal existence among believers, a sense of belonging that rests on adherence to collective
beliefs.” The community is understood as synonymous with a group of people who parti-
cipate in a parish, having their face-to-face meetings based on an experience in religious
celebrations. Choirs and encounters to learn songs are understood as spaces to deepen the
knowledge and then be used for the benefit of the community.

Keywords: musical “formation”, sociology of musical education, Catholic Church,
community

83

Michelle Arype Girardi Lorenzetti®
Jusamara Souza?

! Mdsica, Instituto Federal do Rio Grande do Sul, Brasil

2 Departamento de Mdsica, Universidade Federal do Rio Grande do
Sul, Brasil

* michelleglorenzetti@gmail.com

REFERENCIAS

Pais, J.M. (1993). Nas rotas do quotidiano. Revista Critica de Ciéncias Sociais 37, 105-115.
Pais, J.M. (2003). Vida cotidiana: enigmas e revelagdes. Sdo Paulo: Cortez.
Pais, J.M. (2006). Nos rastos da soliddo. Deambulagées Socioldgicas. Porto: Ambar.

Souza, J. (1996). Contribuicdes tedricas e metodolégicas da sociologia para a pesquisa em educagdo musical.
5° Encontro Anual ABEM e 5°Simpdsio Paranaense de Educacdo Musical, 11-40.

Souza, J. (Org.). (2000). Mdsica, cotidiano e educagdo. Porto Alegre: Programa de Pds-Graduacdo em Mdsica
do Instituto de Artes da UFRGS.

Souza, J. (2014). Mdsica, educacdo e vida cotidiana: apontamentos de uma sociografia musical. [Versdo
eletronica], Educar em Revista. Curitiba. 53, 91-111.

Stake, R. E. (1999). Investigacion com estudio de casos. Madrid: Morata.



zback to contents

VALIDACION DE LAS COMPETENCIAS PROFESIONALES DEL
TECNICO DE INTERPRETACION AL PIANO

En la legislacion espafiola vigente no se contemplan las competencias en las Ensefianzas
Profesionales de Mdsica, a pesar que la Ley de Educacion asi lo requiera. Para poder defi-
nirlas se analizo la legislacion de estas ensefianzas, la bibliografia sobre las habilidades
profesionales para los pianistas (Christensen, 2000), la propuesta de la Comisién Europea y
la de la Asociacion de Conservatorios Europeos teniendo en cuenta el método comparativo
(Tonon, 2010) y a través de su codificacion con el paquete informatico para investigacion
cualitativa NVivo. Este trabajo tuvo como objetivo validar el instrumento creado para deter-
minar las competencias adquiridas por las personas que cursan estos estudios. A través de

un grupo focal (Pérez-Sanchez y Viquez-Calderén, 2010) compuesto por expertos, se analizd
la propuesta que fue remitida previamente. En una sesion presencial de dos horas y media de
trabajo, se efectiaron cambios al instrumento propuesto tras un minucioso debate y confron-
tacion de criterios y opiniones. Finalmente, con toda la documentacion y notas recogidas en
dicha sesion, se propuso una nueva version. A través de un cuestionario se pregunté a los
expertos sobre el grado de conformidad con la misma. El resultado del trabajo fue, tal y como
se desprende de los analisis efectuados con SPSS, la validacion del instrumento del autor

con sus tres niveles estructurales: perfil profesional, sus ocho unidades de competencia y sus
respectivos resultados de aprendizaje asociados. No obstante, algunos expertos expresaron
dudas sobre resultados de aprendizajes que actualmente no estan dentro del curriculo de los
Conservatorios de Misica y se hicieron observaciones en referencia al nivel académico de las
ensefianzas profesionales (nivel de técnico) y de la titulacién Superior en Interpretacion.

Palabras clave: competencia, piano, técnico, profesional, validacion
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VALIDATION OF THE PROFESSIONAL SKILLS OF THE PIANO
PERFORMANCGE TECHNICIAN

Current Spanish legislation does not contemplate the competences in the Professional
Music Education, despite the fact that the Education Law requires it. In order to define
them, the legislation is analysed, as well as bibliography on professional skills for pianists
(Christensen, 2000), the proposal of the European Commission and that of the Association
of European Conservatories taking into account the comparative method (Tonon, 2010).

This work aimed to validate this instrument created to determine the skills acquired by
the people who study these studies. Through a focus group (Pérez-Sanchez and Viquez-
Calderén, 2010) composed of experts, the proposal is analysed. In a face-to-face session of
two and a half hours, changes are made to the proposal after thorough discussion and con-
frontation of criteria and opinions. Finally, with all the documentation and notes collected
in the session, a new version was proposed. A questionnaire asked the experts about the
degree of conformity with it. As can be seen from the SPSS analyses the result validated
the author’s instrument with its three structural levels: professional profile, its eight units
of skills and their respective associated learning outcomes. However, some experts expres-
sed doubts about learning outcomes that are not currently part of the curriculum of the
Music Conservatories and observations were made regarding the academic level of of profes-
sional education and the Higher degree in Interpretation.

Keywords: skill, employability, piano, professional, technician, validation
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A FLAUTA NO CONTEXTO DA MUSICA DE CAMARA
CONTEMPORANEA PORTUGUESA NOS ULTIMOS 40 ANOS

0 presente trabalho tem como principal objetivo compreender a evolucdao da mdsica de camara
em Portugal nos dltimos 40 anos, especificamente na misica contemporanea portuguesa e
perceber o papel da flauta neste contexto.

Por forma a estruturar os anos em estudo, fez-se uma analise por décadas do contexto social,
politico e cultural bem como dos seus principais intervenientes. Analisaram-se as institui-
coes que durante muitos anos foram a referéncia para o estudo da misica, nomeadamente

os Conservatorios de Lisboa e Porto e a Escola Superior de Misica de Lishoa, através do seu
contributo para o desenvolvimento da mdsica de camara, assim como o papel dos docentes de
flauta na divulgacdo do repertério cameristico portugués. Definiram-se algumas instituicoes
promotoras de eventos dedicados a misica de camara, analisando o tipo de eventos, tais
como concursos, festivais e ciclos de concertos tendo a flauta como instrumento integrante.

Por fim foi realizada uma abordagem biografica a quatro grupos de mdsica de camara contem-
pordnea portuguesa com flauta, nomeadamente o Grupo de Mdsica Contemporanea de Lisboa,
a Oficina Musical, o Miso Ensemble e o Entre Madeiras Trio referindo a sua importancia e o seu
contributo para o tema em estudo. Salienta-se o trabalho desenvolvido pelo Entre Madeiras
Trio, grupo de formacdo ndo convencional (flauta, saxofone e oboé), composto por membros
oriundos de bandas militares, que serviu de mote para esta investigacao, cujo trabalho desen-
volvido junto dos compositores culminou na criagao de repertério original reunido num CD
produzido pelo Movimento Patrimonial pela Misica Portuguesa, com o apoio da Antena 2 e
sob a direcdo artistica de Olga Prats.

Palavras-chave: flauta, mlsica de camara contemporanea Portuguesa,
Entre Madeiras Trio
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THE FLUTE IN THE CONTEXT OF PORTUGUESE
CONTEMPORARY CHAMBER MUSIC IN THE LAST 40 VEARS

The main purpose of the present work is to understand the evolution of chamber music
in Portugal in the last forty years, specifically the Portuguese contemporary music and to
understand the role of the flute in this context.

Firstly, a social, political and cultural analysis was done, as well as to the key players. The
institutions that for many years were the reference for the study of music, such as the
Conservatoires of Lishon and of Porto and the Music High School of Lisbon were analysed,
namely their contributions to the chamber music, as well as the role of the flute teachers
in spreading the Portuguese chamber music repertoire. Some institutions that promote
events dedicated to chamber music were chosen, the kind of events was analysed, such as
competitions, festivals and concert cycles, with the flute as an integral instrument. Finally,
a biographical approach of some Portuguese contemporary chamber music groups with
flute was done, as well as their importance and their contribution to the subject under
study.

The work developed by Entre Madeiras Trio is emphasized: an unconventional group (flute,
saxophone and oboe), composed of members from military bands, which served as a motto
for this investigation, whose work with composers culminated in the creation of an ori-
ginal repertoire assembled on a CD produced by the Patrimonial Movement for Portuguese
Music, with the support of Antena 2 and under the artistic direction of Olga Prats.

Keywords: flute, Portuguese contemporary chamber music, Entre Madeiras Trio
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A EXTENSAO UNIVERSITARIA PROMOVENDO O ENCONTRO
DAS CRIANGAS COM A MUSICA

Esse trabalho faz parte de um projeto de extensao universitaria que busca estimular a parti-
cipacdo da comunidade académica intervindo em diferentes esferas sociais, envolvendo um
grupo de vinte criancas de 3 a 6 anos de idade, divididas em dois grupos de 10 alunos e uma
professora de Mdsica. O curso de Licenciatura em Misica de uma universidade do Sul do Brasil
tem proporcionado aos seus académicos essa oportunidade de desenvolvimento de pesqui-
sas, producao de materiais didaticos e exercicio de iniciacdo profissional como docentes em
msica, através do projeto Misica para Criancas, com o objetivo de aproximar as criancas da
musica, nas suas diversificadas manifestacoes, por meio de experiéncias sensiveis e dinamicas,
desenvolvendo seu sentido estético e gosto pela misica, viabilizando contato com o fazer,
ouvir e criar mdsica, oportunizando contato com atividades baseadas nas pedagogias ativas.

Educadores musicais como Brito (2003), que coloca a misica como modo de brincar e de
comunicar-se, traduzindo em sons seus gestos, sentidos, sensacdes e pensamentos, Ilari
(2009), que destaca a importéncia de proporcionar experiéncias musicais de qualidade,
Zagonel (2011), com propostas de jogos e brincadeiras, Wuytack e Boal-Palheiros (2006), com
a mdsica, o movimento, a mimica e os musicogramas, Kater (2011), com a proposta de escuta
de tudo o que vibra e se manifesta pelos sons no mundo em que vivemos, e Bourscheidt
(2007), com os arranjos de cangdes infantis brasileiras para instrumentos Orff, entre outros,
sdo exemplos de metodologias ativas utilizadas no projeto.

As aulas de extensdo proporcionaram atividades variadas envolvendo o cantar, tocar, criar,
movimentar-se ritmicamente, transformando as aulas de mdsica em momentos de aprendiza-
gem estimulante e significativa. A metodologia do trabalho é de carater qualitativo por meio
de uma pesquisa participativa, intervindo na experiéncia.

Os dados foram coletados por meio de registros fotograficos e de videos, para que a professora
pudesse se debrucar sobre a observacdo das aulas, com vista a analisar as intervencoes e
organizar as seguintes, promovendo um conhecimento cientifico valido. O processo de ensino
e aprendizagem ocorreu por meio de agdes de mediacao cultural, que significa “uma acao de
envolvimento dos sujeitos com a arte nas suas mais diversas manifestacdes” (Uriarte, 2017,
p.244).

Os resultados apontam para a compreensdo de que esse tipo de proposta requer um professor
que estimule a criacdo e o envolvimento dos alunos com todo o processo de ensino e apren-

dizagem, compreendido com o que Ranciére (2012) chama de professor emancipador, aquele

que tem como foco a autonomia de seus alunos, atuando como um mediador do processo de

educacao musical e ndo como um mestre que se volta apenas para a explicagao.

Palavras-chave: educacdo musical ativa, experiéncias sensiveis, extensdo universitaria
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THE UNIVERSITY EXTENSION PROMOTING THE ENCOUNTER
OF CHILDREN WITH MUSIC

This work is part of a university extension project that seeks to stimulate the participation
of the academic community intervening in different social spheres, involving a group of
twenty children aged 3 to 6 years old, divided in two groups of 10 students and one music
teacher. The degree in Music from a university in the South of Brazil has been providing
its academics with the opportunity to develop research, produce teaching materials and
exercise their professional initiation as teachers in music through the Music for Children
project, with the objective of bringing children closer to music, in their diversified mani-
festations, by sensitive and dynamic experiences, developing their aesthetic sense and
taste for music, making contact with doing, listening and creating music, giving opportu-
nities of contact with activities based on active pedagogies.

Musical educators such as Brito (2003), who places music as a way of playing and com-
municating, translating the gestures, senses, sensations and thoughts into sounds, Ilari
(2009), which highlights the importance of providing quality musical experiences, Zagonel
(2011), with proposals of games and play, Wuytack and Boal-Palheiros (2006), with music,
movement, mime and musicograms, Kater (2011), with the proposal of listening to every-
thing that vibrates and is expressed by the sounds in the world in which we live, and
Bourscheidt (2007), with the arrangements of Brazilian children’s songs for Orff instru-
ments, among others, are examples of active methodologies used in the project.

Extension classes provided varied activities involving singing, playing, creating, moving
rhythmically, transforming music lessons into stimulating and meaningful learning
moments. The methodology of the work is qualitative through a participative research,
intervening in the experience.

The data were collected through photographic records and videos, so that the teacher
could study the observation of the classes, with a view to analyzing the interventions and
organizing the following, promoting a valid scientific knowledge. The process of teaching
and learning took place through cultural mediation actions, understood as “an action of
involving subjects with art in its most diverse manifestations” (Uriarte, 2017, p.244).

The results pointed out that this type of proposal requires a teacher who stimulates the
creation and the involvement of the students in the whole process of teaching and lear-
ning, understood with what Ranciére (2012) calls emancipatory teacher, that who focuses
on the autonomy of the students, acting as a mediator of the process of musical education
and not as a master who only uses explanations.

Keywords: active musical education, sensitive experiences, university extension projects
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EDUCAGAO MUSICAL A DISTANCIA NO BRASIL: RELAGAD
ENSINO-APRENDIZAGEM

Este trabalho buscou compreender o funcionamento de um curso de misica a distancia com-
parando-o a um curso presencial. Apresenta-se uma analise do Projeto Politico-Pedagégico de
uma instituicdo que oferta o curso de musica na modalidade EaD, buscando evidenciar como
ocorre a relagdo ensino-aprendizagem, especialmente quanto a relagdo professor-aluno, e
quais recursos tecnolégicos, metodologicos e pedagdgicos sao utilizados para a efetivacao da
aprendizagem. No Brasil, acredita-se que a educacdo a distdncia acompanhou as etapas de
desenvolvimento e aperfeicoamento da EaD mundial com registros datados a partir do século
XX (Alves, 2011). A televisdo e o radio eram as principais midias antes da nova tecnologia, a
internet. Atualmente, a EaD via internet é o mais usado no Brasil, atingindo todos os estados
brasileiros (Maia e Mattar, 2008). Em seguida, apresenta-se o emprego dessa modalidade
(EaD) na educagdo musical, partindo de um panorama histérico e epistemoldgico, citando
Souza (2003), que teve um trabalho precursor sobre o tema o “Programa de Educacdo Musical
a Disténcia para professores das séries iniciais do ensino fundamental”. Nessa época, a gestédo
a distancia era realizada individualmente ou em grupo, tendo como meios principais o texto
escrito e o Compact Disc audio (CD). Para a conclusdo deste panorama histérico trago o traba-
lho de Oliveira Torres (2012), “Pedagogia Musical On-line: um estudo de caso no ensino supe-
rior de musica a distancia”, com uma configuracao de Educacdo Musical a distdncia que utiliza
ferramentas virtuais e on-line, das quais se destaca o moodle, que é um sistema de gerencia-
mento de aprendizagem com o objetivo de promover o ensino a distancia. Em seguida des-
taca-se o historico da Instituicdo escolhida para a analise, seqguido do estudo sobre a relagao
ensino-aprendizagem desta instituicdo. A partir do estudo desses topicos, destacam-se trés
aspectos inerentes ao Curso de Educacdo musical na modalidade EaD: a) a relacdo ensino-
-aprendizagem se apresenta mais complexa quando comparada a educacgdo presencial, visto
que necessita de mais agentes para mediar a aprendizagem; b) exige maior autonomia do
aluno, pois na maior parte do tempo é o (inico responsavel por seu aprendizado; c) as disci-
plinas ofertadas formam um profissional critico-reflexivo, habilitando-o para assumir funcdes
nas areas da docéncia, pesquisa ou performance.

Palavras-chave: ensino a distancia, educacdo musical, ensino-aprendizagem
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DISTANCE MUSIC EDUCATION IN BRAZIL- TEACHING-
LEARNING RELATIONSHIP

This work sought to understand the functioning of a distance music course by comparing
it to a classroom course. We present an analysis of the Political-Pedagogical Project of an
institution that offers the course of music in the distance learning modality, seeking to
highlight how the teaching-learning relationship occurs, especially regarding the teacher-
-student relationship, and which technological, methodological and pedagogical resources
are used for the realization of learning. In Brazil it is believed that distance education (DE)
followed the stages of development and improvement of world DE with records dating from
the twentieth century (Alves, 2011). Television and radio were the main media before the
new technology, the internet. Currently, distance learning via internet is the most used in
Brazil, reaching all Brazilian states (Maia and Mattar, 2008). Then, the use of this modality
(DE) in music education is presented, starting from a historical and epistemological pano-
rama, citing Souza (2003), who has done precursor work on the theme the “Distance Music
Education Program for elementary school teachers”. In that time the program studies were
done remotely, individually or in group, having as main means the written text and the
audio Compact Disc (CD). To conclude this historical panorama I bring the work of Oliveira
Torres (2012): “Online Musical Pedagogy: a case study in higher education of distance
music”, with a configuration of Distance Music Education that uses virtual and online
tools, from which stands out moodle, which is a learning management system aimed at
promoting distance learning. Then, we highlight the history of the institution chosen for
the analysis, followed by the study on the teaching-learning relationship of this insti-
tution. From the study of these topics, we highlight three aspects inherent to the Music
Education Course in distance education: a) the teaching-learning relationship is more com-
plex when compared to classroom education, since it needs more agents to mediate lear-
ning; b) it requires greater autonomy of the students, because most of the time they are
solely responsible for their learning; c) the subjects form a critical-reflexive professional,
enabling him/ her to assume functions in the areas of teaching, research or performance.

Keywords: distance education, musical education, teaching-learning
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A COMPARISON BETWEEN MUSICAL IMPROVISATIONS OF
DEPRESSED AND HEALTHY PARTICIPANTS

Depression is a serious health condition, affecting 300 million people worldwide (World
Health Organisation, 2018). Symptoms of depression can appear in childhood, whilst the
chance of developing this disorder dramatically increases during puberty and early adulthood
(American Psychiatric Association, 2013). Music therapy is an effective treatment method for
depression (Aalbers et al., 2017) and in music therapy literature depression has been reported
to have an observable effect on free improvisation (Punkanen, 2011). The objectives of the
current study were: 1. to determine the effect of depression on the event density, tempo,
pulse clarity and note height related features of improvisations and, 2. to explore whether
there were significant differences between depressed and healthy participants in emotional
responses to their musical improvisations. Twenty depressed participants were pairwise mat-
ched with 20 healthy participants. All were asked to improvise twice on a piano keyboard (a
non-referential improvisation and a referential improvisation on a theme of “how I'm feeling
today”), and then fill in the Geneva Emotional Music Scale about their feelings during the
improvisations. MIR Toolbox 1.7 and MIDI Toolbox 1.1 were used for musical feature extrac-
tion and subsequently all the data was analysed with IBM SPSS Statistics 24. The results
showed that the referential improvisation of depressed participants had higher pulse clarity,
and within each group, the standard deviation of pitch was lower in referential improvisation.
Furthermore, depressed participants felt significantly less Peacefulness, Joyful Activation

and Transcendence whilst improvising. This is the first study to establish significant links
between depression and musical expression, and between musical expression and emotional
experiences.

Keywords: depression, improvisation, emotion, computational music analysis
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COMPARAGAO ENTRE IMPROVISACOES MUSICAIS DE
PARTICIPANTES DEPRIMIDOS E SAUDAVEIS

A depressdo é um problema de saiide sério, que afecta cerca de 300 milhdes de pessoas em
todo o mundo (Organizacdo Mundial de Saiide, 2018). Os sintomas de depressdo podem apa-
recer na infancia e a possibilidade de desenvolver esta perturbacdo aumenta drasticamente
durante a puberdade e inicio da idade adulta (American Psychiatric Association, 2013). A
musicoterapia é um método eficaz no tratamento da depressdo (Aalbers et al., 2017) e na
literatura a ela associada, é referido que a depressdo tem demonstrado ter um efeito obser-
vavel na improvisacdo livre (Punkanen, 2011). Os objectivos do presente estudo foram:

1. Determinar o efeito da depressao em caracteristicas da improvisacao de densidade do
evento, tempo, pulsacdo, clareza e frequéncia da nota; 2. Verificar se h diferencas signifi-
cativas entre participantes deprimidos e saudaveis nas respostas emocionais as suas impro-
visacoes musicais. Juntaram-se 20 participantes deprimidos a 20 participantes saudaveis. A
todos foi pedido que que improvisassem num teclado de piano (uma improvisacdo nao refe-
rencial e uma improvisacdo referencial sobre o tema “como me sinto hoje”), e depois preen-
chessem a Geneva Emotional Music Scale sobre o que sentiram durante as improvisacoes.
Utilizou-se a MIR Toolbox 1.7 e MIDI Toolbox 1.1 para a extraccdo das caracteristicas musi-
cais; subsequentemente todos os dados foram analisados com o IBM SPSS 24. Os resultados
mostraram que a improvisacao referencial dos participantes deprimidos possuia uma maior
clareza de pulsacdo, e que dentro de cada grupo o desvio padrdo de frequéncia era mais
baixo na improvisacdo referencial. Para além disso, os participantes deprimidos sentiram de
forma significativa, menos paz, alegria, e transcendéncia durante a improvisacao. Este é o
primeiro estudo a estabelecer ligacoes significativas entre a depressdo e a expressao musi-
cal, e entre expressdo musical e experiéncias emocionais.

Palavras-chave: depressdo, improvisacao, emocao, analise computacional de mdsica
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IMPORTANCIA DEL AUDIOVISUAL EN PROVECTOS
SOCIALES-EDUCATIVOS: MIRADAS A TRAVES DE LA
ESCUCHA

Este estudio explora el potencial de la produccion audiovisual para enriquecer la cohesion
grupal de los integrantes de una comunidad. Se enmarca en el proyecto en curso (2018-2020)
I+D+i ‘Re-Habitar el Barrio: Procesos de Transformacion y Empoderamiento entre Universidad-
Escuela-Sociedad a través de Practicas Artisticas’ EDU2017-84750-R (MINECO/AEI/FEDER,
UE), un programa artistico transdisciplinar de intervencién socioeducativa que pretende
contribuir a la transformacion social y al empoderamiento ciudadano. Con el titulo ‘Miradas’
se llevaron a cabo diferentes acciones para hacer visible, a través del audiovisual, algunas

de las problematicas y realidades que el Barrio Nou Llevant-Soledat Sud (Palma), objeto de
este estudio, presenta. En la actualidad, son numerosas las voces que hablan del audiovisual
como un elemento mas de la realidad cotidiana que ha de ocupar un espacio en la educacion
(Garcia-Roldan, 2012). Anterior a la realizacion de los audiovisuales, los estudiantes que
cursan la asignatura de Mdsica en el Grado de Educacién Primaria de la Universidad Illes
Balears (UIB) realizaron un trabajo de campo etnografico. Esta actividad previa consisti6 en
una ‘Deriva situacionista” (Debord, 1974) por el barrio. Fruto de la escucha y la observacion,
el alumnado universitario entrevisté tanto al alumnado de la escuela primaria como a algunos
trabajadores y habitantes del barrio que aportaron informacion valiosa sobre las realidades o
los problemas con los que viven dia a dia, posibilitando a la vez las tematicas sobre las cuales
se realizaron los productos audiovisuales: gentrificacion, violencia de género, basuras, droga-
diccion...Posteriormente, se establecieron diferentes grupos de trabajo en los que participaba
alumnado universitario y profesorado de misica perteneciente al grupo de investigacion. Por
un lado, se ensefié desde el punto de vista técnico como se desarrolla el material y las rela-
ciones, practicas y conceptuales, que concilian los mundos visual y sonoro (Ariza-Pomareta,
2004); por otro, se les invit6 a cuestionarse la importancia del mensaje audiovisual como
parte del lenguaje de hoy dia. Como resultado final se elaboraron 10 audiovisuales en los que
colaboraron también estudiantes de primaria. En el marco de la investigacion-accion partici-
pativa, caracterizada por democratizar y socializar el conocimiento con el propésito de produ-
cir cambios sociales (Ander-Egg, 2003), se utilizd un disefio de estudio de caso cualitativo y
se aplicaron cuestionarios pre y post que fueron contestados por los creadores y participantes
de los audiovisuales. Los resultados recogen que el audiovisual, reflejo de estas diferentes
miradas, puede llegar a ser un excelente recurso educativo de prevencion por cuanto consti-
tuye un testimonio de posibles cambios educativos y sociales.

Palabras clave: narrativas audiovisuales, educacién comunitaria, cohesién grupal, cohesion
social
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IMPORTANCE OF AUDIOVISUAL IN SOCIAL-EDUCATIONAL
PROJECTS: LOOKS THROUGH LISTENING

This study explores the potential of audiovisual production to enrich grupal cohesive-
ness in members of a community. It is part of the ongoing project (2018-2020) I+D+i
“Re-Habilitate the Neighbourhood: Processes of Transformation and Empowerment between
University-School-Society through Artistic Practices” EDU2017-84750-R (MINECO/AEI/
FEDER, UE), a transdisciplinary artistic program about social-educational intervention
that aims to contribute to social transformation and citizen empowerment. With the title
“Looks” different actions were carried out to make visible, through the audiovisual, some
of the problems and realities that the Neighbourhood Nou Llevant-Soledat Sud (Palma),
object of this study, presents. Nowadays, there are many voices that speak of the audio-
visual as one more element of everyday reality that must occupy a space in education
(Garcia-Roldan, 2012). Before making the audiovisual, the students who study the subject
of Music in Primary Education Degree from the University of the Balearic Islands (UIB)

did an ethnographic field work. This previous activity consisted in a “situationist drift”
(Debord, 1974) in the neighbourhood. As a result of monitoring and observation, the
university students interviewed both the students of primary school and some workers
and residents of the neighbourhood who provided valuable information on the realities

or problems with which they live day by day, making possible the topics on which the
audiovisual products were made: gentrification, gender violence, garbage, drug addiction...
Subsequently, different working groups were established in which university students and
music teachers, who belong to the research group, participated. On the one hand, they
were taught from the technical point of view about how the material develops and the
practical and conceptual relationships that reconcile the visual and sound worlds (Ariza-
Pomareta, 2004); on the other hand, they were invited to question the importance of the
audiovisual message as part of the language of today. As a final result 10 audio-visuals
were elaborated in which primary students also collaborated. Within the framework of
participatory action research, characterized by democratizing and socializing knowledge
with the purpose of producing social changes (Ander-Egg, 2003), a qualitative case study
design was used and pre and post questionnaires were applied, which were answered by
the creators and participants of the audiovisual. The results show that the audiovisual, a
reflection of these different perspectives, can become an excellent educational resource for
prevention because it constitutes a testimony of possible educational and social changes.

Keywords: audiovisual narratives, community education, group cohesion, social cohesion
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EL PROCESO DE ENSENANZA Y APRENDIZAJE DEL
SAXOFONISTA EN LOS CONSERVATORIOS PROFESIONALES
DE MUSICA ESPANOLES

La docencia del saxofon en Espafa ha disfrutado de un cambio exponencial y positivo en las
altimas décadas, este cambio del proceso de ensefianza y aprendizaje se ha visto reflejado
tanto en la calidad de los saxofonistas como en la difusion del propio instrumento. Los ele-
mentos de este progreso han sido: a) el fortalecimiento curricular de la ensefianza profesional
del saxofén en las leyes educativas; b) la evolucion del saxofén en los métodos de ensefianza
en los Conservatorios Profesionales de Mdsica; c) la presencia de docentes espafioles en
conservatorios europeos y un cuerpo consolidado de profesores especializados en los con-
servatorios espafioles; d) la presencia de saxofonistas espafoles en los concursos interna-
cionales y e) una mayor produccién discografica (Asensio Segarra, 2012; Ingham, Richard,
Cross, 1998). Para poder conocer con mayor profundidad estos cambios debemos reflexionar
con sus principales protagonistas: los docentes de saxofon. Con ellos nos preguntamos ;qué
aspectos han sido los mas importantes? ;qué es lo que esta ocurriendo hoy dia en el aula? o
¢hacia donde debe caminar el futuro de la ensefianza del saxofon? Como objetivo principal de
investigacion, por tanto, se busca conocer el proceso de ensefianza y aprendizaje de los saxo-
fonistas espafoles en los conservatorios profesionales de misica, desde una triple dimension:
investigando el pasado, el presente y las posibles tendencias de futuro que podra recorrer el
saxofonista en esta especialidad artistica. Para ello, se ha utilizado el método cualitativo para
recoger los discursos completos de los sujetos a través de entrevistas en profundidad a siete
expertos para la comprension de las perspectivas que tienen los participantes respecto de sus
vidas, experiencias o situaciones. A partir de los resultados se ha podido identificar una serie
de inferencias positivas, merced a la evolucion de la educacién formal del saxofon en Espaiia
en los conservatorios profesionales, que muestran tendencias diversificadas en el proceso de
ensefianza y aprendizaje en el aula. La investigacion nos acerca a 1) la afirmacién de que
existe una innovacién de repertorio conservando el repertorio tradicional del saxofén, y 2) la
politica educativa del saxofon y, por ende, su malla curricular, esta focalizada en el llamado
saxofon clasico que forma parte de nuestro patrimonio educativo en detrimento de otras
msicas y estilos.

Palabras clave: conservatorios profesionales de musica, ensefianza y aprendizaje, saxofonistas
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THE TEACHING AND LEARNING PROCESS OF THE
SAXOPHONIST IN' PROFESSIONAL CONSERVATORIES IN
SPAIN

The teaching of the saxophone in Spain has enjoyed an exponential and positive change

in recent decades, and this change in the teaching and learning process has been reflected
both in the quality of saxophonists and in the dissemination of the instrument itself. The
elements of this progress have been: a) the curricular strengthening of the professional
education of the saxophone in the educational laws; b) the evolution of the saxophone

in the teaching methods at the Professional Conservatories of Music; c) the presence of
Spanish teachers in European conservatories and a consolidated body of specialized tea-
chers in Spanish conservatories; d) the presence of Spanish saxophonists in international
competitions and e) a greater record production (Asensio Segarra, 2012; Ingham, Richard
& Cross, 1998). In order to learn more about these changes, we must reflect with its main
protagonists: the saxophone teachers. With them, we ask ourselves: which aspects have
been the most important? What is happening in the classroom today? Or where should the
future of saxophone teaching go? As a main objective of research, therefore, we seek to
know the teaching and learning process of Spanish saxophonists in professional music con-
servatories, from a triple dimension: investigating the past, the present and possible future
trends avalaible to the saxophonist in this artistic specialty. A qualitative method has been
used to collect the complete discourses of the subjects, through in-depth interviews with
seven experts to understand the perspectives that the participants have about their lives,
experiences or situations. From the results it has been possible to identify a series of posi-
tive inferences, thanks to the evolution of the formal education of the saxophone in Spain
in the professional conservatories, which show diversified tendencies in the teaching and
learning process in the classroom. The research brings us closer to 1) the claim that there
is a repertoire innovation while retaining the traditional repertoire of the saxophone, and
2) the educational policy of the saxophone and its curriculum are focused on the classical
saxophone that is part of our educational heritage to the detriment of other musical styles.

Keywords: professional music conservatories, teaching and learning process, saxophonists

90

Oscar Estévez Garcia!
Felipe Gértrudix Barrio?

! Facultad de Educacion, Universidad de Castilla La Mancha, Espafia
2 Diddctica de la Expresion Musical, Universidad de Castilla La
Mancha, Espaia

1 Oscar.Estevez@alu.uclm.es

REFERENCIAS

Asensio Segarra, M. (2012). El saxofon en Esparia (1850-2000). ArtGerust Editores.

Ingham, R., Richard, I., Cross, J. (1998). The Cambridge companion to the saxophone. Cambridge University
Press.


https://www.elargonauta.com/editoriales/artgerust-editores/43451/

zback to contents

PRATICAS E CONTEXTOS: REFLEXOES SOBRE 0 PERFIL DE
MUSICOS NA COMUNIDADE

A Misica na Comunidade enquadra-se no ambito da educagdao nao formal. Como campo de
estudo é caracterizada por uma multidisciplinaridade de abordagens que combinam diversas
perspetivas sobre o papel de um musico na comunidade nas suas maltiplas expressoes e prati-
cas (Higgins & Willingham 2017). Como facilitador, o misico na comunidade assume um papel
central junto da comunidade, uma vez que ele tem a oportunidade de trabalhar com a energia
criativa do grupo e dos individuos, visando o seu crescimento pessoal e o desenvolvimento
comunitario (Koopman, 2007), assente numa perspetiva de democracia cultural (Higgins,
2012).

A presente comunicagao, que integra um projeto de investigacdao mais vasto - “COMMUS.
Fazer misica, viver comunidade” - tem como objetivo refletir sobre a pratica e teoria que sdo
elementos centrais na forma como os misicos na comunidade, como facilitadores, constroem
a sua pratica com grupos e individuos, considerando tanto os dados empiricos, quanto o refe-
rencial tedrico, na definicdo do seu papel e perfil. 0 quadro teérico sera articulado com casos
especificos de intervencao liderados por alunos de licenciatura de Misica Comunitaria da
Escola Superior de Educacdo / Escola de Misica do Instituto Politécnico de Lisboa. Ancorada
numa metodologia qualitativa, esta investigacdo privilegia a realizacao de entrevistas semies-
truturadas a 9 licenciados na ESElx/ESML em Misica na Comunidade entre 2014 e 2017 e a
analise de conteddo das mesmas.

As conclusdes obtidas permitem uma melhor caracterizacao do papel destes facilitadores em
msica na comunidade, procurando realcar ndo apenas o seu percurso, mas também a sua
reflexdo sobre a pratica e a area de acdao em que se inserem. Da analise realizada, destacam-
-se: o carater fluido do perfil de um musico na comunidade (formacdo musical, académica,
percurso profissional) assim como a sua atuacdo como profissional nesta area; o entendimento
acerca do que é Misica na Comunidade; quais as competéncias musicais e humanas necessa-
rias para o desenvolvimento da pratica; e as estratégias utilizadas para esse fim nos diferen-
tes contextos de acao.

Palavras-chave: mdsica na comunidade, facilitador, educacdo ndo formal, perfil profissional
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PRACTICES ANID GONTEXTS: REFLECTIONS ON THE PROFILE
OF COMMUNITY MUSICIANS

Community music falls within the scope of non-formal education. As a field of study it is
characterized by a multidisciplinary approach that combines several perspectives about
the role of a community musician in its multiple expressions and practices (Higgins &
Willingham 2017). As a facilitator, the community musician assumes a central role in
the community, since he has the opportunity to work with the creative energy of both
the group and individuals, aiming for personal growth and community development
(Kooppman, 2007), based on a cultural democracy perspective (Higgins, 2012).

This presentation, which is part of a wider research project - “COMMUS. Making music,
living in community “- aims to reflect on the practice and theory that are central elements
in the way community musicians, as facilitators, construct their practice with groups and
individuals, considering both the empirical data and the theoretical framework, in defining
their role and profile. The theoretical framework will be articulated with specific cases of
intervention led by students of the Community Music Degree from the Lishon School of
Education / Lisbon School of Music, of the Polytechnic Institute of Lisbon. Anchored in a
qualitative methodology, this research adopts semi-structured interviews with 9 commu-
nity music graduates from ESELx / ESML between 2014 and 2017, and a content analysis of
the interviews.

The conclusions allow a better characterization of the role of these facilitators in com-
munity music, trying to highlight not only their path, but also their reflection on the
practice and area of action. From the analysis carried out, the following stands out: the
fluid character of a community musician’s profile (music education and training, academic
background, professional career) as well as his professional performance in this area; the
understanding of what is Community Music; the musical and human skills required for the
development of this practice; and the strategies used for this purpose in the different con-
texts of action.

Keywords: community music, facilitator, non-formal education, professional profile
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APLICAGAO AUXILIAR DE ESTUDO DE MUSICA: “MUSICAL
PRACTICE COMPANION™

MPC é uma app movel para alunos de musica que conjuga diversas ferramentas de estudo

de modo a tornar mais eficiente o processo de aprendizagem. Foi idealizada por Pedro
Rodrigues (UA/INET-md) e concebida e implementada por Ana Rita Lemos, Luisa Jilio, Flavio
Martins e Bruno Silva, alunos da UC de Projeto do 3° ano do curso de Novas Tecnologias da
Comunicacao da Universidade de Aveiro sob orientacdo de José Nunes e Pedro Rodrigues.

A repeticdo de gestos (musicais e/ou mecanicos) é uma parte fundamental do método de
estudo de masica (Gieseking & Lemeir, 1972). No entanto, a mera tautologia desprovida de
uma gestao individual ou cumulativa das diversas consideracdes musicais, técnicas, expres-
sivas, pedagogicas, artisticas ou posturais pode tornar ineficaz e inexpressiva a evolugdo do
estudo (Kdppel, 2014). Esta falta de eficacia pode aportar consigo falta de criatividade, frus-
tracdo e desalento aos alunos de misica e condicionar o seu futuro (Viloteau, 2013).

Uma das bases fundamentais desta aplicacdo é a conjuncao do uso de um metronomo com
“rotierende aufmerksamkeit” ([Principio da] Atencdo Rotativa), termo cunhado por Gerhard
Mantel e que consiste no uso de diferentes procedimentos (técnicos e musicais) em cada
uma das repeticdes (Mantel, 2013). O aluno pode usar os parametros ja inseridos (postura,
respiragdo, dindmicas, etc.) ou poderd definir quais os parametros a trabalhar. Apés ter rea-
lizado a sequéncia de estudo dos parametros técnicos e musicais por si definidos, o aluno
podera entdo aumentar a velocidade do metrénomo. Caso o aluno deseje, é perfeitamente
possivel substituir a validacao de parametros pela validagcao de caixas de selecdo. O processo
de estudo pode ser monitorado com ferramentas de visualizacao do tempo de estudo e da
evolugao percentual de cada uma das pecas individuais. Adicionalmente foi criada uma area
social na aplicacao onde os estudantes poderao partilhar momentos de pratica musical com
professores e/ou colegas. Esta Gltima ferramenta permite o uso da aplicacdo em contexto de
ensino a distancia.

A app MPC, ainda em desenvolvimento (fase beta) recorre a tecnologia PWA - Progressive
Web App (Google, 2019), que lhe permite ser multiplataforma, podendo ser usada tanto em
Android como em i0S, em telemoveis, tablets ou mesmo em computadores convencionais PC,
MAC ou Linux.

Foi realizado um teste piloto, em contexto real, e posterior avaliacdo cega com jiri consti-
tuido por especialistas em guitarra, piano e voz. 0 jari atribuiu, de forma unanime, classifica-
coes superiores as pecas estudadas com o uso da aplicacdo.

No final foi realizada uma pequena entrevista aos alunos envolvidos no teste. Todos indicaram
que gostaram de utilizar a app e que sentiram que o seu estudo foi mais eficiente com o uso

da aplicacéo.

Palavras-chave: atencao rotativa, estudo, motivacao, aplicacoes digitais, progressive web app
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AN AUXILLIARY APP FOR STUDYING MUSIC: “MUSICAL
PRACTICE COMPANION™

MPC it is a mobile app written specifically for music students. It combines multiple study
tools in order to make the learning process more efficient. It was idealized by Pedro
Rodrigues (UA/INET-md) and conceived by Ana Lemos, Luisa Jilio, Flavio Martins and
Bruno Silva, students of New Technologies of Comunication course at Aveiro University,
under the supervision of José Nunes and Pedro Rodrigues.

Gesture repetition (musical and/or mechanical) is a fundamental part of the musical study
method (Gieseking & Lemeir, 1972). However, mere tautology devoided of individual or
cumulative management of the various musical, technical, expressive, pedagogical, artistic
or postural considerations, can make the study’s evolution ineffective and inexpressive
(Képpel, 2014). This lack of effectiveness can bring with it a lack of creativity, along-

side with frustration and discouragement to music students and condition their future
(Viloteau, 2013).

One of the fundamental bases of this application is the conjunction of the use of a metro-
nome with “rotierende aufmerksamkeit”, a term coined by Gerhard Mantel and which
consists in the use of different procedures (technical and musical) in each one of the repe-
titions (Mantel, 2013). The student can use the parameters already predefined (posture,
breathing, dynamics) or he may define which parameters to work with. After performing
the study sequence of the technical and musical parameters defined by him, the student
may then increase the speed of the metronome.

If the student wishes, it is perfectly possible to substitute the validation of parameters by
the validation of check boxes. The study process can be monitored with tools that meter
the study time and the percentage evolution of each of the individual pieces or piece’s
parts. Additionally, a social platform has been created so students can share moments of
musical practice with colleagues and/or teachers (in order to avoid cyberbullying, no sort
of digital format comment is allowed). The latter tool can be used in a context of distance
learning.

The MPC app, still in development (beta phase) uses PWA technology - Progressive Web App
(Google, 2019), which allows it to be cross-platform, and can be used on both Android and
i0S, mobile phones, tablets or even conventional PC computers, MAC or Linux.

A pilot experiment was carried out in real context which was followed by a blind evalua-
tion exam. The jury was composed of experts in guitar, piano and voice. The positive evo-
lution after the use of the MPC application was unanimous.

At the end, a small interview was conducted with the students involved in the test.
Everyone indicated that they liked using the app and felt that their practice was more
efficient with the use of the app.

Keywords: rotational attention, study, motivation, digital apps, progressive web app
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MUSIC FIRST: STUDENTS CONSTRUCTING CHALLENGING
SPACES IN COLLABORATIVE COMPOSITIONS

In recent years, there has been a shift from teacher-centred methodologies to student-cen-
tred ones. At the same time, democracy in music education is a provoking concept frequently
employed to justify music curricula reform involving student-centred methodologies, guided,
as it is often supported, by student voices (Allsup, 2016). However, the notion of attending
to student voices may be often adopted at a superficial level, without in fact establishing
significantly defying changes in educational practices (Woodford, 2004).

The aim of the present research is to explore challenges emerging from students’ voices, their
perspectives and testimonies and to identify uniformities, as well as deviations, exemplified
in their manifestations on how, what and why they wish to learn music when focusing on
their composition activities. Consequently, the research entails an investigation of 16-17 year
old students’ notions of knowledge construction, meaning and democracy, as exemplified in
their collaborative composing activities in a music school setting involved in both typical
and a-typical music educational practices. The context is an upper secondary school, namely
the Nicosia Music School in Cyprus and the group of eight students examined for the current
presentation have been involved in this on-going project since February 2019.

Based on a three-fold theoretical framework from the fields of philosophy, psychology and
sociology of education, the paper draws from philosophical theories of meaning (Swanwick,
2001; Kress & van Leewen, 2006) and metaphors of Deleuzian concepts such as the rhizome,
the assemblage and the plateau (Deleuze & Guattari, 2002); psychological theories of moti-
vation (Hallam et al,2017) and schema (Swanwick, 2012); and, theories of classification

and framing (Bernstein, 2003). The investigation is methodologically situated primarily in a
qualitative paradigm (Cresswell & Cresswell, 2018) and data collected include audio and visual
material, students” music products and personal journals, individual and group semi-structured
interviews and participant (researcher/practitioner) observation notes.

Key findings suggest that music, being a metaphor of human experience, acts as an agent of
democratic decision-making with openness to plurality, diversity, stimulation and reflection,
as well as a provider of emotional empowerment and stability, a strong motivation for success
and a challenging assistant to strive forward. Another finding is that students’ construction
of knowledge appears to be articulated, reflected upon and strengthened as an outcome of a
complex interactive process that entails intimate relationships between music and critically
sensitive aspects intrinsic to democracy on various levels. In ad, students’ lived experiences
point to student knowledge construction that involves a complex, multi-layered on-going
learning and revision process and a kaleidoscope, where there are often challenging impin-
gements on current educational practices. Subsequently, the pedagogical significance and
educational implications for further music curricula design and further student monitoring
and development are highlighted. A major conclusion is that the results of the project, so far,
point to less rigid and less standard music curricula designs, where there are time and space
for supporting composition activities that are meaningful for students and that create a zone
of interaction characterised by honest, but challenging self and group reflection.

Keywords: student collaborative composition, rhizome, schema, motivation, democracy
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MUSICA PRIMEIRO: ALUNOS CONSTRUINDO ESPAGOS
DESAFIADORES EM COMPOSIGOES COLABORATIVAS

Nos dltimos anos, houve uma mudanca das metodologias centradas no professor para as
centradas no aluno. Ao mesmo tempo, a democracia na educacdo musical é um conceito
provocador frequentemente empregado para justificar a reforma dos curriculos de musica
envolvendo metodologias centradas no aluno, guiadas, como muitas vezes sdo apoiadas, por
vozes de estudantes (Allsup, 2016). No entanto, a no¢do de atender as vozes dos estudan-
tes pode ser adotada com frequéncia num nivel superficial, sem, de facto, estabelecer uma
mudanca significativa nas mudancas nas praticas educativas (Woodford, 2004).

0 objetivo da presente pesquisa é explorar os desafios emergentes das vozes dos alunos,
suas perspectivas e testemunhos e identificar uniformidades, bem como desvios, exemplifi-
cados em suas manifestacdes sobre como, o qué e por que desejam aprender musica quando
se concentram em suas atividades de composicdo. Consequentemente, a pesquisa implica
uma investigacao das nocoes de construcdo, significado e democracia de alunos de 16-17
anos de idade, como exemplificado em suas atividades colaborativas de composicdo em um
ambiente de escola de musica envolvido em praticas educativas musicais tipicas e atipicas.
0 contexto é uma escola secundaria superior, nomeadamente a Escola de Musica de Nicésia,
Chipre, e o grupo de oito alunos examinados para a presente apresentacdo esteve envolvido
neste projeto em curso desde fevereiro de 2019.

Baseada num quadro teoérico triplice dos campos da filosofia, psicologia e sociologia da edu-
cacdo, esta comunicacdo baseia-se em teorias filoséficas do significado (Swanwick, 2001;
Kress & van Leewen, 2006) e metaforas dos conceitos deleuzianos como o rizoma, a assem-
bléia e o planalto (Deleuze & Guattari, 2002); teorias psicoldgicas da motivacdo (Hallam,
2017) e esquema (Swanwick, 2012); e teorias de classificacdo e enquadramento (Bernstein,
2003). A investigacdo estd metodologicamente situada primariamente num paradigma qua-
litativo (Cresswell & Cresswell, 2018) e os dados coletados incluem material audiovisual,
produtos musicais e diarios pessoais de estudantes, entrevistas semiestruturadas indivi-
duais e em grupo e notas de observacdo dos participantes (pesquisador/ executante).

As principais descobertas sugerem que a misica, sendo uma metafora da experiéncia
humana, atua como um agente de tomada de decisdo democratica com abertura a plurali-
dade, diversidade, estimulacdo e reflexao, bem como um provedor de empoderamento emo-
cional e estabilidade, uma forte motivacdo para o sucesso e um assistente desafiador para
se esforcar para frente. Outra constatacdo é que a construcdo de conhecimento pelos alunos
parece ser articulada, refletida e fortalecida como resultado de um processo interativo
complexo que envolve relacdes intimas entre a masica e aspectos criticamente sensiveis
intrinsecos a democracia em varios niveis. Em aniincio, as experiéncias vividas pelos alunos
apontam para a construcdo do conhecimento do aluno, que envolve um processo de apren-
dizagem e revisao complexo e multifacetado e um caleidoscopio, onde ha, com frequéncia,
aspetos desafiadores nas praticas educacionais atuais. Subsequentemente, o significado
pedagogico e as implicacdes educacionais para o desenvolvimento de curriculos de misica e
0 monitoramento e desenvolvimento de estudantes sdao destacados. Uma conclusdo impor-
tante é que os resultados do projeto, até ao momento, apontam para desenhos curriculares
de masica menos rigidos e menos padronizados, onde ha tempo e espaco para apoiar ativi-
dades de composicdo que sejam significativas para os alunos e criem uma zona de interacao
caracterizada pela honestidade, mas desafiando auto e reflexao do grupo.

Palavras-chave: composicdo colaborativa entre estudantes, rizoma, esquema, motivacao,
democracia
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EVALUACION DE LAS HABILIDADES MUSICALES AL INICIAR
EL GRADO PROFESIONAL DE MUSICA EN CATALUNA

Esta comunicacion se centra en la prueba de acceso al primer curso de ensefianzas musica-
les de grado profesional impartidas en los conservatorios y centros autorizados de Catalufa
(Espafia). La superacion de esta prueba - estructurada en lenguaje musical e instrumento

- es un requisito indispensable para realizar los estudios musicales en esta etapa. Es elabo-
rada anualmente por la administracion en colaboracion con l'Associacié de Conservatoris de
Catalunya.

La evaluacion educativa es considerada como “el motor del aprendizaje” (Sanmarti, 2007:
19). También es un instrumento crucial inherente al hecho de aprender que revela los cambios
docentes y aporta informacion importante que permite enriquecer, renovar e impulsar proce-
sos formativos (Castro, 2010); y es esencial para tomar decisiones e implementar acciones de
mejora docente (Navarro, 2013).

Esta investigacion contempla dos ambitos de estudio:
1. Validacion del apartado de lenguaje musical (Godall et al, 2015; Godall et al, 2016).

2. Analisis de las puntuaciones obtenidas por los estudiantes (Ponsati et al, 2018a; Ponsati et
al, 2018b; Ponsati et al, 2017).

Por un lado, se enviaron cuestionarios al profesorado de lenguaje musical realizandose, pos-
teriormente, un grupo de discusion. Por otro, mediante la elaboracion de una plantilla, se
recogieron las puntuaciones obtenidas por los estudiantes en cada uno de los ejercicios. Los
resultados permitieron concluir que dicha prueba se ajustaba a la finalidad propuesta ya que
un elevado porcentaje de profesores consideraron adecuados todos los ejercicios. Unicamente
se sugirieron propuestas de modificacion en torno al contenido musical, a criterios de puntua-
cion y a aspectos de caracter psicopedagogico.

Esta revision nos lleva a considerar propuestas de mejora que incorporen nuevas categorias
relacionadas con diversos aspectos psicopedagdgicos que permitan definir perfiles diferencia-
dos en el alumnado. Entre otras, se consideran variables como la especialidad instrumental
del alumnado o determinadas capacidades observables relacionadas con las diversas modalida-
des de audicién (Laucirica, 2005). Consideramos importante que los ejercicios de evaluacion
contemplen la diversidad del alumnado.

Palabras clave: evaluacion, habilidades musicales, pruebas de acceso, lenguaje musical
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EVALUATION OF MUSICAL SKILLS AT THE BEGINNING OF
PROFESSIONAL-GRADE MUSIC I CATALONIA

This paper focuses on the entrance exam to first-year professional-grade music education
taught in the conservatories and centres of Catalonia (Spain). Passing this test, which

is structured in Music Theory and Instrument, is an essential requirement for conduc-
ting musical studies at this stage. It is prepared and given annually by the Educative
Administration in collaboration with the Associacion of the Conservatoires of Catalunya.

The educational evaluation is considered to be ‘the motor of learning’ (Sanmarti, 2007, p.
19). It is also a crucial instrument inherent in the area of learning which reveals educatio-
nal changes and provides important information that allows to enrich, renew and promote
training processes (Castro, 2010); and it is essential in making decisions and implementing
improvement in teachers’ actions (Navarro, 2013).

This research has two areas of study: 1. Validation of the Music Theory section (Godall et
al, 2015; Godall et al, 2016); 2. Analysis of the scores obtained by students (Ponsati et al,
2018a; Ponsati et al, 2018b; Ponsati et al, 2017).

Questionnaires were sent to the Music Theory teachers and later a discussion group was
made. On the other hand, through the elaboration of a template, the scores obtained by
the students in each of the exercises were collected. The results allowed us to conclude
that the test was suitable to meet the proposed goal since a high percentage of teachers
considered all the exercises adequate. Modification proposals were suggested in only musi-
cal content, scoring criteria and psychopedagogical aspects.

This review leads us to consider improvement proposals which incorporate new categories
related to various psychopedagogical aspects that allow us to define different student pro-
files. Among others, variables such as the instrumental specialty of the student or certain
observable abilities related to the different modalities of hearing are considered (Laucirica,
2005). We consider it important that the evaluation exercises contemplate the diversity of
the students.

Keywords: evaluation, musical skills, access test, music theory
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NURTURING “LITTLE G CREATIVITY IN PORTFOLIO
ASSESSMENT FOR EARLY YEARS MUSIC EDUCATION

Research points to the ways in which generalist early years educators, similar to primary school
teachers, struggle with teaching music in educational settings (Hennessy, 2000; Richards, 1999).
Further, Swain & Bodkin-Allen (2014) report that many early childhood teachers experience
anxiety when they sing in their workplaces. Music educators (e.g., Burnard & Murphy, 2017)
consistently emphasise constructivist and transformative approaches to enable student teachers
overcome challenges in their teaching together with creative assessment strategies (Murphy,
2017) such as portfolios, to support engagement and creative teaching (Murphy & Ward, 2018).
Creativity in this context resonates with the work of Craft (2001) who proposed the notion of
‘Little ¢’ to distinguish ordinary creativity from the extraordinary acts of genius, and emphasises
the perception that ordinary people can be creative.

While physical portfolios have a well-established history in higher education, digital, electronic
or eportfolios are a more recent phenomenon. Oakley, Pegrum and Johnston (2014) note the
versatility of eportfolios in higher education compared to traditional, physical portfolios and
identify three broad features: (i) the diversity of artefacts that can be captured, such as digital
images, audio, video, etc.; (ii) the capacity to organise, store, and hyperlink material; and (iii)
the potential to support professional networking and sharing. However, Thibodeaux et al. (2017)
argue that learners should “own” their portfolios and that learners should be granted freedom

in selecting the nature of the artefacts to be collated, since a sense of ownership may enhance
intrinsic motivation and engagement, as well as lead to more meaningful, self-directed learning.
Further, they argue that for assessment purposes, rubrics should enable students to focus on pro-
cesses involved in constructing the portfolio and enable them to make their own choices regar-
ding its content and design. Undoubtedly, developing students’ creativity and then assessing it
meaningfully presents challenges for higher education that this paper seeks to address.

The purpose of the current study is to explore the potential for an assessment rubric linked to an
eportfolio to inspire and assess ‘little ¢ creativity in early years music educators undertaking a
general bachelor of early childhood education with the following specific research questions: (i)
To what extent can an assessment rubric inspire creative practices in music making in an early
years eportfolio? (ii) What hallmarks of creativity can be identified and applied in early years’
contexts with emerging educators?

To explore these questions, an assessment rubric was devised for an early years music education
programme in which 60 students documented the range of their learning and teaching ideas in
an e-portfolio developed over the course of one semester. The rubric drew from dimensions of
creativity in music education specifically, as reported in the literature, and adapted for students’
contexts, thus underscoring the validity of the assessment instrument. The work was indepen-
dently rated holistically by three raters with good reliability.

Further explication of the rubric and its application to the students” work will be explored in
the oral presentation. Finally, the paper will conclude with a discussion on the implications for
teacher educators in designing and assessing a curriculum in higher education with a focus on

creative music making.

Keywords higher education, early years, assessment, creativity, portfolios
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NUTRINDO A CRIATIVIDADE “LITTLE C” NA AVALIAGAO DE
PORTFOLIOS PARA OS PRIMEIROS ANOS DE EDUCAGAO
MUSICAL

A investigagdo aponta para o0 modo como os educadores generalistas, tal como os professores do
ensino basico, lutam para ensinar musica em contextos educativos (Hennessy, 2000; Richards,
1999). Swain & Bodkin-Allen (2014) relatam que muitos educadores de infdncia sentem
ansiedade quando cantam nos locais de trabalho. Educadores musicais (por exemplo, Burnard

& Murphy, 2017) enfatizam consistentemente abordagens construtivistas e transformadoras
para permitir que os professores-estudantes superem desafios no seu ensino, juntamente com
estratégias criativas de avaliacdo (Murphy, 2017) como portfdlios, para apoiar o envolvimento

e o ensino criativo (Murphy & Ward 2018). A criatividade neste contexto repercute o trabalho
de Craft (2001), que propds a nocdo de “Little ¢” para distinguir a criatividade comum dos atos
extraordinarios de génio, e enfatiza a percepcao de que as pessoas comuns podem ser criativas.

Enquanto os portfélios fisicos tém uma histéria bem estabelecida no ensino superior, os digi-
tais, eletronicos ou e-carteiras sdo um fenémeno mais recente. Oakley, Pegrum e Johnston
(2014) observam a versatilidade dos e-portfolios no ensino superior em compara¢do com 0s
portfélios fisicos tradicionais e identificam trés grandes caracteristicas: (i) a diversidade de
artefatos que podem ser capturados, como imagens digitais, audio, video etc. (ii) a capaci-
dade de organizar, armazenar e fazer hiperligacdo de material; e (iii) o potencial para apoiar
networking e partilha profissional. No entanto, Thibodeaux et al. (2017) argumentam que os
estudantes devem “possuir” os seus portfolios e devem ter liberdade na selecao da natureza
dos artefatos a serem colecionados, uma vez que o sentido de propriedade pode aumentar a
motivacdo intrinseca bem como levar a uma aprendizagem mais significativa e auto-dirigida.
Além disso, argumentam que, para fins de avaliagdo, as rubricas devem capacitar os alunos a
concentrarem-se nos processos envolvidos na construcao do portfolio e permitir que eles facam
as suas proprias escolhas em relacdo ao seu contetido e design. Sem diavida, o desenvolvimento
da criatividade dos alunos e a sua avaliacdo significativa representam desafios para o ensino
superior que esta comunicacdo procura abordar.

0 objetivo do presente estudo é explorar o potencial de uma rubrica de avaliagdo ligada a um
portfolio para inspirar e avaliar a criatividade “pequena” nos educadores musicais para a pri-
meira infancia, em processo de formagdo geral em educagdo infantil, com as seguintes questdes
especificas de pesquisa: (i) Em que medida uma rubrica de avaliacdo pode inspirar praticas
criativas na criacdo de musica num portfdlio de primeira infancia? (ii) Que caracteristicas da
criatividade podem ser identificadas e aplicadas em contextos de primeira infancia com educa-
dores emergentes?

Para explorar essas questdes, foi elaborada uma rubrica de avaliacdo para um programa de edu-
cacdo musical na primeira infancia, no qual 60 alunos documentaram o alcance das suas ideias
de ensino e aprendizagem num portfélio eletronico desenvolvido ao longo de um semestre. A
rubrica baseou-se em dimensdes da criatividade na educacdo musical especificamente, como
referido na literatura, sendo adaptada para os contextos dos estudantes, ressaltando assim a
validade do instrumento de avaliagdo. O trabalho foi avaliado de forma independente holistica-
mente por trés avaliadores com boa confiabilidade.

Outras explicacdes da rubrica e a sua aplicacao ao trabalho dos estudantes serdo exploradas.
Finalmente, a comunicacdo concluira com uma discussdo sobre as implicagdes para os profes-
sores formadores na concepgdo e avaliacdo de um curriculo no ensino superior, com foco na

criacdo de masica criativa.

Palavras-chave: ensino superior, primeiros anos, avaliacdo, criatividade, portfélios
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T0 SEE OURSELVES AS OTHER(S) SEE US: STUDENT
TEACHER REFLECTIONS AS INVOLUNTARY ARTICULATIONS
OF IDEOLOGY

Within teacher education, self-reflective practices commonly function as a fundamental means
of development (Elliott & Silverman, 2015) and are often a university requirement. This is
based on the premise that students can articulate themselves effectively in response to, and
independent of, the context of their teaching, from which they may form critical judgements
in order to improve practice (Carey, Harrison, & Dwyer, 2017). However, with current philo-
sophical thought tending towards a theory of development based on social-constructivism
(Vygotsky, 1978) whereby understanding is always a product of social context (Laclau &
Mouffe, 1985), the extent to which the individual has the capacity to truly express ‘themsel-
ves” must be carefully considered.

As such, the intention of this paper is to present a philosophical and empirical account of
student teacher reflection and explore the extent to which student teacher development is
personally or contextually defined. Firstly, I outline current theoretical debates surrounding
the creation of texts and discourse with a particular focus on the seemingly conflicting para-
digms of discourse theory (Laclau & Mouffe 1985) and ideology critique (Zizek, 2008). From
this I adopt and develop a Critical Discourse Analytic (Fairclough, 2010) method which ack-
nowledges both social and subjective influences in negotiating meanings and analyses indivi-
dual texts as instances of subject driven discursive practice (an act of communication) within
broader social, political and ideological frameworks. Ten students’ reflections are analysed
with this methodological approach, comparing a reflection written in university with another
from their teaching placements.

Findings highlight stark differences in the educational values expressed by students in these
different contexts, which closely correspond to the tensions highlighted in current academic
discourse between musical and institutional priorities in an age of accountability (Mullen,
2019; Westerlund, 2008). In essence, in university this amounted to expressions as to the
inherent value of music in enabling things like individual expression or creativity, compa-

red to values expressed in school that highlight the importance of control and measurable
progression. This evinces a somewhat Zizekian (2008) notion of subjectivity, whereby we
deliberately adopt that which appeases the context we are in. However, the implication is
that students may be simultaneously adopting contradictory sets of values that are effectively
untenable and therefore professionally detrimental. Thus, the ultimate intention of this paper
is to draw attention to this willing adoption of potentially detrimental discourses in order to
encourage resistance (where necessary) towards healthier future professional practice.

Keywords: teacher education, self-reflection, values, discourse, subjectivity
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VERNMO-NOS COMO 0(S) OUTRO(S) NOS VEEM:
REFLEXOES DE PROFESSORES EM FORMAGAD COMO
ARTICULAGOES IDEOLOGICAS INVOLUNTARIAS

Na formacdo de professores, as praticas de autorreflexdo funcionam geralmente como uma
forma essencial de desenvolvimento (Elliott e Silverman, 2015) e sdo frequentemente um
requisito da universidade. Isto baseia-se na premissa de que os estudantes consequem arti-
cular-se efetivamente em resposta ao contexto de ensino e independentemente deste, for-
mando perspetivas criticas para melhorar a sua pratica (Carey, Harrison, & Dwyer, 2017). No
entanto, no contexto do pensamento filoséfico atual, que tende a uma teoria do desenvol-
vimento baseada no sécioconstrutivismo (Vygotsky, 1978), em que a compreensao é sempre
um produto do contexto social (Laclau & Mouffe, 1985), deve ser considerado cuidadosa-
mente até que ponto o individuo tem a capacidade de realmente se exprimir ‘ele mesmo’.

Neste sentido, a intencdo deste artigo é apresentar uma abordagem filoséfica e empirica
sobre a reflexdo dos estudantes, explorando, simultaneamente, até que ponto o desenvolvi-
mento do professor é definido em termos pessoais ou contextuais. Primeiramente, delineio
os debates tedricos atuais em torno da criacdo de textos e discursos, com um foco parti-
cular nos paradigmas aparentemente em conflito da teoria do discurso (Laclau & Mouffe,
1985) e da critica da ideologia (Zizek, 2008).

A partir desse ponto, adoto e desenvolvo um método da Andlise Critica do Discurso
(Fairclough, 2010) que reconhece influéncias sociais e subjetivas na negociagdo de signi-
ficados e analisa textos individuais como instancias da pratica discursiva orientada pelo
sujeito (um ato de comunicacdo) dentro de estruturas sociais, politicas e ideolégicas mais
amplas. Sdo analisadas reflexdes de dez estudantes com esta abordagem metodolégica,
comparando uma reflexdo escrita na universidade com outra escrita no contexto da pratica
pedagogica.

Os resultados destacam diferencas acentuadas nos valores educativos expressos pelos estu-
dantes nestes dois contextos, que correspondem as tensdes destacadas no atual discurso
académico entre prioridades musicais e institucionais numa era de prestacao de contas
(Mullen, 2019; Westerlund, 2008). No seu cerne, na universidade, isso traduziu-se em
expressoes relativas ao valor inerente da musica como potenciadora da expressdo individual
ou criatividade, em comparacdo com valores expressos na escola que destacam a importan-
cia do controle e da progressao mensuravel. Isso evidencia uma nocao um tanto zizekiana
(2008) de subjetividade, na qual adotamos deliberadamente aquilo que agrada no contexto
em que estamos. No entanto, a implicacdo é que os estudantes podem estar a adotar
simultaneamente conjuntos contraditérios de valores que sdo efetivamente insustentaveis
e, portanto, profissionalmente prejudiciais. Desta forma, a intencao final deste artigo é
chamar a atencdo para a adocdo voluntaria de discursos potencialmente prejudiciais, a fim
de incentivar a resisténcia (quando necessario) e um caminho em direcdo a praticas profis-
sionais futuras mais sustentéveis.

Palavras-chave: autorreflexdo, valores, discurso, subjetividade
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ESTRATEGIAS DE CONSTRUGAD DA PERFORMANGE E
PROCESSO0S MOTIVACIONAIS: UM ESTUDO DE CASO

Este estudo foi realizado no contexto de uma disciplina de pratica musical ministrada num
curso de Graduacdo em Mdsica de uma universidade brasileira. O repertério trabalhado durante
a disciplina envolveu obras para coro e orquestra. As questdes que nortearam o estudo foram:
Qual a relagao entre os processos motivacionais e o uso de estratégias de estudo na pratica
musical dos estudantes? Alunos com maior experiéncia no aprendizado do canto utilizam

mais estratégias que alunos iniciantes? Assim o objetivo geral para este estudo foi verificar a
motivacao dos participantes e as estratégias de estudo utilizadas por eles para a aquisicao do
repertério, relacionando-as ao resultado final da performance.

A analise do uso de estratégias permite compreender como estudantes organizam seus
momentos de estudo individual, isto &, quais as escolhas (recursos, procedimentos, técnicas)
utilizadas de forma intencional durante a preparacdo da performance (Sinico & Winter, 2012;
Calvazara, 2019). Ja o estudo da motivacdo é um dos principais elementos para compreender
o engajamento do estudante na atividade a ser desenvolvida (Aradjo & Bzuneck, 2019). Em
nossa pesquisa, focamos na observagdo de processos motivacionais intrinsecos e extrinsecos
(Ryan & Decy, 2017) e no uso de estratégias de estudo, classificadas como estratégias primd-
rias, utilizadas para aprender e agilizar o processamento cognitivo; e estratégias de apoio,
utilizadas para gerenciar o tempo de estudo, manter a concentracao, dominar ansiedade
(Dansereau, 1985; Jorgensen, 1995; Nielsen, 1999).

A metodologia foi 0 estudo de caso, desenvolvido por meio da observacgao participante e de
um questionario ministrado, em 2019, para 25 alunos cantores. A partir da analise dos resul-
tados foi possivel observar que os participantes estavam muito motivados para participar da
disciplina, tanto por fatores intrinsecos quanto extrinsecos, fossem o interesse pelo repert6-
rio, o prazer de cantar, ou a afinidade com o professor. Tal motivacao refletia no estudo indi-
vidual, pois a maioria declarou que “sempre” estudava (70%), enquanto uma parcela menor
indicou “quase sempre”. A maioria utilizava estratégias primarias como o solfejo, o uso de
recursos audiovisuais (youtube, audios), declamacdo do texto, transcricdo do material em sof-
tware de edicdo para facilitar leitura e afinacdo, dentre outras. As estratégias de apoio quase
nao foram citadas. Por fim pudemos concluir que a experiéncia prévia de estudo do canto nao
trouxe diferencas significativas sobre o uso de estratégias. Alunos mais experientes, assim
como 0s menos experientes, utilizavam-se igualmente de estratégias de aprendizagem para
otimizar suas performances. O fator principal para uso de estratégias esteve diretamente rela-
cionado a motivacdo pessoal de cada um.

Palavras-chave: performance, estratégias, motivacao, pratica de conjunto, canto
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PERFORMANCE CONSTRUCTION STRATEGIES AND
MOTIVATIONAL PROCESSES: A CASE STUDY

This study was carried out in the context of a musical practice subject taught in a Music
undergraduate course of a Brazilian university. The repertoire involved works for choir and
orchestra. The questions that guided the study were: What is the relationship between
motivational processes and the use of study strategies in students’ musical practice? Do
students with more experience in learning singing use more strategies than beginners?
Thus the overall objective of this study was to investigate the motivation of the partici-
pants and the strategies they use during their practice for acquiring repertoire, relating
those strategies to the final result of the performance.

The analysis of the use of strategies allows to understand how students organize their
moments of individual practice, that is, which choices (resources, procedures, techniques)
are made intentionally during the preparation of the performance (Calvazara, 2019; Sino &
Winter, 2012). The study of motivation is one of the main elements to understand student
engagement in the activity to be developed (Aradjo & Bzuneck, 2019). We focused on the
observation of intrinsic and extrinsic motivational processes (Ryan & Decy, 2017) and the
use of study strategies, classified as primary strategies, used to learn and streamline cog-
nitive processing; and support strategies, used to manage study time, maintain concentra-
tion, and dominate anxiety (Dansereau, 1985; Jorgensen, 1995; Nielsen, 1999).

The methodology was the case study, developed through participant observation and

a questionnaire carried out in 2019 with 25 singing students. From the analysis of the
results it was possible to observe that the participants were very motivated to participate
in the subject, having both intrinsic and extrinsic factors, such as interest in the reper-
toire, singing pleasure, and affinity with the teacher. This motivation was reflected in

the individual study, since the majority stated that they “always” studied (70%), while a
smaller portion indicated “almost always”. Most of them used primary strategies, such as
solfege, audiovisual resources (youtube, audios), declamation of the text, and transcription
of the material in editing software to facilitate reading and tuning, among others. Support
strategies were hardly cited. Finally, we concluded that previous experience of singing
study did not bring significant differences on the use of strategies. More experienced stu-
dents, as well as less experienced students, they all used learning strategies to optimize
their performances. The main factor for the use of strategies was directly related to the
personal motivation of each student.

Keywords: performance, strategies, motivation, practice, singing
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0 REGENTE E A APLICAGAD DAS TIC NA APRENDIZAGEM
COLABORATIVA DE UM CORO ADULTO

0 canto coral na perspectiva da Educacao Musical permite a insercdao de pessoas com diversos
niveis de experiéncias e conhecimentos musicais. Os participantes podem trazer diferentes
dificuldades que abrangem desde questdes ritmicas até aspectos relacionados a harmonia
vocal. Com o surgimento da Internet, o perfil dos aprendizes tem mudado. Segundo Keri e
Selwyn (2010) dentre as demandas educacionais do século 21 pode-se apontar a visdo na
qual o aluno assume um novo papel, a de participante ativo e ndo mais de um receptor de
informacdes nas experiéncias de aprendizagem. Demo (2011) também indica o papel ativo dos
aprendizes em seus ambientes educacionais. Freitas e Conole (2010) mostram que estamos

na fase da cyberinfrastructure que inclui as tecnologias participativas, e que pode também ser
referida como tecnologias da Web 2.0. De acordo com Salavuo (2008) muitas instituicdes de
ensino tém incorporado sistemas hibridos de aprendizagem que contemplam o ensino presen-
cial e on-line.

Esta pesquisa teve por objetivo investigar tecnologias digitais, descrever aspectos do trabalho
do regente coral que envolvem a organizacao do grupo, bem como as questdes de ensino e
propor uma aplicacdo pratica. O estudo de métodos mistos foi realizado com 18 integrantes
de um coro adulto durante 3 meses. 0 local em que ocorreu a pesquisa-acao possui laborato-
rio de informatica, acesso a Internet, projetor multimidia e caixa de som. A coleta de dados
foi registrada por meio de um diario de campo, de atividades desenvolvidas de forma presen-
cial e no ambiente virtual pelos coristas, bem como da aplicacdo de um questionario no inicio
e no final do processo.

0 referencial teérico utilizado na aplicacdo das TIC foi o modelo TPACK de Mishra e Koehler
(2006). 0 ambiente virtual empregado foi o Google Classroom, no qual foram postadas sema-
nalmente diferentes atividades de escuta, gravacao e de estudo de repertério com partituras
e arquivos mp3. Nos questiondrios finais, os itens acesso as informagdes e aprendizagem de
novas musicas foram assinalados por todos os participantes. Do ponto de vista qualitativo
observou-se que os integrantes trabalharam de forma colaborativa auxiliando-se mutuamente
na aprendizagem das atividades musicais e tecnolégicas. 0 uso do ambiente virtual contribuiu
com o regente no ambito da organizacdo e administracdo do coro e com a interacao, o estudo
e o desenvolvimento da percepcdo musical dos coristas.

Palavras-chave: educacdo musical, canto coral, tecnologia da informagdo e comunicacao
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THE CONDUCTOR AND THE APPLICATION OF ICT IN THE
COLLABORATIVE LEARNING OF AN ADULT GHOIR

Choral singing from the musical education perspective allows the insertion of people with
different levels of musical experience and knowledge. Participants bring different difficul-
ties ranging from rhythmic issues to aspects related to vocal harmony. With the emergence
of the Internet, the profile of learners has changed. According to Keri and Selwyn (2010),
among the educational demands of the 21st century, one can point out the vision in which
the student assumes a new role, that of an active participant and not only an information
receiver in the learning experiences. Demo (2011) also indicates the active role of learners
in their educational settings. Freitas and Conole (2010) show that we are in the cyberin-
frastructure phase that includes participatory technologies, which may also be referred to
as Web 2.0 technologies. According to Salavuo (2008) many educational institutions have
incorporated hybrid learning systems that include online and classroom teaching.

This research aimed to investigate digital technologies, describe aspects of the choral con-
ductor’s work involving the organization of the group, as well as teaching issues, and then
propose a practical application. The mixed methods study was performed with 18 members
of an adult choir, during 3 months. The location where the action-research took place had
a computer lab, Internet access, a multimedia projector and a loudspeaker. Data collection
was recorded through a field diary, activities performed in person and in the virtual envi-
ronment by choristers, as well as the application of a questionnaire at the beginning and
at the end of the process.

The theoretical framework used in the application of ICT was the TPACK model of Mishra
and Koehler (2006). The virtual environment employed was the Google Classroom, in which
different activities of listening, recording and repertoire study were posted weekly with
scores and mp3 files. In the final questionnaires, the items giving access to information
and learning of new songs were pointed out by all participants. From the qualitative point
of view, it was observed that the members worked collaboratively assisting each other in
the learning of musical and technological activities. The use of the virtual environment
contributed with the conductor in the scope of the organization and administration of the
choir and with the interaction, the study and the development of the choristers” musical
perception.

Keywords: musical education, choral singing, information and communication technology
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MOTIVACION DEL ALUMNADO DE CONSERVATORIOS
PROFESIONALES DE MUSICA DE PONTEVEDRA

El aprendizaje estd relacionado con diversas variables, algunas inherentes al individuo y otras
propias del contexto de aprendizaje, mediadas por la motivacion del estudiante. La motivacion
del alumnado de conservatorio esta intimamente ligada con el éxito y el abandono de dichos
estudios durante la etapa de formacion del grado profesional.

El objeto de este estudio consiste en analizar mediante dos instrumentos previamente vali-
dados los siguientes aspectos: el grado de motivacion del alumnado hacia el estudio de la
mUsica como profesion, las variables que pueden afectar a los factores personales (expectati-
vas, actitudes y afectividad entre otras) y situacionales (contexto académico, familiar, social)
y las variables motivacionales que pueden tener efecto directo sobre el esfuerzo, la persisten-
cia, la ejecucion de las tareas y el rendimiento.

Siguiendo a Deci y Ryan (2000) se evaldan tanto la motivacion intrinseca referida al interés
particular por el aprendizaje de un instrumento como la motivacion extrinseca relacionada
con las fuentes externas de motivacion y desmotivacion o ausencia de motivacion. En este
sentido, cabe mencionar la importancia de la teoria de expectativa-valor (O'Neill y McPherson,
2002) en la que la motivacion intrinseca resulta esencial. La motivacion es fundamental para
mantener el ritmo de trabajo, la constancia y el esfuerzo necesarios en el estudio de un ins-
trumento musical. Asmus (1986) relaciona la motivacion y el esfuerzo frente a las habilidades
innatas sefialando el uso de expresiones por parte del profesorado reforzando las mismas

en lugar de otras que alaben el éxito a través del esfuerzo y el logro. Afirman Arriaga y
Madariaga (2004) que el andlisis del contexto es fundamental asi como el disefio y desarrollo
de actividades que lleven a estimular el interés.

El método utilizado se trata de un estudio de caso de corte descriptivo. Se tomaron como
participantes a 194 alumnos de diferentes disciplinas musicales de conservatorios profesiona-
les de la provincia de Pontevedra (Galicia-Espafia) y se emplearon como modo de evaluacion
los siguientes instrumentos: la Escala de Motivacién Educativa (EME-E) para medir el grado
de motivacion hacia el estudio y la Escala Clima Motivacional percibido (CF-15) para medir el
grado de impacto del entorno en el rendimiento académico. En base a los resultados obteni-
dos se observa y evidencia como el clima motivacional de cada centro es fundamental en la
motivacion del alumnado.

Palabras clave: motivacion, conservatorio, misica, autodeterminacion
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THE MOTIVATION OF THE STUDENTS OF PROFESSIONAL
MUSIC CONSERVATORIES OF PONTEVEDRA

Learning is related to various variables, some inherent to the student and others related
to the learning context, mediated by the student’s motivation. The motivation of conser-
vatory students is closely linked to the success and drop-out of these studies during the
stage of professional degree training.

The purpose of this study is to analyse through two previously validated scales the
following aspects: the degree of student motivation towards the study of music as a profes-
sion, the variables that can affect personal factors (expectations, attitudes and affectivity,
among others) and situational (academic, family, social context) and motivational variables
that can have a direct effect on effort, persistence, task performance and performance.

Following Deci and Ryan (2000), both the intrinsic motivation referred to the particular
interest for the learning of an instrument and the extrinsic motivation related to exter-
nal sources of motivation and demotivation or lack of motivation are evaluated. In this
sense, it is worth mentioning the importance of the expectation-value theory (0'Neill and
McPherson, 2002) in which intrinsic motivation is essential. Motivation is essential to
maintain the pace of work, perseverance and effort necessary in the study of a musical
instrument. Asmus (1986) relates motivation and effort to innate abilities by pointing out
the use of expressions by teachers reinforcing them instead of others who praise success
through effort and achievement. Arriaga and Madariaga (2004) affirm that the analysis of
the context is fundamental as well as the design and development of activities that lead to
stimulate interest.

The method used can be considered a descriptive case study. Participants were 194 stu-
dents from different musical disciplines of professional conservatories in the province of
Pontevedra (Galicia-Spain) and the following instruments were used as evaluation mode:
the Educational Motivation Scale (EME-E) to measure the degree of motivation towards

the study and the perceived Motivational Climate Scale (CF-15) to measure the degree of
impact of the environment on academic performance. Based on the results obtained, it is
observed and evidenced how the motivational climate of each center is fundamental to the
motivation of the students.

Keywords: motivation, conservatory, music, self-determination
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AGE DIFFERENCES IN MUSIC LISTENING: COMPARISONS
BETWNEEN TEENAGERS AND YOUNG ADULTS

Music listening in daily life impacts our emotional states as an interplay of musical, indivi-
dual, and contextual factors (Randall & Rickard, 2017; Saarikallio & Erkkild, 2007). Literature
from music research and developmental psychology suggests that these variables possibly
interact differently at different ages (Cohrdes, Wrzus, Wald-Fuhrmann, & Riediger, 2018;
Miranda, Blais-Rochette, Vaugon, Osman, & Arias-Valenzuela, 2015). The current study com-
pared adolescents and young adults in terms of the impacts of music on valence and arousal,
affective reasons for listening, and their contextual determinants (activity, location).

Data were collected through mobile experience sampling (app MuPsych; Randall & Rickard,
2013). Participants (N= 110) were 60 adolescents (mean age 13.60, 52% females) and 50
young adults (Mean age 25.24, 56% females) who provided 770 reports of self-perceived
valence and arousal at the beginning of music listening episodes and after 5 minutes of
listening. For each episode the participants indicated their reason for listening, their initial
mood, the perceived valence of the music, the location, and the related activity. Age groups
were compared at aggregate level of variables and multilevel models were conducted to deter-
mine significant predictors of valence and arousal change in each group.

When listening to music teenagers were generally in a more intense mood state, more focu-
sed on the music itself, more likely to listen to familiar and positively perceived music, and
for the purpose of mood improvement and mood intensification. However, adults’ reasons

for listening were more in line with the impacts: for instance, only in adults the reason
“enjoyment” predicted positive valence change and the reason “raise energy” positive arousal
change.

The study revealed several similarities but also differences in adolescents” and adults” uses of
music for emotional self-requlation in daily life.

Keywords: adolescents, age differences, everyday life, music listening, emotions
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DIFERENCAS NA AUDICAD MUSICAL CONFORME A IDADE:
COMPARACAOD ENTRE ADOLESGENTES E JOVENS ADULTOS

Ouvir musica no dia-a-dia influencia os nossos estados emocionais através da interaccao de
factores musicais, pessoais e contextuais (Randall & Rickard, 2017; Saarikallio & Erkkild,
2007). A literatura da investigacdo em misica e da psicologia do desenvolvimento sugere
que estas variaveis interagem de forma diferente dependendo da idade (Cohrdes, Wrzus,
Wald-Fuhrmann, & Riediger, 2018; Miranda, Blais-Rochette, Vaugon, Osman, & Arias-
Valenzuela, 2015). O presente estudo comparou adolescentes e jovens adultos quanto ao
impacto da misica na valéncia e nivel de activacdo dos estados emocionais, motivos emo-
cionais para ouvir misica, e seus determinantes contextuais (actividade, local).

Os dados foram obtidos através de uma aplicacdo de telemével que possibilita o uso do
método de amostragem experiencial durante epis6dios de escuta musical (app MuPsych;
Randall & Rickard, 2013). Os participantes (N=110) foram 60 adolescentes (Midade 13.60,
52% do sexo feminino) e 50 jovens adultos (Midade 25.24, 56% do sexo feminino), os quais
reportaram no total 770 episodios. Para cada episddio, os participantes indicaram o motivo
pelo qual ouviram musica, o seu estado emocional inicial, a valéncia e a activacdo da
musica, o local onde estavam, e o que estavam a fazer. Os estados emocionais foram ava-
liados novamente passados 5 minutos. Os grupos etarios foram comparados em termos de
valores médios para cada variavel e, posteriormente, modelos multinivel foram elaborados
para identificar os preditores de alteracdo em termos de valéncia e activacao emocional para
cada grupo.

Em comparacdo com os adultos, enquanto ouviam misica os adolescentes estavam geral-
mente num estado emocional mais intenso e mais focados na misica em si. Além disso, os
adolescentes revelaram uma tendéncia mais elevada para ouvir masica com a qual estavam
mais familiarizados e que sentiam como tendo uma valéncia mais positiva. Adicionalmente,
os adolescentes ouviram mais frequentemente masica com o objectivo de melhorar o seu
estado emocional ou de o intensificar. Contudo, os motivos para ouvir masica dos partici-
pantes adultos revelaram-se mais em linha com os resultados emocionais observados: por
exemplo, o motivo “entretenimento” previu uma mudanca positiva na valéncia emocional e
0 motivo “aumentar energia” previu uma mudanca positiva na activacdo emocional somente
nos adultos.

0 estudo revelou varias semelhancas (e diferencas também) entre adolescentes e adultos na
utilizacdo de musica para a auto-requlacdo de emocdes no dia-a-dia.

Palavras-chave: adolescentes, emocdes, grupos etarios, ouvir misica, vida quotidiana
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APRENDIZAGEM MUSICAL VIA WEBCONFERENCIA NA
EDUCAGAO A DISTANCIA

Este estudo apresenta parte dos resultados de uma dissertacdo de mestrado, que buscou
investigar como ocorrem as interagdes musicais via webconferéncia, tendo como locus de
pesquisa o curso de Licenciatura em Mdsica a distdncia ofertado pela Universidade de Brasilia,
no Brasil.

A fundamentacdo teorica se ampara na abordagem sistémico-relacional da interacdao mediada
por computador (Primo, 2003, 2008) que encontra sua relevancia por valorizar o processo
interativo em sua complexidade, como um todo, nao de forma isolada, mas como um sistema,
tornando-se consistente e vidvel ao valorizar as interacdes (mdtua, reativa e multi-interacao),
com énfase na acdo e relacionamento entre os interagentes.

A metodologia da pesquisa é de abordagem qualitativa, descritiva e analitica, direcionada
para o método do estudo de caso (Yin, 2015). Esta comunicacdo apresenta a andlise e as
eflexdes de um questionario on-line com questdes abertas realizado com trés discentes

do referido curso, com o intuito de compreender a sua opinido em relacao a utilizacdo da
webconferéncia no processo de aprendizagem musical. Assim, o foco do questionario estava
relacionado as contribuicdes da webconferéncia ao longo do curso, principalmente quando se
trata de aprendizagem em praticas musicais. Portanto, os discentes foram instigados a dei-
xarem exemplos de atividades de praticas musicais e sugerir propostas para o uso da referida
ferramenta no curso.

Mediante os olhares dos discentes, percebe-se a preocupacdo entre a utilizacao da tecnologia
e qualidade da mesma para aprender mdsica. Entretanto, é importante salientar que as tec-
nologias por si s6 ndo sao responsaveis pelo sucesso das interacdes ao aprender musica, mas
sim a maneira como sdo utilizadas para mediacao entre os interagentes no processo de ensino
e aprendizagem (Kenski, 2012).

Conclui-se que embora aprender misica por meio da webconferéncia se aproxime de um
contexto de sala de aula presencial, ndo deve ser vista da mesma forma, pois mesmo que a
interacdo ocorra de forma sincrona, a webconferéncia tem suas peculiaridades e limitacoes, o
que ndo impede que a aula de misica seja eficiente, mas implica em praticas diferenciadas de
ensinar e aprender mdsica.

Palavras-chave: educacdo musical, educacdo a distédncia (EaD), interagdes musicais,
webconferéncia
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MUSIC LEARNING V1A WEB CONFERENCING I DISTANCE
EDUCATION

This study presents part of the results of a master’s thesis, which sought to investigate
how the musical interactions occur via web conferencing, having as locus of research the
distance education undergraduate degree program offered by the University of Brasilia, in
Brazil.

The theoretical background is the systemic-relational approach of computer-mediated
interaction (Primo, 2003, 2008) that finds its relevance for valuing the interactive process
in its complexity, as a whole, not in an isolated way, but as a system, becoming consis-
tent and viable when valuing interactions (mutual, reactive and multi interactions), with
emphasis on action and relationship among interactors.

The research methodology is a qualitative, descriptive and analytical approach, directed to
the case study method (Yin, 2015). This excerpt presents the analysis and reflections of an
online questionnaire with open questions conducted with three students of the referred
degree program. The questionnaire aimed to understand the opinion of the students regar-
ding the use of the web conferencing in the process of musical learning. Thus, the focus of
the questionnaire was related to the contributions of the web conferencing throughout the
program, especially when it comes to learning musical practices. Therefore, the students
were instigated to leave examples of musical practices related activities as well as to make
proposals for the use of the web conferencing in the program.

From the students’ perspectives, we perceive a concern between the use of technology and
the quality of the technology used to learn music. However, it is important to emphasize
that the technologies alone are not responsible for the success of interactions when lear-
ning music, but rather the way they are used for mediation among interactors in the tea-
ching and learning process (Kenski, 2012).

It is concluded that although learning music through web conferencing approaches a face
to face classroom context, it should not be seen in the same way, because even if the inte-
raction occurs synchronously, the web conferencing has its peculiarities and limitations,
which does not prevent music lessons from being efficient, but implies differentiated prac-
tices of teaching and learning music.

Keywords: music education, distance education (EaD), musical interactions, web
conferencing
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A ESCOLHA DA LICENCIATURA EM MUSICA E 0S REFLEX0S
NA FORMAGAO DOCENTE

Os cursos de licenciatura no Brasil voltam-se para a formacdo de professores nas mais diver-
sas areas. Ao refletir sobre a formacdo do professor de misica torna-se importante pensar
nas razoes que levam os alunos a escolher o curso de licenciatura como formacao superior.
Autores como Travassos (2002), Prates (2003) e Silva (2005) afirmam que grande parte dos
alunos entra na licenciatura sem saber efetivamente do que se trata e sem querer dar aulas.
A licenciatura aparece também como uma alternativa ao bacharelado, que forma o performer.
Cereser (2004) destaca o fato das provas especificas para ingresso nas licenciaturas serem
mais faceis do que as do bacharelado; do curso de bacharelado da instituicdo pretendida
nem sempre oferecer o instrumento do candidato; ou a constatacdo de que o licenciado em
mUsica tem mais mercado de trabalho no Brasil do que o bacharel. Segundo Oliveira (2015),
a falta de direcionamento nas escolhas e a falta de conhecimento da natureza, caracteristicas
e objetivos de um curso de licenciatura por parte dos discentes, faz com que a identificacdo
pela docéncia se construa apenas ao longo do processo ou que as suas expectativas sejam
frustradas ao longo do curso. Analisando estas questdes no ambito de um curso de licencia-
tura em historia, Oliveira e Barbosa (2014) referem que desmotivacdo e resisténcia por parte
da maioria dos discentes tém sido percebidas especialmente pelos professores responsaveis
pelas disciplinas pedagogicas que devem ser realizadas ao longo do curso. No ensino de
musica esta realidade ndo parece ser diferente, o que pode dificultar o trabalho dos docentes
formadores, que se veem muitas vezes diante do desafio de fomentar a motivacao de alunos
que estdo insatisfeitos com o curso. Para Russel-Bowie (2010) é crucial que os formadores
de professores tentem vencer as atitudes negativas e a baixa autoestima dos estagiarios
proporcionando-lhes experiéncias de aprendizagem positivas e bem-sucedidas. Enquanto
professora formadora, atuante em uma universidade pablica brasileira, a investigadora coloca
para reflexao nesta comunicacao as seguintes questdes: Como vencer as atitudes negativas
dos licenciandos quando estes a principio estdo a fazer um curso que nao querem? De que
forma integrar estes alunos nas aulas sem que dificultem também a aprendizagem dos colegas
que ingressam no curso com a intencdo de serem professores? Como mostrar a estes alunos a
importancia do ser professor de mdsica e fomentar uma postura participativa e ativa em aula?
Sob o viés teorico é o que se procurara analisar. A componente empirica do trabalho, a ser
desenvolvida no ambito de um estagio pos-doutoral, sera de carater qualitativo e envolvera
realizacao de entrevistas com professores e alunos de cursos de licenciatura em misica no
Brasil, previamente selecionados.

Palavras-chave: licenciatura em mdsica, formacao docente, professor formador
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THE CHOICE OF THE DEGREE IN MUSIC AND REFLECTIONS
ON TEACHER TRAINING

The undergraduate courses in Brazil turn to the training of teachers in many diverse areas.
When reflecting on the training of music teachers it becomes important to think about the
reasons that lead students to choose the degree course in higher education. Authors like
Travassos (2002), Prates (2003) and Silva (2005) affirm that most of the students enter
the degree not knowing effectively what it is and not wanting to teach. The degree also
appears as an alternative to the bachelor degree, which forms the performer. Cereser (2004)
emphasizes that the specific tests for entrance in the teachers’ degrees are easier than
those of the bachelor degree; the bachelor degree of the chosen institution does not always
offer the candidate’s instrument; or the realization that the teachers” degree in music has
more labor market in Brazil than the bachelor. According to Oliveira (2015), the lack of
orientation in the choices and the lack of knowledge about the nature, characteristics

and objectives of a teachers’ degree by the students, makes that the identification by the
teaching is built only during the process or that the expectations are thwarted throughout
the course. Analyzing these issues in a degree course in history, Oliveira and Barbosa
(2014) report that the lack of motivation and resistance of the majority of the students
has been perceived especially by the teachers responsible for the pedagogical disciplines
carried out throughout the course. In music teaching, this reality does not seem to be
different, which may turn it difficult for teachers to train teachers, who are often faced
with the challenge of encouraging the motivation of students who are dissatisfied with the
course. For Russel-Bowie (2010) it is crucial that teacher trainers try to overcome negative
attitudes and low self-esteem of trainees by providing them with positive and successful
learning experiences. As a trainer, working in a Brazilian public university, the researcher
poses the following questions for reflection: How to overcome the negative attitudes of the
graduates when they are at first taking a course they do not want? How can these students
be integrated into the classroom without hampering the learning of colleagues who enter
the course with the intention of being teachers? How to show these students the impor-
tance of being a music teacher and fostering a participatory and active posture in class? It
is what we will try to analyse within the theoretical background. The empirical component,
to be developed in a post-doctoral stage, will be of a qualitative nature and will involve
conducting interviews with previously selected professors and students of undergraduate
music courses in Brazil.

Keywords: degree in music, teacher training, teacher educator
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A PERFORMANCE VOCAL NO ENTRELAGAMENTO ENTRE
LINGUAGENS

Esse estudo relata sobre o processo de criacao da performance “Sob nossos olhos”, realizado
a partir da pesquisa vocal no contexto do entrelacamento entre linguagens. A experimentacao
pratica envolveu estratégias para descoberta dos recursos vocais, explorando-se especifica-
mente as relacdes entre voz e movimento e improvisacdes sobre o tema “escombros”. 0 estudo
reflecte sobre como a investigacao da voz, em especial a improvisacdo livre, a exploracao da
musicalidade do sopro, das sonoridades da respiracao e do aparelho fonador, bem como formas
ndo usuais de emissao vocal, aliadas a propostas de exploracdo de movimento, podem gerar
uma forma singular de performance.

Na contemporaneidade, o fazer artistico organiza-se frequentemente em formas hibridas,
levando também a misica e a pratica vocal a integrar novas estratégias de criacao. A voz é
considerada primordial enquanto materialidade sonora e manifestacdo da unicidade, estimu-
lando estratégias que ressaltam a descoberta de seu aspecto vocalico. Sua natureza sonora é
compreendida como uma possibilidade de escapar do sistema representacional ao implodir e
desconstruir as linguagens, movendo-se além dos limites destas. Sopros e outras sonoridades
do aparelho fonador surgem assim como manifestacdo da voz primordial, sonoridades que
transbordam a voz cotidiana.

0 desenvolvimento da performance tem um de seus fundamentos no pensamento da fildsofa
Adriana Cavarero (2011), que afirma que “o ambito da voz é constitutivamente mais amplo
que o da palavra: ele o excede” (p. 28). No processo de criagdo, a voz é compreendida

como geradora de espacos: “espacos de emocdo, de experiéncia, espacos do imaginario e de
lembranca do que é significativo” (Kolesch, 2009, p. 10). O principio reconhecido de que a
voz pode gerar espacos complexos, carregados de sentimentos e emocoes, que podem entao
despertar determinadas sensacdes e vivéncias, estd na base da construcao dessa performance,
traduzindo-se na forma das maltiplas possibilidades de encenacdes da voz.

Como ponto de partida, sdo apresentadas estratégias para a geracao de um espaco de experi-
mentacdo, incluindo a prética da Respiracdo Vivenciada de Ilse Middendorf (1991), o trabalho
de corpo a partir da exploracao do movimento em relacdo ao espaco - niveis, direcdes, dina-
micas de intensidade e tempo - assim como a escolha de um tema - “escombros”. O processo
desenvolvido com o grupo L.I.V.E. (Laboratério de Improvisacdo Vocal e Experimentacao)
remete-se também a obra “Diante da dor dos outros” de Susan Sontag (2003). A performance
“Sob nossos olhos” inspira-se no que ocorre ao nosso redor, fala dos escombros que nos
envolvem, da paisagem urbana em deterioracdo, do descarte humano cotidiano. Historias

de perda, memérias, guerras, éxodos, imigracdes, extincao de povos inteiros, que ndo temos
conseqguido evitar. E o renascer dos escombros diarios - travessia, passagem e a esperanca

da generosidade. A singularidade manifesta-se na forma que a propria performance adquire,
distinta a cada encenacao, assim como nas formas de emissao vocal e movimento, revelando
a unicidade de cada voz.

Palavras-chave: pesquisa vocal, processo de criacdo, performance, respiragao vivenciada

zback to papers

THE VOCAL PERFORMANCGE IN THE CONTEXT OF
INTERWEAVING LANGUAGES

This study is about the creative process of the performance “Under our eyes”, based on
the vocal research in the context of interweaving languages. Practical experimentation has
involved strategies for discovering vocal resources, exploring specifically the relationships
between voice and movement and improvisations on the theme “debris”. The study reflects
on how voice research, especially free improvisation, the exploration of the musicality of
the breath, the sonorities of breathing and the vocal apparatus, as well as unusual forms
of vocal emission, combined with proposals for exploration of movement, can generate a
unique form of performance.

In contemporary times, arts are often organized in hybrid forms, and music and vocal
practice also tend to integrate new creative strategies. The voice is considered primarily as
sound materiality and manifestation of singularity, stimulating strategies that highlight
the discovery of vocality. Its sound nature is understood as a possibility to escape from the
representational system by imploding and deconstructing the languages, moving beyond
their limits. Breathing and other sonorities of the phonatory apparatus arise as manifesta-
tion of the primordial voice, sonorities that overflow the everyday voice.

The development of performance has one of its foundations in Adriana Cavarero’s thought
(2011). This philosopher states that “the sphere of the voice is constitutively broader than
that of speech: it exceeds it” (p. 28). In the process of creation, the voice is understood
as the generator of spaces: “spaces of emotion, of experience, spaces of the imaginary and
of memory of what is significant” (Kolesch, 2009, p.10). The recognized principle that

the voice can generate complex spaces, loaded with feelings and emotions, that can then
awaken certain sensations and experiences, is at the base of the construction of this per-
formance, being translated in the form of the multiple possibilities of vocal enactments.

As a starting point, strategies are presented for the generation of a space of experi-
mentation, including the practice of “the perceptible breath” by Ilse Middendorf (1991)
and other body practices based on the exploration of the movement in relation to space

- levels, directions, dynamics of intensity and time - as well as the choice of a theme -
“debris”. The process developed with the group L.I.V.E. (Laboratory of Vocal Improvisation
and Experimentation) is also referred to the work “Regarding the Pain of Others” by

Susan Sontag (2003). The performance “Under our eyes” is inspired by what is happening
around us, speaks of the debris that surrounds us, of the deteriorating urban landscape, of
everyday human discard. Stories of loss, memories, wars, exodus, immigrations, extinction
of people, which we have not been able to avoid. And the rebirth from the daily debris -
crossing, passage and the hope of generosity. Singularity manifests itself in the form that
the performance itself acquires, distinct every time of staging it, as well as in the forms of
vocal emission and movement, revealing the uniqueness of each voice.

Keywords: vocal research, creative process, performance, perceptible breath
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CIPENI: A COERENCIA DE UM PERCURSO

Nesta breve apresentacao descreve-se o trabalho do CIPEM em termos da coeréncia do seu
percurso desde a sua criacdo em 1998, os eixos atuais de investigacao e os desafios futuros.
Elencam-se os seus contributos no panorama nacional e internacional, ndo deixando de referir
a importancia atribuida as parcerias com outras instituicdes e muito em especial a sua inte-
gracdo no INET-md como polo do Politécnico do Porto.

zback to contents

CIPEM: A COHERENT PATHUVAY

In this brief presentation, the achievements of CIPEM are described both in terms of its

coherence since its establishment in 1998, and concerning the present lines of research

and future challenges. The contributions of CIPEM within the national and international
context are listed, referring the importance of partnerships with other institutions, and
most especially its integration in the INET-md as a branch in the Porto Polytechnic.
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A MUSICA NA EDUCAGAD: PORQUE, PARA QUEM E COMO

As questdes atuais da misica na educacdao em Portugal sdo inimeras e podem ser pensadas e
refletidas nas varias dimensdes em que a educagdo musical, em sentido lato (music education)
se apresenta. Para este debate, elegemos trés dimensdes que consideramos fundamentais
serem discutidas e aprofundadas tanto nas comunidades de pratica como nas comunidades de
investigacdo e que estdo no centro das preocupacdes da APEM, a saber: 1. a mdsica no ensino
geral; 2. as politicas educativas para a misica na educacdo; 3. a formacdo de professores de
masica.

Antes de qualquer elucubracdo temos que perceber e definir explicitamente qual o lugar da
mUsica na educacgdo geral (mdsica para todos), para que serve e como se deve integrar na
educacao formal. As politicas educativas nesta area tém sido erraticas e, para melhor intervir,
a APEM estd a iniciar um estudo sobre a oferta de misica no ensino obrigatério para, numa
primeira fase, recolher dados sobre a nossa realidade musical nas escolas. Nesta sequéncia, ou
seja, com objetivos definidos da musica na educacgdo e a politica educativa como instrumento
de legitimacdo, torna-se imprescindivel integrar o debate sobre o perfil dos professores de
msica no ensino geral no presente e futuro.

Com esta comunicacao, pretendemos apresentar algumas abordagens possiveis para a melho-
ria da misica na educacdo e levantar outras mais questdes situando o papel da APEM nesse
processo.

zback to contents

MUSIC IN EDUCATION: WHY, FOR WHOM AND HOW

The current issues of music in education in Portugal are innumerable and can be thought
and reflected in the various dimensions in which music education, in its broadest sense
presents itself. For this debate, we have chosen three dimensions that we consider funda-
mental to be discussed and deepened in both communities of practice and research commu-
nities, and which are at the heart of the APEM’s concerns, namely: 1. The music in general
education; 2. Education policies for music in education; 3. Music teacher training.

Before any explanation we have to understand and explicitly define the music place in
general education (music for all), what it is for, and how to integrate it into formal edu-
cation. Educational policies in this area have been erratic and, to better intervene, APEM
is starting a study on the provision of music in compulsory education to, firstly, collect
data of our music reality in schools. In this sequence, that is, with defined objectives of
music in education and educational policy as an instrument of legitimation, it is essential
to integrate the debate on the profile of music teachers in the present and future general
education.

With this communication, we intend to present some possible approaches to the improve-

ment of music in education and to raise further questions by situating the role of APEM in
this process.
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A INVESTIGAGAO EM ENSINO DE MUSICA

A investigacdo tem sido um requisito cada vez mais premente para todas as instituicdes de
ensino superior (Politécnicos e Universidades). Esta necessidade tem sido acolhida de forma
muito desigual por parte das instituicdes com cursos de misica. Se em alguns casos, a res-
posta a esta exigéncia foi entendida como inerente e natural ao sistema do ensino superior,
noutros casos verificou-se alguma resisténcia que se reflectiu por um défice de investigacao,
por exemplo, nos trabalhos finais apresentados, nomeadamente em Relatérios de Estagio. Esta
situacdo faz-se igualmente sentir nos Encontros anuais organizados pela SPIM - Sociedade
Portuguesa de Investigacdo em Mdsica, ou na sua Revista semestral (RPM) onde as propostas
recebidas tém sido minoritarias relativamente a outras areas.

A minha participacdao na Mesa-Redonda tera como ponto de partida a divulgacdo dos temas,
no ambito do ensino da misica, que tém sido apresentados nos Encontros anuais da SPIM
(ENIM), assim como as propostas submetidas para publicacdo na sua Revista. Pretendo, com
os dados apresentados, por em evidéncia as areas do ensino da mdsica que tém merecido da
parte dos participantes a sua atencdo, as possiveis razoes para tal, assim como as que tém
estado ausentes.

Os dados a apresentar tém como principal objectivo proporcionar o debate que se prende com
a investigacao no dominio do ensino da msica, em particular, as areas que, apesar de hoje
estarem muito em evidéncia no contexto do ensino superior portugués, ainda serem objecto
de uma escassa investigacgao.

zback to contents

RESEARCH ON MUSIC TEACHING

Research, in general, has been an ever more pressing requirement for Higher Education
Institutions (Polytechnics and Universities). This need has met different reactions from
institutions with music courses. Whilst for some, this request was considered an inherent
part of the system of higher education, in some other cases there was more resistance
which reflected a deficit of research, for instance, on final works such as internships
reports. This situation also applies to the annual meetings held by SPIM - Portuguese
Society for Music Research, or to the RPM series, a peer-reviewed academic journal open to
all areas of music research, where proposals on the domain of education have been scarce.

My participation in the roundtable has, as a starting point, the presentation of the themes,
in the context of music teaching, that have been presented at annual meetings of SPIM

as well as proposals submitted to our Journal RPM. I hope, according to data provided, to
promote debate around research in music teaching, namely, among other things, the areas
less represented in research, in spite of their strong presence within the Portuguese system
of Higher Education.
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0 PRINCIPIO DO MESTRE-ANADOR E A NECESSIDADE
DE UMA (NOVA) INFORMALIDADE NA APRENDIZAGEM
NMUSICAL

E inegavel que as tecnologias da informacdo tém tido um papel de transformacdo das socieda-
des contemporaneas, que pode até ser comparavel ao impacto que a Revolucdo Industrial teve
nas sociedades dos sécs. XVIII e XIX. No entanto, e diferentemente dos avancos e progresso
dos séculos passados, a velocidade de mudanca de hoje em dia é por vezes tao rapida que
sentimos dificuldade em acompanhar todo o progresso. A titulo de exemplo, consideremos o
largo periodo de tempo que esteve em uso o antigo telefone fixo com disco de marcacao, e

os constantes avancos e novas funcionalidades dos smartphones, que no presente nos deixam
com um sentimento constante de inadequacdo. Neste contexto, podemos questionar se as ins-
tituicdes de ensino e suas instaladas metodologias (que como ‘“instituicdes’ tendem a apresen-
tar parciménia para com a mudanca), sdo capazes de eficientemente responder aos desafios

da formacdo no presente para o futuro. No caso da musica, com sua inerente postura criativa
e de progresso artistico, cumpre-nos refletir se cristalizacdes institucionais de curriculos e
modos de ensino poderdo ser prejudiciais a sua aprendizagem. Deste modo e considerando que
muitas vezes é a propria sociedade que instiga o progresso das instituicdes, esta comunicacao
abordara conceitos e principios de inclusividade, fomentando uma efetiva integracdao de meto-
dologias e agdes informais e nao-formais em curriculos contemporaneos de ensino de mdsica.
Pretende-se assim promover a aprendizagem individual de e para cada um, livre de regras que
apontam mais para um passado controlado e estatico do que para com a intrinseca inspiracdo
que o futuro sempre estimulou na arte.

zback to contents

THE PRINCIPLE OF THE AMATEUR-MASTER AND THE NEED
FOR A (NEVV) INFORMALITY IN MUSIC LEARNING

It is undeniable that information technologies have had a transformative role in contem-
porary societies and may even be comparable to the impact that the Industrial Revolution
had on societies of 18" and 19* centuries. However, unlike the advances and progress of
past centuries, the speed of change today is sometimes so fast that we find it difficult

to keep up with all progress. As an example, consider the long period of time that the
landline dialing phone has been in use, and the constant advances and new features of
smartphones, which at present leave us with a constant feeling of inadequacy. In this con-
text, we may question whether educational institutions and their installed methodologies
(which as ‘institutions’ tend to be parsimonious to change) are able to efficiently respond
to the challenges of present-day teaching for the future. In the case of music, with its
inherent creative posture and artistic progress, we must reflect on whether institutional
crystallizations of curricula and modes of teaching may be detrimental to music learning.
Therefore, and considering that it is often society itself that instigates the progress of
institutions, this talk will address concepts and principles of inclusiveness, fostering an
effective integration of informal and non-formal methodologies and actions in contem-
porary music education curricula. This is intended to promote individual and taylor-made
learning, free from rules that point more to a controlled and static past than to the intrin-
sic inspiration that the future has always stimulated in art.
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PROJETOS DESENVOLVIDOS NO AMBITO DA EDUCAGAQ ARTISTICA NA
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PROJETOS DESENVOLVIDOS NO AMBITO DA EDUCAGAD
ARTISTICA NA REGIAD AUTONOMA DA MADEIRA: POLITICAS
E PRATICAS

0 principal objetivo desta sessao é dar a conhecer um conjunto de investigacdes que tém sido
realizadas nesta regido. Nesta Ilha, existe um departamento governamental que, desde 1980,
tem implementado um conjunto de projetos artisticos em contexto educativo, os quais cons-
tituem um campo de estudo relevante e que tem sido aproveitado por diversos investigadores
da area das artes (Mota & Abreu, 2014; Gongalves, Cristovao & Esteireiro, 2017; Gongalves &
Esteireiro, 2009).

Assim, esta sessao apresenta trés investigacoes em areas distintas, tais como: o modelo das
atividades de enriquecimento curricular na Regido Autonoma da Madeira (RAM), no dominio
da educacao artistica; as principais fases de implementacdo do departamento de educacao
artistica do Governo Regional da Madeira; e o modelo de parcerias que permite a realizacao do
projeto “Temporada Artistica”, com alunos de atividades extracurriculares.

zback to contents

PROJECTS DEVELOPED IN THE FIELD OF ARTISTIC
EDUCATION I THE AUTONOMOUS REGION OF MADEIRA-
POLICIES AND PRACTICES

The main goal of this session is to show the research that has been carried out in this
region. In this island, there is a governmental department that has, since 1980, been
implementing a set of artistic projects in educational contexts, which constitute a relevant
field of study and that have been used by several researchers in the arts field (Mota &
Abreu, 2014; Gongalves, Cristévao & Esteireiro, 2017; Gongcalves & Esteireiro, 2009).

Thus, this session presents three investigations in different areas, such as: the model of
curriculum enrichment activities in the Autonomous Region of Madeira (RAM) in the field
of artistic education; the main stages of implementation of the arts education department
of the Regional Government of Madeira; and the partnership model that allows the realiza-
tion of the “Artistic Season” project, with students of extracurricular activities.
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